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Introduction:

A democratic society is that where people live without any prejudices and with equal
freedom and equal rights. Here the democratic values are settled as leading ideologies
in particular, where humanism and rationalism are inter-woven in the fabric of our
lives. When such ideologies are inter woven in our lives then why such injustice to
the so-called differently abled persons? Further we talk of a society which is hopeful
of having individual with disability living in harmony with their abled colleagues-
fully under stood and fully supported. Taking into consideration this aspect and for
the upliftment of these people in the society a remarkable progress in the fields of
social, economic and medical advances has gained impetus. However, there are many

more problems which still remain to be dealt with.

According to WHO (2007), in this fast growing world it is generally believed that
around four percentages of the population constitutes one or the other kind of
disability. Out of these three percentages constitute persons with mental retardation.
However, there is no systematic survey conducted in India to determine the exact
number. In 2000 the survey conducted by Indian National Institute for the mentally
handicapped (NIMH), Secunderabad reveals an estimation of about 20 million
persons who are mildly retarded and about 4 million persons falling under the
moderate and the severe categories of mental retardation. If we talk about the world
scenario then there are more than 500 million people in the world today having some
form of disability. At least 150 million of them are children out of which 120 million
live in the developing countries. Still further, it can be estimated that one child in
every ten children is born with some form of impairment which leads to permanent

disability. Historically special education developed as a specialized service delivery
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system separate from general education, since children with disabilities were
perceived as “different” from their typical peers. There are only 3,000 Special
Schools exist in India. Government of India’s initiative to attain EFA cannot be
realized unless this very large population of students is provided educational services

within the regular school.

EDUCATIONAL AND LEGISLATIVE PERSPECTIVE FOR PERSON WITH
DISABILITY

For a long time, people with disabilities have been deprived of basic human rights
like an honorable place in the family, education, training and employment. This is not
because they can not receive education or training but it is largely because of the
negative attitude prevalent in the community. These negative attitudes are basically
the product of perceiving disability as threat and we forget that individual differences
are an integral part of life. We need to emphasize the fact that people with disability
can become as productive as the rest of us. Irrespective of whether the disability is
visible, invisible, mild, moderate or severe, the individual does possess quiet a bit of
potential for developing his remaining abilities for his own advantage and for the

advantage of the community.

Since 1947, various social interventions in the area of disability have been made. In
1977, the ministry of social welfare reserved three percentage vacancies in
government departments and public undertakings for the visual, hearing and loco
motor impairment. The year 1981 was declared as the International year of disabled
person. As a result, in 1981 many NGO's launched new programmes for the education
and rehabilitation for the disabled. The period from 1983 to 1992 was declared as an
Asia - Pacific decade for the disabled. The United Nations General Assembly
developed a world programme of action concerning disability and laid down standard
rules to equalize opportunities for persons with disabilities. Remarkable policies and
act in the area of disability are as follows:
1. National Policy on Education (NPE) (1986)

Taking into consideration all these aspects a national policy on education was put
forth in 1986 which for the first time emphasized for

a) the education of children with mild disabilities in regular school.
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b) children with severe disabilities to be placed in special school with hostel
facilities

c) initiating Vocationalisation of education

d) teachers training programmes to be re-oriented to include education of the
disabled children

e) all voluntary efforts to be encouraged.

2. Programme of Action (POA) (1990)

The programme of Action of India (POA) called for the establishment of special
schools at district and sub district levels, curricular development a part from provision
of infrastructure facilities and specific target setting for universal primary education
for the children with disabilities. It was for the first time that the education of the
disabled had been recognized as a human resource development activity, rather than a

more welfare activity.

3. Rehabilitation Council of India Act 1992

This act passed in 1992 for the purpose of constructing the rehabilitation Council of
India, for regulating the training of rehabilitation professionals and for maintenance
of a central rehabilitation register. It was amended by rehabilitation council of India
Act, 2000, to provide for monitoring the training of rehabilitation professionals and
personnel, promoting research in rehabilitation and special education as additional

objectives of the council.

4. Persons with disabilities (Equal opportunities protection and right and full
participation) ACT 1995
This was passed by the parliament on December 12, 1995 and notified on February?7,
1996. The act elaborated the responsibility of the central and state government, local
bodies to provide service, facilities and equal opportunities to people with disabilities
for participating as productive citizens of the country. The act enlists the rights and
facilities persons with disabilities would be entitled to and which are enforceable.
Thus it provides both preventive and promotional aspects of rehabilitation. The
disabilities covered in the act are blindness, low vision, leprosy cured, hearing

impairment, loco motor disability, mental retardation and mental illness.
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The act further envisages that every child with disability should have access to free
and adequate education till the age of 18. Students with disabilities should be
integrated into general schools. Special schools should be established in government

and private sectors and equipped with vocational training facilities.

5. National Trust Act (For the Welfare of Persons with Autism, cerebral palsy,
mental retardation and multiple disabilities) 1999
The national Trust Act is a statutory body under the Ministry of Social Justice and
Empowerment. Government of India set it up for the welfare of persons with Autism,
Cerebral Palsy, Mental Retardation and Multiple Disabilities Act (Act 44 of 1999).
The main objectives of the act are (a) to enable and empower persons with disability
to live as independently and as fully as possible within and as close to the community
to which they live. (b) to strengthen facilities to provide support to persons with
disability (c) To facilitate the realization of equal opportunities, protection of rights
and full participation of persons with disability. The thrust areas of the act are -
campaign for positive attitudinal change creating barrier free environment,
developing skills, promoting self help groups, research in the four areas of
disabilities. Advocacy for  the rights of persons with four disabilities programme

for persons with severe disabilities and women with disabilities.

6. National Handicapped Finance and Development Corporation(NHFDC)

This is a scheme introduced by government of India for enhancing employment of
persons with disabilities. According to this any Indian with disability in the age range
of 18-55 yrs with 40% or more disabilities is eligible for the scheme. Specific jobs
have been identified for persons with intellectual impairment for availing the facility

of loan through the scheme.

7. Scheme of Assistance to Disabled person for purchase of fitting of Aid and
Appliances (ADIP)

Provision of aids, appliances and assistive devices at low cost has been a major

objective of the government of India. Under this scheme persons with mental

retardation may receive free of cost assistive devices, educational kits and supplies

for daily living skills depending upon the income of the parents.
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8. National Institute of Open School (NIOS)
It is a programme of open education in which children with intellectual impairment
are included. Those with borderline intelligence can study at their own pace with a

reduced curricular content as per this school system.

9. The District Primary Education Programme (DEEP) or the Sarva Siksha
Abhiyan

Throughout the world inclusive education has been emphasized, the DPEP too aims

at including the children at primary level i.e. up to class 5 with suitable teacher

participation, infrastructural facilities and Aids and appliances.

10. UN Declaration on the rights of Disabled Persons

The UN General assembly proclaims the declaration on the rights of the disabled

persons and called for National and International action to ensure that it will be used

as a common basis and frame of reference for the protection of these rights.

(D The term disabled person means any person unable to ensure by himself or
herself, wholly or partly, the necessities of a normal individual and / or social
life as a result of deficiency either congenital or not or his physical or mental
capabilities.

2) Disabled persons shall enjoy all the rights set forth by this declaration. These
rights shall be granted to all disabled persons without any exception what so
ever
and without distinction or discrimination on the basis of race, colour, sex,
language, religion, political or other option, national or social origin, state of
wealth, birth or any other situation applying either to the disable person
himself / herself or his or her family.

(3) Disabled persons have the equal right to respect for their human dignity.
Disabled persons, whatsoever the origin, nature and seriousness of their
handicaps and disabilities have the same fundamental rights as their right to
enjoy a decent life as normal as possible.

(4) Disabled person have the same civil and political rights as other human

beings. Paragraph - 7 of the declaration on the right of persons with mental
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retardation applies to any possible limitation or suppression of those rights for
mentally disabled person.

5) Disabled persons entitled to the measures designed to enable them to become
as self reliant as possible.

(6) Disabled persons have the right to medical, psychological and functional
treatment including all appliances, medical and social rehabilitation,
education, vocational training, counseling, placement services and other
services which will enable them to develop their capabilities and skills to the
maximum and will hasten the process of their social integration and
reintegration.

@) They have the right to economic and social security and to a decent level of
living. They have the right according to their capabilities to secure and retain
employment or to engage in a useful, productive and remunerative occupation
and to join trade unions.

(8) They are entitled to have their special needs taken into consideration at all
stages of economic and social planning.

) They have the right to stay with their families or foster parents and to

participate in all social, creative and recreational activities.

Inclusive Education for the Disabled Children
It is a scheme implemented by the ministry of human resources development. In this,
the trained resource teachers support the regular class teacher so as to provide

appropriate education to children with disabilities.

Philosophically and pragmatically, inclusive education is primarily about belonging,
membership, and acceptance practically, inclusion is not merely determined by
student placement, but rather is based on creating an environment that supports and

includes all learners.

Inclusive Education Implies 1) School Reform approach and 2) A shift from medical
model to Social Model of Disability The equity Concerns indicators for Inclusion are
Academic achievement and other student outcomes, Equitable access, Equitable

treatment, Equitable opportunity to learn and Equitable resources.
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In last 20 years the Inclusive Education is recommended initiated by IEDC Scheme
of M/HRD since 1983-84, National Policy on Education — 1986 and POA,
Rehabilitation Council of India (RCI) Act 1992, Persons with Disabilities Act, 1995,
HRM’ s Statement on Inclusion in Education, March 2005 and also by Draft
Comprehensive National Action Plan on Inclusion in Education of Children & Delhi
Declaration on Education for All in 1993, Youth with Disabilities (IECYD),2005, It
is also suggested that to make it functional and effective there is need to have
Partnerships approach where the Government System/ Agencies- National Institutes,
National Institutes of Handicaps, Universities, Govt. departments etc., NGOs,

Parents and Communities.

The need for Partnership has been felt by all and reflected in SSA and other
deliberations. It has also shown the conviction that a two- way process of increasing
participation in learning and of identifying and reducing or removing the barriers that
inhibit the learning and participation of all learners. Of course the Teachers are the
Key to Success of this education.Successfully including students with a range of
disabilities in general education schools and classrooms meant changes for all
members of the educational community-changes in professional and personal

relationship.

Education officers and Administrators provide the support and confidence for Success.

There are certain Challenges envisaged in inclusive education as follows:

¢ Inclusion demanded a process of transformation.

¢ Systemic change- system and people associated with system

¢ Teaching processes had to undergo a shift from being teacher-centered to learner-
centered

¢ To build a wider teaching repertoire by working on the key aspects of the context, the
content of learning and pedagogy

¢ Generally the planning frame of regular classroom teachers is the whole class

¢ Individualization rarely occurs in general education classrooms and curriculum
adaptations are not part of classroom life.

¢ Revision of admission policy with a focus on all disabilities, the Girl child and the

Socially disadvantaged child
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¢ Development of plan for inclusion in clustered neighbourhood schools
¢ Mainstream schools prepared for inclusion in areas of access, education, aids and

appliances, therapy and strategies for full participation.

Teacher’s role is significant and crucial in inclusive education as he/she is expected to be
well verse with following issues:

Is he/she aware and sensitive to special education needs?

Has he/she seen students with disabilities in general schools?

Is he/she aware of any such directions from authorities?

YV V V VY

Is he/she aware of having inclusive policy and ways to implement it in regular
school?
» What are the areas of the management which needs to modify or given more

importance?

In the following page an attempt is made to show a comprehensive flow chart of the
management of inclusive education programme in regular school. Along with regular
practice some special considerations has to be kept in mind to have successful

inclusion.

Process of Inclusion in general school requires following modifications;

For inclusion in general school there is need to bring changes in administration,
curriculum and supportive services.

The major administrative services include funding (Government or/and private),
special admission policy to include students having disability which can be manage
well with their other able peers. Another important aspect is the location of inclusion
class i.e. special class or in regular class. Last but very important aspect is to see the
level of placement for children with special need i.e. full time, part time or/and for use

of auxiliary services like for special activities of functional skills, transport etc.

The change in curriculum is another demand of modification in all or selective
courses of their need. The teaching learning material also need to develop according

and appropriate to their understanding.

The curriculum transaction through Individualized Education Programme, cooperative

learning or/ .and peer tutoring as per the need of the child. When the curriculum is
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modified, the teaching learning materials and process require changes and so certain
modifications in the examination too. There can be relaxation in terms of time or

providing writer in common test or adoptive test for them.

Along with all other modifications, it is also expected to make provisions for support
system like appointment of special teachers, developing resource room facilities,
special training to general teachers, use of parents and community resources and

other specialized services.

Having done the modifications in administration, curriculum and support services the
scope of inclusion education in general school increases, provided parents ,teachers ,
fellow students and community is made fully aware about the objectives of inclusion,

the role they are expected to play with full confidence.

Inclusion education would be the noble and righteous service to society rather than
the obligation. It is the right of every child to have education and such attempts

strengthen their survival in society with dignity and pride that is with total acceptance.
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Development & try out of software for teaching Sanskrit

prose for class VIII

Dr. Hiralkumar M. Barot
College of Education,
Dabhoi, Vadodara

Gujarat

INTRODUCTION

Various Commissions and Committees reviewing education have felt the need
and importance of educational technology in the school curricula. NPE (1986) has
emphasized on computer literacy. It states that ‘As computer has become important
and ubiquitous tool, a minimal exposure to computers and training in their use will
form a part of professional education. Program of computer literacy will be organized
on a wider scale from the school stage’. One of the strategies suggested by POA
(1992) is ‘computer application with adequate facilities of computers in schools
would be encouraged on operational basis at secondary and higher secondary levels’.
But inspite of recommendations given by the NPE and POA, the present classrooms
are rigid in terms of the schedule, teacher, and duration of period. This makes the
teaching-learning process quite uninteresting, unmotivating, non-participatory and
boring. The present technology in the form of computers provides lots of flexibility.
The learner decides which topic is to be learnt, when to learn and for how much
duration. This means that number of students can learn the subject of their choice with
their own pace. Students can manipulate different audiovisual elements and
experience their impact. This facility can make various concepts intelligible to
students. Individualization of instruction is possible through computer. Various
curricular subjects can be taught with the help of computers by making use of
computer assisted instruction. CAI packages can also be used for classroom
instruction under the control of the teacher, either as the main focus of the lesson or to
illustrate various points that may arise. Teachers develop the programmed learning
material with the help of computer software. Teacher teaches and students learn
through CAI. Even CAI can be used as a remedial material for all types of students as
it can provide different tasks to different students, like, easy task to slow learners and

difficult task to fast learners.
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IMPORTANCE OF SANSKRIT AS COMPUTER LANGUAGE

\The importance of Sanskrit is unquestionable. It is useful for all round development
of the individual, which is the aim of education. The Vedantic and Upanishadic study
develops our power of thinking and changes our attitude towards life. Books, like,
Panchatantra, Hitopadesa create and cultivate many good qualities, like, modesty,
generosity, boldness, discrimination, renunciation and love. Classical literature of
Sanskrit is called the garden of wisdom. The Sanskrit language has a philosophical
significance in as much as most of the Indian languages are derived from it. Article 35
of the constitution of India mentions that the vocabulary, when ever necessary is to be
drawn from Sanskrit primarily. The development of modern language, like, Marathi,
Hindi, Gujarati, owes a great deal to Sanskrit. It is by now amply proved that the
study of Sanskrit language helps the study of modern Indian languages because most
of the words, phrases, grammatical terms we find in the regional languages have been

directly derived from Sanskrit language.

Thus, the study of Sanskrit is useful for building up the good and moral character,
developing the self-confidence and qualities of heart and head, which ultimately leads
to the sublimation of most natural human instincts. This language is the most primary

need of today.

This is testimonial to the fact that this classical language is not far removed from
technology. Hence it was hardly surprising when German scientists declared that
Sanskrit, with its rich vocabulary of more than two thousand root words, with thrice
as many multiple derivative words using suffixes and prefixes, could be the best

language for computers.

The National Aeronautics and Space Administration (NASA) has acknowledged the
scientific importance of Sanskrit as a possible computer language, since the syntax is
perfect, with little room for error.Bala Sarveswara Gurukkal, founder of Sanskrit
Vikas Kendra, Karaikal said the language has lost its importance in recent decades in
India. To revive it, we need to take the language close to the masses and encourage

students from all sections of society.
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OBJECTIVES OF TEACHING SANSKRIT PROSE

e To enable the students to comprehend Sanskrit literature.

e To enable the students to read Sanskrit Prose.

e To enable students to Read Sanskrit lines with proper stops and correct
pronunciation.

¢ To enable students to speak Sanskrit with ease and grammatical exactness.

e To enable students to appreciate Sanskrit language and literature.

¢ To enable students to translate Sanskrit passages and verses in their mother
tongue or English.

e To enable the students to increase their vocabulary.

e Exposure to and familiarization with Prose terminology and devices.

¢ Development of the skills necessary to engage with a Prose components and
thus come to an initial and then refined understanding of the meaning of that
Prose.

¢ Drafting and revision of the original works of Prose, followed by appropriate
written reflection on the creative process, and culminating in a student Prose
reading.

¢ Independent, careful reading and reflection on prose.

e C(Creation of their writing to show each student's understanding of the reading,
understanding, writing, and revision process behind Prose and its meaning.

e To enable the students to understand given Prose.

e To enable the students to appreciate the beauty of the language and the
thought in the Prose.

e To enable the students to Read the poem with proper beats, strees, accent,
intonation and rhythm.

¢ To enable them to kindle their imagination and develop their aesthetic sense.

STATEMENT OF THE PROBLEM
Development & try out of software for teaching Sanskrit prose for class VIII

OBJECTIVES OF THE STUDY
1. To develop Computer Assisted Instruction (CAI) on Sanskrit Prose for
Standard VIII Students.

www.iejte.org Volume:- 1 Issue :- Page 13




2. To study the effectiveness of the CAI in terms of achievement of Std. VIII
Students in Sanskrit Prose.
3. To study the reactions of the Standard VIII Students on the CAI developed by

the investigator.

OPERATIONALIZATION OF TERMS

CAI IN SANSKRIT: CAI in Sanskrit in the presents study refers to the
Computer Assisted Instructional Package developed by researcher using various
software to teach Sanskrit Prose to Std. VIII students.

ACHIEVEMENT: Here, achievement means the marks obtained by the
students of standard IX on the pre- test and post-test of Sanskrit constructed by the
investigator on the selected Prose of Sanskrit from Std. VIII.

EFFECTIVENESS OF CALI: Here, effectiveness of CAI has been studied in
terms of the significance of difference of mean achievement gain scores of the
students obtained on the pre-test and post-test, and their reactions on the developed
CAL

HYPOTHESES

1. There will be no significance difference in the mean gain scores of
experimental and control group of the students on written pre-test and post-
test.

2. There will be no significance difference in the mean scores of experimental
group and control group of the students on oral post-test.

3. There will be no significant difference in the observed frequencies and
frequencies expected against equal probability against various statements of

the reaction scale.

DELIMITATION OF THE STUDY
The present study is delimited to Sanskrit Prose Section of Std. VIII of GSHEB.

RESEARCH DESIGN
Pre-test, Post-test experimental and control group design was employed for the study
for the written test. Further post-test only experimental and control group design was

employed for oral testing.
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POPULATION
All the Gujarati medium schools of Gujarat State under GSHEB were the target

population of the present study.

SAMPLE
Students of Std. VIII of Nutan Vidyalaya constituted the sample for the study. One of
the Std. VIII sections (40 Students) was treated as experimental group, whereas,

another section as control group (40 Students).

TOOLS AND TECHNIQUES

Following tools were constructed to realize the above objectives:

1 Achievement test:

Achievement tests, both, written and oral were constructed by the investigator.
The written tests were constituted covering the contents of Prose.
The oral achievement test items were constructed on Reading of the Prose text,
Reading of the difficult words, pronunciation of the similar sounding words.
Prose text, Difficult words and similar sounding words were selected from the 1 Prose
for the purpose of testing. Equal Weightage was given to the Reading of the Prose
text, Reading of the difficult words and pronunciation of the similar sounding words.
2 Reaction Scale:
In order to study the reactions of the students towards the developed CAI,

objective-3 the researcher constructed a five point- Strongly Agree, Agree, Disagree,

Undecided, Strongly Disagree reaction scale.

DATA COLLECTION

The Written pre-tests were administered on both, the experimental and control groups.
After installing the CAI, the sample of 40 students was taken to the computer
laboratory. As only 30 computers were available and were in working condition, 2
students were asked to work on each computer at a time and to study through CAL
They were taught through CAI for 7 days. After the completion of CAI, both the
experimental and control group students were administered Written post-test poem-

wise. Oral post-test was administered on the both the experimental and control
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groups. The researcher also administered the Reaction Scale on the experimental

group.

DATA ANALYSIS TECHNIQUES EMPLOYED

1. The significance of difference between the mean gain scores of experimental
group and control group on written test was studied through ‘t’ test.

2. The significance of difference between the mean scores of experimental group
and control group on oral post test was studied through ‘t’ test.

3. Chi-square test was employed to study the observed frequencies against each
statement of the reaction scale with respect to the frequencies expected against
equal probability.

FINDINGS

1. The mean gain score of experimental group has been found significantly
greater than the mean gain score of control group on the Prose at .05 level.

2. The mean score of experimental group on “Reading from Text” has been
found significantly greater than the mean score of control group at .01 level.

3. The mean score of experimental group on “Reading Difficult Words” has been
found significantly greater than the mean score of control group at .01 level.

4. The mean score of experimental group on ‘“Reading Similar Sounding Words”
has been found significantly greater than the mean score of control group at
.01 level.

5. The students were found to have favorable reactions towards the CAI in

Sanskrit.

IMPLICATIONS OF THE STUDY

The CAI developed by the investigator in Sanskrit for Std.VIII students on
Sanskrit Prose can be widely deployed.
The teacher should be trained in developing and utilizing CAI on Sanskrit.

The various Text Book Boards can attach CDs of such computer software with

the Text Books.

CONCLUSION
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The study conducted by the investigator has revealed that the CAI developed by the
investigator on the selected chapters of class VIII Sanskrit Prose was found to be
effective in terms of the achievement of the learners and their reactions. Such
Softwares need to be developed and widely deployed for the revival of Sanskrit. Such

attempts need to be made at a large scale at all levels of Education.
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Introduction:

The unique difference between a human being and an animal being is the ability to
think and to use cognitive skills. Developing higher order thinking skill is an ultimate
goal of education. Education should help an individual in the process of developing
thinking skills. Schools are workshops that engage individual students to think and
act. They provide ample opportunities for intellectual development. Thus, if schools
are understood in this way, then education is not a process of merely imparting
knowledge but cultivation of certain abilities in the minds of the young. Development
of thinking has been one of the important and commonly expressed aims of education.
Thinking has been defined as “going beyond the information given” (Bruner 1957); as
a complex and high level skill “that fills up gaps in the evidence” (Bruner 1957); and
as a process of searching through a problem space (Newell & Simon 1972); and as
what we do “when we are in doubt about how to act, what to believe or what to
decide” (Baron 1994). Educational objectives range from the development of 3Rs to
the promotion of self direction, positive self-concept and cultivation of human value.
The basics of reading and writing have a major objective to enhance thinking ability.
Learning of Mathematics and Science deals with systematic approach to problem
solving and improving quality of life. The teaching of logic is aiming at facilitating
thinking of the most rigorous kind. Developing thinking is a subtle aim of any school

activity irrespective of any subjects.

Rote learning: present day educational practice
The age-old tradition of rote learning still continues to dominate our classrooms.
Education practiced today as knowledge gathering, remembering and reproducing it is

at its peak at all levels of education. Memorization and recall become the fundamental
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modes of learning, whereas, student’s personal point of view and their Philosophy of
life are ignored. Students who are good at remembering and reproducing in
examination hours are considered to be the best scholars. In the present situation a
strong need is being felt among educators to enable students with individual thinking
ability. Students need to learn how to access and explore given information, analyze
assumptions and draw conclusions based on sound rational ground and to think

impartially from different points of view.

Teaching critical thinking skills: an alternative approach to rote learning

We need to recognize that much of our thinking is subconscious, automated and
irrational. Any democratic society has a strong need to crate citizens who are
comfortable with the skill of weighing, reconciling and assessing contradictory
arguments and points of view through 3D (dialogue, discuss and debate). Training
citizens in critical thinking helps in overcoming existing problems and it empowers
the society. Present educational practices are being criticized for their bias towards
memorization of textbook knowledge. In the growing days of technology and in the
age of computers, knowledge itself has no value unless it is clearly understood and
applied effectively in the demanding situation. When any information is processed in

critical ways, thoughts are analyzed, refined and internalized.

Critical thinking: meaning and concept

The term “critical” is derived form ancient Greek. The word critical was derived from
two Greek words “kriticos” meaning discerning judgment and “kriterian” meaning
standards. Etymologically, then the word implies development of discerning judgment
based on standard. In Webster’s New Word Dictionary, the relevant entry reads
“characterized by careful analysis and judgment” and is followed by the gloss:
“critical, in its strictest sense, implies an attempt at objective judgment so as to
determine both merits and faults”. For example, those who think critically typically
engage in intellectual practices of the following sort : monitoring, reviewing and
assessing goals and purposes; the way issues and problems are formulated; the
information or data of evidence presented for acceptance, interpretations of such
information, data or evidence; the quality of reasoning presented or developed, basic
concepts or ideas inherent in thinking, assumptions made, implications and

consequences that may or may not follow; point of view and frames of reference.
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Those who think critically, therefore, characteristically strive for such intellectual

ends as clarity, precision, accuracy, relevance, depth, breath and logicalness.

Critical thinking is thinking more deeply. It involves reasoning logically and
analyzing, organizing, examining and questioning information to attain several
possible answers rather than focusing on finding just the correct answers. The concept
of critical thinking as defined by Robert Ennis (1985), states that critical thinking is
focused on deciding what to believe or do. This definition allows flexibility and
diversity of application, including decision making, problem solving, value judgment

and higher levels of Bloom’s (1974) taxonomy.

Critical thinking: its place in Indian education

Creative and critical thinking in Indian education is not a foreign concept. The soul of
Indian theory of education that lies in the teaching of Vedanta, Upanishad and Nyaya
is concerned with the condition as correct thinking and rigorous criticism that is to be
inculcated in students. In ancient India, then, all learning was based upon discussion
method. The four sources of knowledge i.e., perception, inference, comparison and
trustworthiness were put to test in the form of discussion. In fact knowledge, then,
grew by a series of reaction against and reflection upon the subject matter under
consideration. However, with the increasing rigidity that cropped up in the caste
system and later with the introduction of British Education System, the ancient Indian
practices of education came to an end. This and much more, paved way to
indoctrination rather than teaching based on thinking as a means and an end to

education.

Review of related literature

The only stirring of critical thinking movement can be traced back to experiment in
the development of critical thinking and the development of Watson-Glaser critical
thinking test (1940). The center of critical thinking and moral critique, Sonoma state
university, USA, conducts advanced research and disseminates information on critical
thinking. The institute for the advancement of Philosophy for children, a division of
Montclair State College, New Jersey, is conducting several programmes to foster

reasoning skills.
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According to Lipman and Bierman (1970), the skills that Philosophy of children aim
at sharpening are formatting a concept , making appropriate generalization,
formulating questions, identifying assumptions. Investigation using control group
design, forty students were divided randomly into two groups and tested on California
test of Mental Maturity. After treatment of nine weeks both the groups were re-tested
on the same instrument. On second testing the experimental group achieved mental

scores that were 27 months higher that those of control group.

Jackson R, M. (1985) taught critical thinking using a variety of techniques, including
formal logic to middle school language and Art students. Findings of the study states
that students had learned the skill of understanding an author, that is, recognize and
understand figurative language. Students learn to analyze whole stories, articles and to
use their finding to support and opinion about the author’s writing.

Bruce B. H (1988) studied the effect of self-directed critical thinking upon individual
children’s thinking. Experimental children were taught the self-directed critical
thinking skills as members of small discussion groups. After eight discussion lessons
authors reported that student not only gave reasonable assessment of the statements

but also gave evidence in support of conclusion and gave justification.

Paul, Richard (1995), conducted a study of teacher preparation programmes to assess
the extent to which these programmes prepare candidates for teaching credentials to
teach critical thinking and problem solving in elementary and secondary schools, with
assistance from Sonoma State university interview protocols were designed for use
for telephone interviews. Sample consisted of 38 public college and universities and
28 private ones. The major objectives of the study were (1) to assess current teaching
practices (2) to identify exemplary teaching practices that enhance critical thinking (3)
to develop policy, recommendation based on the results of the study. The study
reported that many teachers have no clear understanding of the basic concept of
critical thinking and very few have a comprehensive sense of how to cultivate it while
teaching the content subject or disciplines. It also recommended that students should
be assisted to develop certain specialized concept, give reasons for conclusions
arrived at, make interpretation of data, travel implications and consequences of
decisions or action, define problems, concerns and issues, think in terms of other’s

points of view and soon.
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Studies conducted in India

Fourth Survey of research in education (1983-1988) reported number of studies
conducted in lines of teaching thinking, a few of which are compiled and reported
briefly as under:

Buddhisagar (1979) and Patani (1980) conducted studies using Advanced Organizer
Model. Passi B.K., Singh L. C., and Sansanwal (1986) conducted a series of studies
using Joyse and Weil’s models of teaching. Das (1986) used the Concept Attainment
Model in his study. Thus, some attempts have been made to use different models to

enhance thinking in students.

Meghani (1999) conducted a study entitled effectiveness of a teaching learning
strategy to develop critical thinking in students of XI using Psychology as content,
with major objectives to evolve a strategy for teaching learning, to develop a critical
thinking tool and to study the effectiveness of the evolved strategy. The major finding
of the study was there is a significant improvement in student’s critical thinking using
the evolved strategy. Students developed their ability to think independently using
reasoning. A few students learned to compare and contrast using CAF technique.
Students showed an ability to think dialectically. Majority of student showed

improvement in questioning skill.

Dutta (2002) reported in the study entitled effectiveness of the skill of questioning for
enhancing thinking in students of standard IV using Environmental Science as
content. Major objectives of the study were: to evolve a strategy using deBono
thinking tools and Socratic Questioning method and to study the effectiveness of the
evolved strategy using developed tool. Forty four students of Std IV of the academic
year 2001-2002 of Urmi School affiliated to GSEB of Baroda city constituted sample.
Remodeled lessons using different thinking tools of deBono were used for curriculum
transaction. Pre test post test single group design was used and correlated t test was
used for data analysis. Major finding of the study reported were a significant
improvement in students thinking using developed strategy, students were more
comfortable with using thinking skills in verbal form than in written form. Students

were able to use PMI more comfortable than other tools of thinking. Many students
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reported that Socratic technique helped them to question themselves more deeply and

draw out conclusion and inference.

Successful critical thinking instructions require that teachers should have a full range
insight into cognitive processes and their complex relationships. It further demands
that Bloom’s hierarchy becomes two-sided. Also teachers grasp that rational learning
is process oriented rather than product oriented. It is also observed that there is a huge
gap between theories of thinking, programmes to teach thinking and the actual
practices of the classrooms. Present investigation is an attempt to study the classroom
interaction pattern that aimed at studying effectiveness of deBono thinking tools in

enhancing students’ critical thinking.

Statement of the study

Effectiveness of deBono thinking tools on enhancing students’ critical thinking

Objectives of the study
1. To study the interaction pattern of the teacher with the students in the class.
2. To integrate the selected thinking tools of deBono in classroom content
transactions.
3. To study the impact of the strategy carried out on students’ level of critical

thinking.

Limitations of the study

Present study is limited to one selected school and class only. Content was selected
purposively in order to incorporate the above mentioned critical thinking tools during
the instructional process. The test used to measure critical thinking was developed by

the researcher and not the standardized one.

Design of the study

Present study comprised of pre test post test single group experimental design. Using
selected thinking tools lessons were discussed to facilitate critical thinking in students.
As the study was exploratory in nature and carried out in natural setting all other
related variables were functioning in a natural fashion and no attempt was made to

control them.

www.iejte.org : Page 26




2320 -7566

Sample

All student of academic year 2011-12 of standard X of Adarsh vidyalaya of Patan city
who have opted for English as one of the subject constituted sample of the study.
Tools to collect data with respect to objective (1) participatory observation was
employed; the investigator developed a test for assessing critical thinking , which
included items on reasoning and decision-making in which the respondent are

required to select a response form the given alternatives with their justification.

Procedure for the data collection

In order to introduce thinking tools investigator first observed some of the classes in
order to understand the existing interaction pattern between teachers and students in
different subjects. For this purpose students were observed in their classroom namely,
Science, Social Studies and English. The observed interaction pattern between teacher
and students were categorized using Blooms taxonomy of educational objectives,
namely knowledge, understanding, application, analysis, synthesis and evaluation
(Bloom 1974).

Table 1: Frequencies of interactions between teacher and student during

observed class

Subject | Knowledge | Understanding | Application | Analysis | Synthesis | Evaluation
Social 7 6 1 1 - -
Studies

English 7 6 1 - - -
Science 6 7 6 5 2 -

Analyzed pattern of interaction directed investigator for selection of science as subject
to introduce thinking tools to the students as they were found more interactive during
these classes.

Pre test was administered to all the students prior to the expose of thinking tools. The
selected thinking tools were introduced and discussed using suitable content form
Science which is already taught to them by the regular teacher. Critical thinking as a
skill and its significance in education and in life in general was explained to the

students in the beginning of the intervention. DATT (Direct Attention Thinking

www.iejte.org : Page 27




Tools) of deBono were then explained to them giving both general examples and

content specific exercises to make them familiar with and use them in their learning

process. An example of how it was carried out for on of the selected tool namely,

CAF (Considering All Factors) is presented below.

Example: List all factors to be considered for the selection of new vehicle

Factors:

Price

Aesthetic appeal

Performance

Colour

Space for family and luggage
Service center
Resale value

Maintenance

This is only an illustrative procedure. Similar procedures were adopted for

other selected tools.

After a gap of one month a post test was conducted on the same subjects. The data are

presented in table 2.

Table 2 the mean scores of pre and post intervention

Mean 1 Mean 2 Degree of | t-value Level of
freedom (df) significance
9.66 12.07 26 10.46 0.01

Discussion of observation of classroom interaction and findings of the study

1. It was observed that the interaction patterns of students during Science lessons

were more compare to other classes. Moreover, it is also observed that

interactions under the category of analyses and synthesis recorded more in

Science compare to English and Social Studies.

2. Teacher student interaction ratio is 80:20 meaning thereby teacher dominated the

classroom interaction in all the subjects.
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3. The investigator also found that during the teaching of social studies, there ware
ample opportunity to reflect on social issues, which could have been taken up by
the teacher during the processes of interaction some how this was not done and as
a result, live social issues were treated as frozen bits of information.

4. It is interesting to note that those students who failed to support their answers
with reason during the pre test have provided justification for the same at the post
test.

5. Some students were abele to come out with unique logical arguments which the
investigator had not thought of earlier.

6. On test item namely, if 1 is related to X (multiplication as in 20X1=20) which
number is related to + (addition) was not attempted by all the students. The
failure to respond to the item correctly by the students may be attributed to their
not ability to perceive the identity characteristics of multiplication and addition or
unable to establish the relationship.

7. Significance of t value at 0.01 level of significance supported that students have

improved in their levels of critical thinking through the exposed tools of thinking.

Conclusion:

The findings of the study suggest that it is possible to enhance critical thinking of
students using Science as content. A mere teaching of content following the telling
method, the traditional practice in our classrooms will not do this. Therefore, the
teacher has to consciously manipulate content using the thinking tools in order to
cultivate thinking abilities of our students. According to the investigator any content
matter could be employed in enhancing thinking provided we use the content in
certain way that stimulates thinking processes. The thinking tools are ways to direct

thought processes of students in certain ways.
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INTRODUCTION

Socio-Economic Status ( SES) is a concept that is understood and utilized well
beyond the scope of African American education, however given the sociopolitical
context of American history, SES has a unique and distinct relationship with the
progress and position of African American in Education.SES is one of the most
important variables in social science researches. A measure of students SEs relies
heavily and oftentimes exclusively on the SES of their parents more specifically,
students and their families are generally classified into high, middle and low SES
based on a standardized composite index score of their Parents education, occupation,
Income, family size and other facilities they used.Recently most of the researcher
used SES scale developed by Kuppuswami but it is outdated now,. It was felt that the
currently available scales were either outdated or there was a need for redefinition of
some relevant items for indicating the SES accurately that why researcher selected

this problem for the Study.

RESEARCH OBJECTIVE
Following objectives were established for the present study.
1. To reconstruct the SES scale of Dr.R.S.Patel.
2. To establish norms for the SES Scale.
3. To establish the Level of SES of the Students.
4. To Study the relationship between SES and Educational Achievement of the
Students.

HYPOTHESIS

Following hypothesis were framed for the present study.
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HO,; There will be no significant difference in Educational Achievement of
the Low and High SES level students.

HO, There will be no significant difference in Educational Achievement of
the Low and Medium SES level students.

HO; There will be no significant difference in Educational Achievement of

the Medium and High SES level students.

METHODOLOGY

Survey method has been used for present study.

POPULATION AND SAMPLE

High Secondary School students of Ahmedabad City were the population of the study.
Total 230 Students (130 girls, 100 boys) were selected by random sampling method
of Std-XII from the higher secondary schools of Ahmedabad City for the study.

RESEARCH TOOL

Researcher reconstructed the SES scale of Dr.R.S.Patel for this study. Some of the
items of that scale is outdated so researcher include new items in place of old items.
The first draft were administrated on the 20 families were selected by stratified
random sampling method. After try out final draft of tool administrated on the
selected sample. Researcher collect Std-XI result of the selected students for their
Educational Achievement Score.

DATA ANALYSIS

Researcher collected all the data and after scoring it researcher find out different
statistical measures for data analysis. First researcher calculated percentage for know

the level of SES which is shown below.

Table-1
Level of SES of the Students
Level of SES Students Percentage
Low Level 60 26.09
Medium level 128 55.65
High Level 42 18.26
230 100
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Above table no-1 shown that maximum numbers of students (128 students) have

medium level of SES , 60 students have low level and 42 students have high level of

SES.

HO,; There will be no significant difference in Educational Achievement of the
Low and High SES level students.

To test this null hypothesis researcher calculated Mean, S.D SEd and t value which

shown in table no-2.

Table -2
Statistics of Low and High level SES Students
Level of
N Mean S.D SEd t
SES
Low level 60 34 8.2
1.87 2.144
High Level 42 38 7.56

Above table no-2 shown that the mean value of low level and high level SES
students were 34 and 38 respectively. S.D of both was 8.2 and 7.56. t value was 2.144
which is higher than its tabulated value at 0.05 level so null hypothesis was rejected.
It means low Level SES students and High Level SES students have significant
difference in their Educational Achievement.

HO, There will be no significant difference in Educational Achievement of the

Low and Medium SES level students.

To test this null hypothesis researcher calculated Mean, S.D SEd and t value which
shown in table no-3.
Table -3
Statistics of Low and Medium level SES Students

Level of
N Mean S.D SEd t
SES
Low level 60 34 8.2
Medium 1.755035 1.14
128 36 6.3
Level
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Above table no-3 shown that the mean value of low level and medium level SES
students were 34 and 36 respectively. S.D of both was 8.2 and 6.3. t value was 1.14
which is lower than its tabulated value at 0.05 level so null hypothesis was Accepted .
It means low Level SES students and Medium Level SES students have no

significant difference in their Educational Achievement.

HO; There will be no significant difference in Educational Achievement of the

Medium and High SES level students.

To test this null hypothesis researcher calculated Mean, S.D SEd and t value which

shown in table no-4.

Table -4
Statistics of High level Medium level SES Students
Level of
N Mean S.D SEd t
SES
High Level 42 38 7.56
Medium 1.614479 1.24
128 36 6.3
Level

Above table no-4 shown that the mean value of High level and medium level SES
students were 38 and 36 respectively. S.D of both was 7.56 and 6.3. t value was 1.24
which is lower than its tabulated value at 0.05 level so null hypothesis was Accepted .
It means high Level SES students and Medium Level SES students have no

significant difference in their Educational Achievement.

FINDINGS

55.65 % Students have medium level of SES while 26.09% and 18.26% Students have
low level SES and High level SES. Most of the selected students have medium level
of SES.SES level have significant effect on Educational achievement of the Students
low level SES students and High level SES students have significantly differ in their

educational Achievement.
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INTRODUCTION:

21% century is a century of rapid change and quality in education. The quality
of teacher — trainees depend upon the quality of a teacher. Quality of a teacher
depends upon the type of education they received through pre-service education
programs. NAAC is the important national organization mainly constituted for
ensuring & enhancing quality in education colleges. Unless the quality of training a
teacher — trainee is improved & assured from education colleges, the welfare of the

society cannot be possible.

NEED OF THE STUDY:

The investigator has decided to collect the issues in evaluation of practical
works, such as practice teaching, book-review, workshop, administration of
psychological test. They all are included as a part of practical works submitted for the
semester-1, B.Ed. degree syllabus implemented by the Gujarat University 2011, with

reference to innovation in evaluation by presenting this paper.

OBJECTIVES:

1.  To study the responses of teacher — trainees regarding practice — teaching
with reference to innovation in evaluating practical works.

2. To study the responses of teacher — trainees regarding book-review with
reference to innovation in evaluating practical works.

3. To study the responses of teacher-trainees regarding workshop with reference
to innovation in evaluating practical works.

4. To study the responses of teacher-trainees regarding psychological test with

reference to innovation in evaluating practical works.
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SAMPLE:
The sample of the present study is one hundred teacher —trainees from A.G. Teachers

college, affiliated to Gujarat University of Ahmedabad.

TOOL :
Selection of proper tool is an important aspect of the study. The investigator has
selected an opinionaaire as a tool for the present study. After necessary changes; 60

statements were selected & the final opinionaaire was prepared for the purpose.

METHOD:
The survey method, being the best applicable for the opinionaaire, survey method was

used. Moreover if it saves time, energy and money.

LIMITATIONS OF THE PRESENT STUDY :
e The data was collected from the teacher trainees of A.G. Teachers College
only.
e The selected practical works decided by Gujarat University was used for the

present study only.

COLLECTION OF DATA :
The opinionnaire was given to the sample, i.e. A.G. Teachers College of the
Ahmedabad City, was distributed among the teacher-trainees. The necessary

instructions were given & thus, the filled opinionnaire was then collected.

ANALYSIS :

The analysis & interpretation of the data is the most important aspect of any study
because it is due to proper use of statistical method, the path towards the conclusion is
derived. The analysis of data is being done with the help of scoring. Against each
statement to record their reaction, respondents are allowed five alternatives as : SA
(Strongly Agree), A (Agree), UD (Undecided); D (Disagree), and SD (Strongly
Disagree). For positively illustrated statement, scoring scheme is followed as 5,4,3,2,1

& this order is reversed while scoring the responses against negative statements. The
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highest scored statement was then converted into the percentile, a statistical method

and the result thus obtained; is then interpreted.

INTERPRETATION:
From the analysis of the data, the following has been interpreted.
Table : 1

Practice — Teaching with Reference to Innovation in Evaluation

No. Statement % Opinion
1 Practice Teaching is done with the various skills | 48 SA
2 P.T. is done with the help of using only one 50 DA
method. 26 A
4 P.T. provides effectiveness with the use of | 58 SA

various method.

5 P.T. is done with the help of ICT. 24 DA
34 A
6 P.T. is done through keeping a student in centre. | 38 A
UD
8 P.T. is done with the help of using various 50 A
references. 14 UD
9 P.T. is done without having any seriousness in 34 DA
mind.
30 A

From the analysis of the data, the following has been interpreted.

1. It is clear from the table-1 and the responses of 48% trainees is strongly
agreed that the practice teaching is done with the various skills.

2. Responses of 50% trainees is disagree and 26% of trainees is agreed for
that the P.T. is done with the help of using only one method.

4. Responses of 58% trainees is strongly agree that the P.T. provides
effectiveness with the right use of various methods.

5. It is clear that the responses of 24% trainees is disagree that the P.T. is

done with the help of ICT whereas 34% trainees is agree for the same.
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6. Responses of 38% trainees is agree that the practice teaching is done
through keeping a student in centre. Whereas the 18% responses of
trainees is undecided.

8. Responses of 50% trainees is agree that the P.T. is done with the help of
using various references. While 14% of responses is undecided for the
same.

9. Responses of 34% trainees is disagree where as 30% of responses is agree

that P.T. is done without having any seriousness.

Table : 2
Book Review with Reference to Innovation in Evaluation
No. Statement % Opinion
10 | Central idea of a book is written for doing book- | 42% DA
review only. 16% SD
11 | The objective of an author is not clarified while | 46% DA
doing Book Review. 18% A
12 | The characters of a book are described in detail. | 34% A
18% DA
13 | B.R. is done traditionally only. 30% DA
18% UD
14 | B.R. is done with the help of selection only 44% SA
44% A
15 | B.R. is done in groups. 30% DA
28% Agree
17 | B.R. is done sitting in the college library only 34% DA
32% SD

From the analysis of the data, the following has been interpreted.

10. It is clear from the table no. 2 that the responses of 42% trainees is
Disagree where as 16% of the same is strongly disagree that the book
review is done writing the central idea of a book only.

11. Responses of 46% trainees is Disagree & 18% of the same is agree for

that the objective of an author is not clarified.
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12.

Responses of 34% trainees is Agree & 18% of the same is disagree for

that the characters of a book are described in detail.

13. Responses of 30% trainees is disagree & 18% of the same is undecided
for that the book review is done traditionally only.

14. Responses of 44% trainees is strongly agree & 44% of the same is agree
for that the B.R. is done with the help of selection only.

15. Responses of 30% trainees is disagree & 28% of the same is agree for
that the B.R. is done in groups.

17. Responses of 34% trainees is disagree & 32% of the same is strongly
disagree for that the B.R. is done sitting in the college library only.

Table :3
Workshop with Reference to Innovation in Evaluation
No. Statement % Opinion
18 | All subjects are not covered for the presentation | 28% SA
of workshop 38% A
19 | Topics are not given before the presentation of | 38% UuD
workshop 30% A
20 | Useful subjects are selected for future teacher | 62% SA
for the presentation of workshop
21 | Modern world of education is not covered for 38% DA
the presentation of workshop 30% SD
22 | The workshop presentation is done traditionally | 50% A
only 44% SA
From the analysis of the data, the following has been interpreted.

18. It is clear from table no. 3 that the responses of 28% trainees is strongly
agree where as 38% of the same is agree for that all subjects are not
covered for the presentation of workshop.

19. Responses of 38% trainees is undecided & 30% of the same is agree for
that the topics are not given before for the presentation of workshop.

20. Responses of 62% trainees is strongly agree for that the useful subjects

are selected for future teachers for the presentation of workshop.
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21. Responses of 38% trainees is disagree where as 30% of the same is
strongly disagree for that the modern world of education is not covered
for the presentation of workshop.

22. Responses of 50% trainees is agree & 44% of the same is strongly agree

for that the workshop presentation is done traditionally only.

Table : 4
Psychological Test with reference to Innovation in Evaluation
No. Statement % Opinion
23 | Accurate measurement is not done with the help | 46% DA
of administrating psychological test. 26% SD
24 | Modern psychological test is not used. 42% DA
24% A
25 | The validity of the test is changed. 52% A
14% UD
26 | Manual is wused for administration of | 56% A
psychological test. 18% UuD
27 | Psychological test is done for the sake of | 50% DA
submission work only. 28% SD

From the analysis of the data, the following has been interpreted.

23. It is clear from the table no. 4 that the responses of 46% trainees is
disagree where as 26% of the same is strongly disagree for that the
accurate measurement is not done with the help of administrating
psychological test.

24. Responses of 42% trainees is disagree where as 24% of the same is agree
for that the modern psychological test is not used.

25. Responses of 52% trainees is agree where as 14% of the same is
undecided for that the validity of the test is changed.

26. Responses of 56% trainees is agree where as 18% of the same is
undecided for that the manual is not used for administration of

psychology test.
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27. Responses of 50% trainees is disagree whereas 28% of the same is

strongly disagree for that the psychosocial test is done for the sake of

submission only.

CONCLUSIONS

1) Practice teaching with reference to innovation in evaluation

The practice teaching is done with the help of using various skills of
teaching.

The practice teaching must be done with the help of ICT.

The practice teaching should be done keeping a student in centre.

The practice teaching must be carried out with the right use of various
references.

The practice teaching should be done having seriousness of it.

2) Book Review with reference to innovation in evaluation

The Book Review is not done writing the central idea of a book only.
The objective of an author is kept in mind while doing B.R..
The B.R. must be carried out seriously.

The college library should be used for doing B.R. effectively.

3) Workshop with reference to innovation in evaluation.

Various kinds of topics should be covered for the presentation of
workshop.

Topics should be given on advance for the presentation of workshop.
Modern world of education should be covered for the effective
presentation of workshop.

The workshop must not be done traditionally.

4) Psychological test with reference to innovation in evaluation.

The modern psychological test should be administered.

The validity of the psychology test must not be changed.

Psychology test must not be carried out for the purpose of submission
work only.

Enough time should be provided for the administration & writing a report

of the psychological test.
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A Study of Achievement of STD-VIII Students of Anand district in
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Introduction:

A common practice in the education system is the way knowledge being taught
students often have the expectation that their role in the knowledge transmission
process to sit passively in class and waiting for their lectures to impart to knowledge
them such attitude. However the students come to class unprepared to do reasoning
and discussion and failure in providing two way communications such attitude has led
the students to become more assisted learner rather than ability in the survival of the
competitive world to overcome such limitation. There have been call by practitioner
and universities for change in the learning approach from teacher clearness to student
centeredness one of the approach suggested to improving students performance is
learning of Achievement.

The study brings together the field of Achievement of students learning and Science
language. Science language teaching creates optional schooling experience for school
students from the Science language accretion it helps for comprehensible input.
Comprehensible output the interaction and context the effect domain of motivation for

Science language.

Importance of study:

Science is a common language in 21* century because it influences every fields of
life. One cannot do daily routine jobs without Science. It is obvious that Science have
a daily routine use in all people’s life. Science enforces all people to change. As a
contemporize person, each individual have to adapt themselves in accordance with
innovations.

This study is very helpful in education process. This study gives the new direction to
education. Teacher of Science use best methods to teach Science for teaching and
learning process. From Achievement of the students we can know how students are

learning in the subject Science.
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Learning of Science helps to raise achievement of students build positive relationship
among students. It provides the kind of experiences that develop both good learning
and language skill. It helps develop better attitude toward teachers. It suggestshigher
self esteem greatest motivation for language. Students can provide individual
attention and assistance to one another is the aim of this study.

This study also helps to teachers that they can improve their teaching and get best
performance from the teaching of Science effective on teaching process so teacher

continues their interest in teaching students.

Objective of the Study:
*  To construct an achievement test in Science.
*  To study the approaches of teaching Science.
*  To study the Achievement of Rural and urban area of the students of Anand
district in the subject Science.
*  To study the Achievement of Boys and Girls of the students of Anand district

in Science subject.

Hypotheses of the Study:

1. There is no significant difference between mean scores of rural and urban area
students in the Achievement of Subject Science of STD-VIIL.

2. There is no significant difference between mean scores of boys and girls in the
Achievement of Subject Science of STD-VIIIL.

3. There is no significant difference between mean scores of rural boys and girls
in the Achievement of Subject Science of STD-VIII.

4. There is no significant difference between mean scores of urban boys and girls
in the Achievement of Subject Science of STD-VIIL.

5. There is no significant difference between mean scores of rural and urban boys
in the Achievement of Subject Science of STD-VIII.

6. There is no significant difference between mean scores of rural and urban girls

in the Achievement of Subject Science of STD-VIII.

Limitation of the Study:
The investigator has put some limitations. They are given below.

1. The present study was delimited the Anand District of the Gujarat state only.
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2. The data were collected in the academic year 2012 - 13 only.

3. The data were collected from STD- 8 Science subject only during semester —II.

4.  The Data were collected from rural and urban area schools of Anand district.

Variable of the Study:

1. Independent variable : Achievement of students

2, Dependent Variable
a) Area( Rural and Urban)
b) Gender (Boys and Girls)
3. Control Variable
a) Science subject b) Std -8

Methodology of the research:

Achievement test for under mentioned subject were prepared and given to the experts (Experienced
School teachers & professors who are teaching Science) for verification. Forty statements were final
as an achievement test. Question paper (Achievement test) was balanced according to blue print.

Achievement test was given to the students of Anand district by selecting schools randomly.

¢ Name of the chapters (semester- II)

1. Lense 2. Prajanantantr- Utsarjantantr ~ 3.Combustion 4. Fossil Fuels
e Listof Schools :
Name of the schools Boys Girls

Ruparel Primary School, Ruparel 40 25
Napad Primary School, Napad 50 25
NagrikSahkari Primary School, Borsad 30 30
Khetiwadi Primary School, Anand. 40 45
D N Primary School, Anand 70 45

TOTAL | 230 170

Interpretation of the research:
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Table.1:Area-Wise Achievement in Science

Types Numbers Mean Standard

Deviation
Urban 200 30.98 9.12
Rural 200 27.74 7.45
Boys 230 26.75 9.23
Girls 170 30.02 6.00
Urban Boys 110 30.57 7.55
Urban Girls 90 32.34 7.78
Rural Boys 120 24.77 8.12
Rural Girls 80 27.71 9.11

I is found from table.l1 mean of the Achievement of urban Girls is higher than all
mean and it is 32.34. The lowest mean achievement is from rural boys and it is 24.77.
To verify achievement six hypotheses were made and it is mentioned above.

To check hypotheses t calculation was arranged with the help of analysis techniques
in computation .Whole results are derived by SPSS (Statistical Programme for Social
Sciences) 21 and Microsoft Excel Programmer. Tabulation from hypotheses is as

below according to hypotheses.

HO1: There is no significant difference between mean scores of rural and urban

area students in the Achievement of Subject Science of STD-VIIL.

Table.2: Significance difference between mean scores of rural and urban area

students in the Achievement of Subject Science of STD-VIII.

Standard
NUMBERS | MEAN t value t table REMARKS
Deviation
Rural 200 27.74 7.45
1.96(0.05) HYPOTHESIS
Urban 200 30.98 9.12 4.22
2.58(0.01) | 1IS REJECTED
TOTAL 400
t value 4.22 Significant at 0.01 level (DF= 398)
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As mentioned in the table.2 t calculated is 4.22 .The table values at 0.01 level is
2.58.Here, hypothesis: 1 is rejected. There is significant difference between mean
score of the achievement of rural and urban area students in the Achievement of
Subject Science of STD-VIII. According to table achievement of urban area students

of Anand district is higher than rural area students.

HO02: There is no significant difference between mean scores of rural and urban

area students in the Achievement of Subject Science of STD-VIIIL.

Table.3: Significance difference between mean scores of boys and girls in the

Achievement of Subject Science of STD-VIIL.

Standard
NUMBERS | MEAN t value t table REMARKS
Deviation
Boys 230 26.75 9.23
HYPOTHESIS
1.96(0.05)
Girls 170 30.02 6.00 4.25 21S
2.58(0.01)
REJECTED
TOTAL 400
t value 4.25 Significant at 0.01 level (DF= 398)

As mentioned in the table.3 t calculated is 4.25 .The table values at 0.01 level is
2.58.Here, hypothesis: 2 is rejected. There is significant difference between mean
score of the achievement of boys and girls in the Achievement of Subject Science of
STD-VIIIL. According to table achievement of girls of Anand district is higher than
boys.

HO03:There is no significant difference between mean scores of rural area boys

and girls in the Achievement of Subject Science of STD-VIII.

Table.4:Significant difference between mean scores of rural area boys and girls

in the Achievement of Subject Science of STD-VIII.
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Standard
NUMBERS | MEAN t value t table REMARKS
Deviation
Rural
120 24.77 8.12
Boys
HYPOTHESIS
Rural 1.96(0.05)
80 27.71 9.11 3.73 3IS
Girls 2.58(0.01)
REJECTED
TOTAL 200
t value 3.73 Significant at 0.01 level (DF= 198)

As mentioned in the table. 3 t calculated is 3.73 .The table values at 0.01 level is
2.58.Here, hypothesis: 3 is rejected. There is significant difference between mean
score of the achievement of rural boys and girls in the Achievement of Subject
Science of STD-VIIIL. According to table achievement of rural girls of Anand district

is higher than rural boys.

HO04: There is no significant difference between mean scores of urban area boys

and girls in the Achievement of Subject Science of STD-VIII.

Table.4:significantdifferences between mean scores of urban area boys and girls

in the Achievement of Subject Science of STD-VIII.

Standard
NUMBERS | MEAN t value t table REMARKS
Deviation
Urban
110 30.57 7.55
Boys
HYPOTHESIS
Urban 1.96(0.05)
90 32.34 7.78 3.96 4 IS
Girls 2.58(0.01)
REJECTED
TOTAL 200
t value 3.96 Significant at 0.01 level (DF= 198)

As mentioned in the table. 4 t calculated is 3.96 .The table values at 0.01 level is

2.58.Here, hypothesis: 4 is rejected. There is significant difference between mean

www.iejte.org Volume:- 1 Issue :- Page 49




- 2320 -7566

IEJTE

score of the achievement of urban boys and girls in the Achievement of Subject
Science of STD-VIII. According to table achievement of urban girls of Anand district

is higher than urban boys.

HO05: There is no significant difference between mean scores of rural and urban

area boys in the Achievement of Subject Science of STD-VIII.

Table.5:Significant difference between mean scores of rural and urban area boys

in the Achievement of Subject Science of STD-VIII.

Standard
NUMBERS | MEAN t value t table REMARKS
Deviation
Rural
120 24.77 8.12
Boys
HYPOTHESIS
Urban 1.96(0.05)
110 30.57 7.55 4.97 51IS
Boys 2.58(0.01)
REJECTED
TOTAL 230
t value 4.97 Significant at 0.01 level (DF= 228)

As mentioned in the table.5 t calculated is 4.97 .The table values at 0.01 level is
2.58.Here, hypothesis: 5 is rejected. There is significant difference between mean
score of the achievement of urban boys and rural boys in the Achievement of Subject
Science of STD-VIII. According to table achievement of urban boys of Anand district

is higher than rural boys.

HO06: There is no significant difference between mean scores of rural and urban

area girls in the Achievement of Subject Science of STD-VIII.

Table.6:Significant difference between mean scores of rural and urban area girls

in the Achievement of Subject Science of STD-VIII.
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Standard
NUMBERS | MEAN t value t table REMARKS
Deviation
Rural
80 27.71 9.11
Girls
HYPOTHESIS
Urban 1.96(0.05)
90 32.34 7.78 4.41 61IS
Girls 2.58(0.01)
REJECTED
TOTAL 170
t value 4.41 Significant at 0.01 level (DF= 168)

As mentioned in the table.6 t calculated is 4.41.The table values at 0.01 level is
2.58.Here, hypothesis: 6 is rejected. There is significant difference between mean
score of the achievement of urban girls and rural girls in the Achievement of Subject
Science of STD-VIII. According to table achievement of urban girls of Anand district

is higher than rural girls.

Findings of the study:

1. Construction of an achievement test in the Science subject will be useful to

Primary teachers and students of Anand district.

2. Achievement of urban area students of Anand district is higher than rural area
students.
Achievement of girls of Anand district is higher than boys.
Achievement of rural girls of Anand district is higher than rural boys.
Achievement of urban girls of Anand district is higher than urban boys.

Achievement of urban boys of Anand district is higher than rural boys.

N kW

Achievement of urban girls of Anand district is higher than rural girls.

Conclusion:

The findings regarding the achievement in Science students are encouraging and
useful to the different educational agencies as well as to the teachers, parents and
their forthcoming generation too. They are describing in the present research in the

form of study of Achievement.
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INTRODUCTION

Education is the most powerful instrument to braegirable changes in the students
and the teacher is a change agent in the wholgrtoess of education teacher prepares
or trains the future generation to meet the chglierof modern society. Education helps
in directing a person to do right things at rightd at right place which makes more
productive individual as well as the society. Thaife of the nation depends upon the
quality of education. According to United Nationdu€ational Scientific and Cultural
Organization (UNESCO, 2004), “The purpose of edooais to ensure that all pupils
acquires the knowledge, skills and values necedsarhe cognitive development of
learners to nurture the creative and emotional trowef learners, to oppose
discrimination against any particular group in angnner or, in other words, leads
towards and equitable society.” Language playsrgoitant role for the transaction of
knowledge through teaching learning process. “Laggu as a vehicle of
communication is very crucial on the process ofcation it is through language that
everything is taught and learnt in a majority oldeing learning including the

classroom.”

National Curriculum framework for school educat{@0900), ‘language education’ has
the greater potential as a means of develop, pssiyedy through various stages
attitudes and values related to all the core comptenby incorporating appropriate
themes and adopting suitable that teaching stegediccording to NCFSE (2000) “at

the secondary stage in the first language full exggiver the applied form of language
and good acquaintance with literary language waadaiimed at. Desirable attitudes
and values must be inculcated through carefullgctetl language materials. Thus
school curriculum helps to promote the developnretgarning of language, abilities,

communication skills which are needed for sociahly and further learning”.
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IMPLICATION FOR THE PRESENT STUDY:

Many studies have been considered in the areaoblens faced by Hindi teachers at
different primary secondary and higher secondarglldResearcher has came across at
primary level. Chitare (1999) found that teacheagehpoor vocabulary. Vyas (1978)
Found that the state of teaching Hindi was unsatiefy. Yagnik (1979) found that
teachers were working for their professional growtbreover; The time allotted for
teaching Hindi was not enough. All this above stadhave done under caption of
primary school level. It indicates that most of teacher faced difficulties in teaching
of poetry, teachers have poor vocabulary and tte sf teaching Hindi was

unsatisfactory due to less importance given by siaernment.

At secondary and higher secondary level many siutiee been taken place SIERT
(1966) found about interest of students o class tHey interested in poems inspiring
poems on great personalities, motherland, patnotigtionalism and art of bravery
and they liked to recite poems. Jain (1981) studiedetermination of
communicability in the new poetry from the pointvaéw of teaching. He found that
teacher faced difficulties in teaching of poetryere attitudinal in nature, and also
because of the form of poetry Teachers did notidens:iew poetry as poetry. Verma
(1971) has pointed out that the teaching of Himdlower classes should stress on
hearing, speaking, reading and writing. In the lnmgthe aim language teaching should
be to develop cultural and social interaction obgle. Theodore (1957) studied on
evaluation of English poetry among Indian studehtgas found that students that value
of studying poetry is real and aesthetic, readimetny gives pupils and enjoyment and
capacity for literary appreciation and it enablegils to acquaint themselves with
poetic mind. Singh (1984) studied appreciation imidHpoetry at higher level and found
most of students are not able to understand BIMBATFEEK,

and DHARNAS and RASAS.

We can also see that at secondary and highentewefew works has done on poetry.
Moreover, Verma (1971) found that curriculum oceuapa very important place in the

process of education.
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As per the review of above literature investigalidrnot come across any study dealing
with problems of teachers in English poetry teagtahsecondary level. So investigator

wants to conduct a study on problems faced by Endéachers in poetry teaching.

RATIONALE OF THE STUDY

It has been observed that these days largely tagyps taught through recitation &
grammar translation method & explanation. At tirttes objectives of teaching poetry
are not properly realized because the approachniesdoo mechanistic. Teaching
learning of poetry needs to be strengthened thraugbvative approaches. Its suitable
attributes can help in realizing the objectivepoétry instruction, such as, vocabulary,
recitation, pronunciation, modulation, intonatiemplanation. Though Std""$tudents
are at formal operational level but learning thitopgetry becomes too abstract in the

absence of sound effects, visuals, animation almisco

The climax of the plight of a poetry in the formaafmposition establishing relationship
amongst very remote elements, though, highly areabiut at times goes beyond the
levels of comprehension of readers/listeners inatteence of context and conditions.
Poetry is one of the best creations of mankinthdains that keeping interest in poetry
is the sign of love and creativity of art. In canf@orary period, when we are moving
further for materialistic development, we should he passive to our social, cultural
and spiritual development. Therefore like other aaneffective poetry teaching also
can play an important role in spreading good thoagid emotions among people. A
broad survey of literature in different areas liteaching methods, techniques,
approaches and instructional material. A studyhef literature in him teaching and
learning of English indicates that investigatordridia are concerned with studying in
greater depth of the teaching and learning prolcesdving English. As class™is the
secondary stage in English and teaching of langshgeld provide pupils full mastery
over the applied form of language and maturityra and written expression, study at
this stage should bring to them opportunity to apg@te the depth and diversities of
human mind. Poetry is also taught for that purpogelved in English subject.

www.iejte.org Volume:-1 Issue:-2




2320 - 7566

As importance of English poetry, at secondary, @igiecondary and college level, it is
proving fruits of English language in the form asence of nature, truth, beauty and
goodness. But it is possible for students at ta¢llwhen in primary education it is
provided. Therefore there is a need to providergdetching effectively at secondary
level, because in English as well as Gujarati nmadichools of Gujarat state, there are
several problems regarding English teaching-legripioblems as students are come
from Guijarati background. Chitre (1999) & Dubey@3€04).

Heterogeneous students in Gujarati medium schddamda city as they are having
different socio-economic backgrounds, impact ofrtfregional) mother tongue. These
reasons are responsible for arising problems idiginteaching and learning. In this
kind of climate, there are many difficulties regagispelling mistakes, vocabulary and

recitation of poetry.

Teachers felt difficulties in English poetry teawpibecause its form. They did not
consider poetry as poetry. In their views if thi#sses were written in a continuous and
sequential manner, they would turn into prose amilesteachers are facing

difficulties by their attitudinal nature. Jain (198

Poetry teaching starts there when children aré'atandard. They are small kids, it is
taken casually. At this level poetry is taught ordgitation base. But at secondary level
gradually when the child goes to secondary to higheondary stage emphasis is more
given on poetry teaching and learning from re@tato essence poetry. English poetry
will give the fruits of English language in the fiorof truth, beauty and goodness at
secondary, higher secondary and college levelibitly taught properly in real essence

at secondary level.

In our education system, Secondary stage is vemyiarstage. It is a bridge between
secondary and higher secondary school educatidnptioaides experiences to the
students facing a statewide examination. Genetladiyresult of standard f@lecides
child’s future, and 9is based for it. At this stage English language itmimportance
as one of the subject because it is also the mediumstruction in the Gujarati Medium

schools. if students are not much proficient iis tanguage, they would not be able to
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do well in other subjects. so, for the developranproficiency in language English
Subject Teachers should have mastery over thedirigliguage as a whole and specific
to poetry as one of the important part of it.

The investigator will select Grant-in-aid schoatsause in those schools it is found that
well experienced teachers with some years expeaxiaag investigator will get the

benefit to reach the actual problems of poetryhiac

METHODOLOGY

Methodology decides the nature, plan and proceafutee study. As such it is regarded
as the main body of the research. It is desirablbave a proper methodologically
designed research plan. An appropriate methodotzgy help in a getting proper
research out comes. As the present study is surveyature the methodology of

scientific research has been followed.

STATEMENT OF THE PROBLEM
An Investigation into the Problems Faced by Teachers in Teaching of Poetry in the
Subject of English for Sandard 1X

OBJECTIVESOF THE STUDY

To study the problems faced by teachers of staridairdthe subject of English during
the teaching of poetry with respect té’roblems related to speech

- Difficulties in teaching poetry

- Difficulties in teaching different forms of poetry

- Facility available in schools for poetry teaching

EXPLANATION OF THE TERM
Problem: In the present study the term ‘Problem’ is in téaglof poetry in English

subject. It is the problems faced by the teachetsadching of poetry in terms of
- Pronunciation of words

- Methods of teaching
- Facilities available for poetry teaching

- Interest of the students
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DELIMITATIONSOF THE STUDY

The present study has the following delimitations.
1. The study is delimited to Grant in aid secondarya@uii Medium schools in

Vadodara city and also delimited to teachers afdded §' following GSEB

syllabus.

2. The study is delimited to the teachers of stan@4rd

DESIGN OF THE STUDY

The study is a survey type in nature and was chraet by administering the

questionnaire. The study seeks to understand tsept problems of teaching poetry
by the teachers in Vadodara city through the infdiiom and data provided by the
teachers through questionnaire and also througlttated interview of secondary

school teachers.

POPULATION
All the Grant-in-Aid secondary schools (108) in \éddra city constituted the
population for present study.

(Source: DEO)
SAMPLE
For the present study the investigator selectesthdols randomly as a sample being
25% of population. Investigator has selected 2wals having one single teacher for
Guijarati subject and the rest of 3 schools havimg separate teachers for Gujarati

subject. All these 30 teachers were selected tostirdy.

TOOLSAND TECHNIQUES

Investigator prepared a questionnaire tool for shedy “An investigation into the
problems faced by teachers,” investigator usedtdbés to keep in mind one of the
objectives of the study and preparing the followiogl.
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Questionnaire
The questionnaire was prepared by the investigetarh included total number of
10 questions. The 6 questions were close endedeatglof 4 questions were open
ended. The questionnaires were validated by therexm the field of language.
I nterview
The investigator had conducted a structured irggnincluding 9 questions with
respect to

Problems related to pronunciation, pitch, intoratio recitation.

Difficulties in teaching poetry
Difficulties in teaching different forms of poetry

Facility available in schools for poetry teaching
The interview was concluded with the same teacbswere feeling the

questionnaire in order to craft validate the infatimn given in questionnaire along with
getting more reliable information.

TOOLSFOR DATA COLLECTION
Questionnaire

A guestionnaire, for teachers of standdtd@OGujarati Medium Schools, was prepared
by the investigator to collect data for the pressntly. In the questionnaire there
were open ended & close ended questions relatebbems
faced by them during teaching of poetry in the sabpf English.

The items of questions prepared in terms of speelgted problems, problems in
teaching of poetry, problems in teaching differgmes of poetry, facility available
in schools for teaching poetry. The questionnaérepkng in view the above mention
dimensions, investigator has prepared Semi-Stredturterview. Semi-Structured
Interview

The investigator has prepared a set of pre-deteninguestions, in a particular order
and sequence. At the same time flexibility of ajpgtoto questioning kept in mind.
The investigator felt that their interviewer wettage their ideas, facts and their
experiences by which investigator collect the dmtan them with regard to
problems faced in teaching of poetry in subjedEdlish.
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DATA COLLECTION
The data were collected personally by the invekiiganvestigator personally visited
all Grant-in-Aid secondary schools teachers folldWASEB syllabus and collected data

from school teachers with the permission of Priaktip

DATA ANALYSIS
Data collected using questionnaire and structunéeiniiew, questionnaire analyzed
through frequency and percentage and structuredvietv analyzed through content

analysis.

MAJOR FINDINGS
The findings of the present study are based oanlad/sis & interpretation done in the
previous chapter. The investigator has arrivethése major findings by focusing on
some major aspects of the study. Simultaneousdydlibcussion on based on the
findings is also done in the present chapter. Wieatsr, the investigator has found out
is presented below:
Findings of Questionnaire:
It was found that 53% teachers having problemseaching of poetry. They
justified their responses that students are netested in poetry. Some poems
are not to the level of students, the teachers gesfgonse that students have
approached towards poetry only exam oriented. Mbtte teachers had
problems with recitation of the poetry. It alsoizates that 47% teachers did

not have any problems while teaching of poetry.

It was found that 50% teachers believed that thedsvim the poem are difficult
to pronounce some extent. By playing games of wquagzle. We can develop
the vocabulary. To explain the difficult words, ha&ve developed reading habit
of students. In the form of Gazal, there are somdulivords include, so it's
difficult to understand. There are heterogeneoosmin the classroom having
different region, students sometimes can’t undedstae meaning of word &

also cannot pronounce it properly. By giving synosyof some

difficult word, we can make it easy to pronounce.
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It also indicated that 50% teachers did not hawedifficulty in pronunciation
of words while teaching of poetry. They justificldat Words are easy and
understandable Sometimes it is quite difficult torunce the word which is

unfamiliar for the students.

It was found that 70% teachers recite poetry wBil& teachers were not recite
poetry. They followed traditional method of teachpoetry by just reading and
explaining. Teachers did not have proper voice rfaigun, intonation for
reciting poetry. Some teachers found that thepeablems with time, so cannot
recite poetry in limited time.

It was found that 70% teachers believed that stisdesve faced problems with
recitation of poetry. Teachers believed that byingjthem regular practice to
recite poetry it will help students to recite pgetffectively.

Sometimes, by providing them C.D. of other poétmyijll help students to recite
poetry. Teachers have giving them regular prasticstudents can recite poetry
with proper modulation and intonation. Teachersehavteach poetry in simple
way if proper recitation of poetry is done by tearshthen students will follow
them. Proper gesture, pose, intonation is veryntissdor effective recitation
of poetry. To providing them clear understandingubdifferent forms of

poetry. Through poem recitation we can motivatedsbudent.

It is also indication that out of 30 teachers, &cteers that are 30% teachers
believed that there are no any difficulties studdating in recitation of poetry.

Students did not have any problems regarding temital hey fully enjoyed it.
They can recite very well.

It was found that 100% teachers agreed that diffefimguistic activities

organized by them in their schools.

It was found that 70% teachers felt that the poetr@ SHEB text book syllabus
is relevant to the age of students. The rest of 86hers felt that it was not
relevant to the age of students. These teachdiigdgsheir response.

Findings of Sructured Interview:
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It was found that 70% teachers using recitationhoetfor different forms of
poetry. While 30% teachers did not know the varimeshods of teaching
poetry.

Item no. 4.2.8 indicates that 76% teachers haddistut of the different teaching
aids like C.D., computer, projector, charts, tapeorder, etc. while 7 teachers
that is 24% teachers wrote only one or two comneahing aid. They did not

know any other name of teaching aid.

It was found that all the 30 teachers had listetitbe different moral values
which they inculcated in the students by teachihgaetry that is Ahimsa,
Unity, Truth, Cooperation, Pity, Duties towards tkeciety and Nation,

Honesty, social services, etc. all the teachetesdisut these all values.

It was found that 30% teachers were aware abowtéps of poetry teaching and
47% teachers were not aware about the steps afypeeching and they were
not attempt any answers of this question. Theak28% teachers were

written down the different types of poetry ratheairt steps of poetry.

The investigator also found that having lack ofilfies for poetry teaching in

schools, teachers faced problems.

DISCUSSION
With respect to problems faced by English subjeathers, the present study revealed

that majority of teachers having problems in rdimta of poetry. They use simply

traditional method that are reading and explairdngng teaching of poetry. Due to

lack of facility for poetry teaching in the schoalswas found out that teachers cannot

use different facilities for poetry teaching likenbuage lab, projector, C.D., Tape

recorder, etc. It creates uninterested for poetrgray the students as well as teachers

also.

CONCLUSION
Findings of the study shows that in Gujarati medgnant-in-aid schools having more

than 30 years experienced teachers in the suldfj&atglish faced many problems with

regards to recitation of poetry, pronunciation @ficult words, lack of facilities in

schools and do not having awareness about effeaife of teaching poetry. Some
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teacher had English or other subject as a majgesubven though they have taught
English as a whole and poetry in particular. Sarglack of knowledge about nature
and structure of English poetry, they have to finese kinds of certain problems in

teaching of poetry.
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"An interest is a tendency to become absorbed in an experience and to

continue it. While an oversion is atnedency to turn away from it."
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~ N

Fl=a-il 4d w1l "Interest are very important both for vocational choices and for
useful and satisfying participation in the activities of the home and community with

wise guidance. The life at school and the activities in the community can be very
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effective tools in the development of interests, such as will lead to a realistic

occupational choice and satisfying adjustments in life."
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A STUDY OF THE INTEREST OF SECONDARY SCHOOL

STUDENTS WITH REFERENCE TO CERTAIN VARIABLES
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(1) weuAs o (Secondary School)

Oxford Advanced Learners i 3d g2

"Nonu a School for young people between the ages of 11 and 16 or 18

compare - Primary School High School.”

wafs o wsl-l x4 G Wefs o uddldl Qdll, 9aRid uUHl 10+2+3 L dRueui

12018 2l 10 el e el 2Aza.
(2) [@euell (Student)

(A + 2R

Renel 212d [z e, Rl 3 R,
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" (el 2ed Rl e AR "
(3) [43R (Interest)

J. P. Guilford (1973) - ud »1guR "Interest is a tendency to give attention. to

attract, to like and find satisfaction an activity object a persion."
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A wHal ugf e,

M. V. Bingham (1937) L ud 3o,

"An interest is a tendency to become absorbed in an experience and to

continue it."
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A STUDY ON STATUS OF TEACHING OF HINDI IN
SECONDARY SCHOOLS OF VADODARA CITY

Mr. Amin Rahul I.

Introduction:

Education builds the future of the nation. All the culture, moral, social, spiritual and
aesthetic values are inculcated in the younger generation by the education. Education
is the most important inputs of the development of an individual society and nation.
Education is a process which involves two human elements the teacher and the taught.

The teacher is considered as a kingpin in the educational process.

Language plays an important role for the transaction of these elements between the
teacher and the taught. According to Ravel (2006) “In school curriculum language
plays vital role. Language as a vehicle of communication is very crucial on the whole
process of education. It is through language that everything is taught and learnt in a

majority of teaching learning including the classroom.”

In any nation, the national language has to be its own language and which could be
understood by maximum number of its people. According to Radhakrishna,
Ramdaat, & Ambalal, (2006) “In case of India, it is Hindi which is spoken by about
60% of its people.” In addition to this, its great relevance with so many other
language in India like, Gujarati, Marathi, Urdu, Sanskrit etc. Moreover Hindi is not a
language of scholars like Sanskrit or language of rulers like English; rather it is a
language of common people. It is for such reasons that Hindi was recognized as
national language of India on 14th September 1949. But nowadays it is known as

official language in India.

It may be mentioned here that, Hindi was recognized as national language in the
Indian constitution in the year 1949, but it is English which is working as our national
medium to a large extent till today. The efforts made by Bal Gangadhar Tilak,

Mahrishi Dayanand Sarswati and Mahatma Gandhi to create a good will for Hindi is

www.iejte.org Volume:- 1 Issue :- Page 76




2320 -7566

worth appreciating.
In order to maintain national unity, language is a very good instrument. It is Hindi
which must create felling of mother India in all citizens of the nation. Thus, Hindi has

to play a very vital role as national language in India.

Major Observation on Review of Related Studies:

The brief review of research studies indicate that, Verma (1971) studied on methods
and means of teaching Hindi. On the basis of his study the investigator found that
curriculum occupied a very important place in the process of education. But it had not
received due importance of Hindi. It was found that without proper teaching of Hindi
there was no possibility of effective teaching in other subjects. It was also pointed out
that the teaching of Hindi in lower classes should stress on hearing, speaking, reading
and writing. In the long run the aim of language teaching should be to develop
cultural and social interaction of people.

Chinnappa (1978) conducted study on problems and difficulties in learning Hindi by
the Telung students in Andhra Pradesh. Objectives of the study were; to study
problems and difficulties faced by Talung speaking students of class VIII in learning
Hindi. In teaching Hindi in the secondary level. Questionnaire and interview tools
were used on 960 sample students. Findings of the study were; Hindi as lack of proper
environment for learning Hindi. Untrained Hindi teachers, inadequate of instructional
materials etc. leads to problems for learning Hindi.

Vyas (1978) conducted a study of the teaching Hindi in Gujarat state. Objectives of
the study were; to study qualification of teachers, numbers of periods devoted to the
teaching of Hindi. 650 teachers were sample of the study. Findings of the study were
Hindi which was not considered satisfactory.

“A Survey of the teaching of Hindi in the school of Baroda.” had done in year of
1969.

Vasava (2006) studied on problem faced by primary teachers to teach Hindi in
Gujarati schools of Baroda city. Objectives of the study were; to study the difficulties
faced by teachers teaching Hindi in Gujarati medium schools of Baroda city, with
respect to methods of teaching Hindi. Findings of the study were, 1. Mother tongue
Gujarati was found to have a lot impact on teachers in teaching Hindi in Gujarati
medium schools of Baroda city. 2. Most of teachers used only translation method. 3.

Most of teachers do not use other instructional material. Investigator has been not
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found study related to status of teaching Hindi. So, here need arise that to know the

status of teaching Hindi in secondary schools of Baroda city.

Rationale of the Study:

When we have unanimously admitted the importance and utility of Hindi teaching in
schools. It becomes our prime concern that, it will not be of any use if Hindi is taught
haphazardly without putting foreword any concrete aims and objectives and chalking
out a thoughtful scheme. It is necessary that it’s teaching at the secondary level is that
of grounding of Hindi language. Government and other Educational bodies have tried
to give fairly good financial backup for teaching of the Hindi. Sufficient funds have
been allotted for training of the teachers.

If the present position is to be changed and efforts are to be made to improve the
teaching of Hindi at secondary stage, then it is essential to know how Hindi is taught
by the teachers. It is found that Hindi teachers are lacking in skills and capacities to
generate interest among their students. It is found that proper skills in Hindi language
lack among students. Hence, the investigator understands this to be a problem of
immediate concern. Such problems are not limited to the teachers of secondary
schools but also principal as we know. There are many problems in this research
regarding the world of school. The field of the study selected by the investigator is in
Gujarat. Here, the mother tongue is Gujarati. It is a challenge for teachers because the
influence of mother tongue Gujarati, influence with the correct pronunciation &
writing of Hindi. So, the teachers face so many problems in teaching and learning of
Hindi. Also there are problems related to teaching learning process, infrastructural
facilities, language laboratory in schools, of the step motherly treatment given to
language as compared to other subjects. Three language formulas in the Gujarat have
been accepted since 1948. According to that formula the first place is given to the
mother tongue or regional language. Then comes the link language or Hindi, which is
to be studied by all the pupils as the second language. Last comes English which is to
be studied as the third language. So, teachers have to make efforts to teach secondary
students all the language skills. The Grammar part is also important to make the base
of Hindi sound. As a teacher educator we should make them aware all the things
related to second language Hindi in the schools of Baroda city. We have seen that in
standard X Sanskrit and Hindi are made optional in schools. And after passing

standard IX majority of students are taking Sanskrit as an optional one. And students
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have been getting bucket of marks in Sanskrit, even though, they are not able to speak
and write few sentences in Sanskrit Language. And students at same level although
they speak and write Hindi language very well than Sanskrit but they are not getting
good marks in Hindi. This makes them prefer Sanskrit over Hindi therefore,
investigator wants to study on Status of Teaching of Hindi in Secondary Schools of

Vadodara city.

Statement of the Problem:

"A study on status of teaching of Hindi in secondary schools of Vadodara City."

Objectives of the Study:
1. To study the status of Hindi teaching in schools with reference to...
0 Facility made available by principal.
0 Difficulty faced by principal to get Hindi teacher.
d Effort made by the principal to promote Hindi teaching.
2. To study the status of Hindi teaching in schools with reference to...
0 Methods adopted by Hindi teachers.
0 Problems faced by teachers in teaching of Hindi.
d Common error committed by students in Hindi.
3. To study the status of Hindi teaching with reference to...
0 Numbers of period allotted for Hindi subject.
d Hindi textbook followed by teachers.

Delimitations of the Study:
The present study is delimited to the standard IX Gujarati medium schools principals

and teachers of secondary level following GSEB curriculum in Vadodara city.

Methodology:

The study is a survey type in nature and was carrying out by investigator. The study
seeks to understand the present status of Hindi teaching in secondary school of
Vadodara city.

Population:

All the principals and Hindi teachers of 127 secondary schools of Vadodara city was
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constitute as the population of the study. There are total four groups of schools in
Baroda city.

1. Maharshi Arvind Shala Vikas Sankul — 5

2. Dr.C.V.Raman Shala Vikas Sankul — 6

3. Dr.Madhubhai Buch Shala Vikas Sankul -7

4. Sir Sayajiroo Gaekwad Shala Vikas Sankul — 8

The distribution of the schools as follow:

Table: 1
TOTAL TOTAL TOTAL TOTAL
SCHOOLS IN TOTAL

SCHOOL | SCHOOL | SCHOOL | SCHOOL

SHALA VIKAS SCHOO
SINSVS | SINSVS | SINSVS | SINSVS

SANKUL (SVS) LS

NO-5 NO- 6 NO-7 NO-8

Total number

receiving grant 25 12 15 14 66

in aid

Total number

receiving Non- 12 22 10 17 61

grant aid

Source: D.E.O, (2010). Shala Vikas Sankul. Sampark Setu; Vadodara.

Sample:

Stratified random sampling technique was used to select the sample from the
population for the proposed study. First of all, one hundred and twenty seven Gujarati
medium secondary schools of Vadodara City were stratified into four sub-groups
from Shala Vikas Sankuls of Vadodara City. From each of the sub-groups six schools
were randomly selected. A total twenty four schools was selected as the sample of the
study. The sample for the present study was constituted of all the twenty four
Principals and twenty four Hindi language teachers of selected Gujarati medium

secondary schools of Vadodara City.

Tools:
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The researcher had prepared Questionnaire for Principals and Questionnaire for Hindi
Teachers as a tool focusing on the objectives of the proposed study and was validated
by experts.

Questionnaire:

The researcher has prepared two Questionnaires, one for principals and one for
teachers who teach Hindi in school. The details of the Questionnaire are explained as
below:

1. Questionnaire for Principal:

To keep in mind first objective Questionnaire was prepared carefully. Investigator
framed Questions include open ended and close ended to get data from Principal.

2. Questionnaire for Teacher:

To keep in mind second and third objectives of the present study investigator prepared
Questionnaire. Investigator was framed Questions include open ended and close

ended to get data from Teachers.

Data Collection:

For data collection, permission was taken from principals of the sampled schools and
school authority. The data was personally collected by the investigator. The
Questionnaire was prepare by the investigator was distributed in school with their
written manual for Principals and Hindi teachers. After filling Questionnaire, it will

be collected personally by the investigator.

Data Analysis:

After collection data, the data were analyzed qualitatively as well as quantitatively
and then interpreted by the researcher. The data collected through closended questions
were analyzed quantitatively using frequency and percentage and analysis the data
collected through open-ended questions were analyzed qualitatively using content

analysis.

Major Findings and Discussion:
The Education Commission (1964-66), said that government realized the facts and
recommended the study of Hindi as essential feature of education at the school stage.

It laid essential emphasis on strengthening the study of Hindi.

www.iejte.org Volume:- 1 Issue :- Page 81




2320 -7566

Now the Discussion on the present study basis on certain criteria’s which are below,
Investigator surveyed twenty four schools, it is found that schools had not difficulty in
appointing Hindi teachers; also the Schools are not paying different scale of Salary to
the teachers. But there are three schools which gave 3000 salary per month this low
scale salary may be affected on the part of teaching in schools.

Only two schools had language Laboratory. Very less number of Hindi teachers are
using language laboratory for teaching Hindi. But they were not clear that how to use
it in a proper way. In the modern era schools equipped with the minimum requirement
of facility for teaching and laboratory where in students learns themselves. Most of
the Schools have library facility but they do not have enough Books for Hindi. Also
they do not have proper infrastructure for library. When investigator saw the library of
schools, some schools had in staff room they put all the books in cupboard. Library
plays important role in the students’ life to achieve the mastery over language skills.
Most of the Schools are not subscribing Magazines, apart from syllabus of textbooks
certain things very important like magazines, reference book to develop habit in
reading and also command over language. In teaching learning process, teaching
learning materials have own impact, through which we can make content more
effective while using in a proper way. Most of the Schools had only charts as a

Teaching Learning Material.

Most of the Schools are not organizing presentation by Scholars, it will give another
effect on students because; from them students also want to develop same personality
in his/her life. Most of the schools celebrate only Hindi day for Importance of Hindi
language. Most of the schools promote students to take part in state level exams, and
when investigator asked to the principals to give name of the students who had
participated ion examination then in some schools they have no data they had simple
write the name of students. At a researcher point of view felt that we should maintain
data which related to our institutions, its help to us as well others also. Most of Hindi
teachers do not take part in seminars, Workshop and discussions organized by
Educational Institutions. And it was found that school authorities are not encouraging
teachers to take part in training organized by Educational Institutions. As we know
that teacher should have update knowledge in the area of education, without attain any

kind of training program teacher will not aware about what going on in surrounding.
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It was found that the textbook of Hindi subject is quite appropriate to the level of
students. It is also related to real life. Most of the Hindi teachers use lecture and story
telling method while teaching prose. There are number of workshop organized by
educational institutions that, How to deliver content through using different methods?
But they had not attained any kind of training program so they do not aware. That is
why investigator felt that they used only simple lecture method for teaching of Hindi.
Most of the Hindi teachers use questioning method while teaching poetry. Most of the
Hindi teachers use inductive and deductive method for Grammar teaching. They used
different methods for different type of content but that is not enough. Every content
which given in textbook have own strategies to deliver so teacher should know the
multiple way of teaching content. They have to use something new in teaching of
Hindi. Most of the Hindi teachers use charts as a teaching aid for teaching of Hindi.

They had chart but teachers had not used at all.

Percantage of Teachers

Other problems
Influence of mothertongue on Hindi 70.83%
Less classes for Hindi

Less interest of learners

Language clarity 20.83%

0.00% 10.00% 20.00% 30.00% 40.00% 50.00% 60.00% 70.00% 80.00%

@ Percantage

Most of the teachers face Problems related to non-cooperation of students while
teaching Hindi. Students have been saying that there is nothing in the Hindi teaching.
The Mother Tongue Gujarati was found to have a lot of impact on teachers in
teaching Hindi as well as on the part of students in Gujarati medium secondary
schools of Vadodara City. Allotted period for Hindi subject is found to be enough for
Hindi teaching. Most of the Hindi teachers do not use Audio-Visual aid for teaching
Hindi. Most of the Schools do not have language corner for reading. Most of the
Hindi teachers evaluate to the students by asking questions & by reading. In
Classroom, It is found that most of the Hindi teachers organize Unit test. All the Hindi

teachers had given Assignment & Project Work as a part of evaluation. All the
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Schools organizing Drama & Poetry recitation for evaluation. It is found that while
reading Hindi students make mistakes in pronunciation and where to give proper
stress on words. It is found that while writing in Hindi, Students make mistakes in full
stop, coma, while making line on words. Most of the Students face problems
regarding Vocabulary & influence of mother tongue Gujarati. Chitra (1999) also
found that in her study that the student's do not put line on the top of words. They

have poor vocabulary.

Most of the teachers face problem that students do not have interest towards Hindi.
When investigator was interacted with the teachers and asked questions that which
remedies will you use to overcome the problems related to students in reading, writing
and speaking? Then some teachers said that we can not do anything. Because students
had not taken seriously. Most of the Hindi teachers suggested that Hindi subject
should be made compulsory from Standard I to standard XII. Most of the Hindi
teachers suggested that Government should also do something in the area of
Developing Software for Teaching of Hindi. Vyas (1978) also found that, Hindi
which was not considered satisfactory Hindi should made compulsory at schools

level.
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Gujarat.

INTRODUCTION

Education is important not only for the complete development of one’s personality
but also for adequate growth of the nation from the birth to death of human being.
Education is continues process in which all the stages of formal education i.e. pre
primary, primary, secondary, higher secondary, graduation, post graduation etc are
very important. But the primary education being foundation and the basis of the
whole education claims to be more important and essential. In National Policy on
Education (1986) has stated that, “if a child goes through good education at this
stage, he never looks back in his life for he has been prepared to exercise his
initiative to overcome difficulties”.

Primary education is very vital being a foundation for the entire structure of formal
education system. No country can develop itself without a sound and efficient system
of primary education and India is not an exception. We value primary education not
only because it is fundamental human right but also because it is believed to be an
effective tool.

Primary education in India means seven years of schooling from the age of six. The
Education Commission (1964-66), and the National Policy on Education 1986,
reiterated the state responsibility to provide free and compulsory education to all
children up to the age of 14 years. The supreme court of India in its judgment of
1993 declared primary education as fundamental right. The constitution of India has
stipulated free and compulsory primary education for all citizens of the country
without any kind of discrimination on the basis of caste, sex, religion etc. Primary
education is not only the right of a boy but also a right of girls. Primary education is
totally free in Gujarat for girls.

According to Gandhiji (1937) “If man is educated only one individual is educated,
but if a woman is educated the whole family is educated”. This sentence gives

importance of girl’s education. Dasgupta (1938) “The education of the mother and
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through her to her children”. Girl’s education is better in urban area in comparison to
villages. More than 70 percentages of Indian people reside in the villages. An
attempt at national development or economic upliftment, therefore, cannot ignore the

sizable section of its population.

IMPLICATIONS OF THE STUDY

All the reviewed focus on both aspect girls’ education as well as primary education.
Baruna(1971),Kapadia(1984) and Dhongade(1986) find factors of wastage in primary
school students were poverty ,ignorance of parents and bad physical condition of
school.Saxena(1982),Chavare (1991) find reasons for drop out were in adequate
physical facilities ,adequate aids in rural area ,responsibility of looking after younger
brother and sister and domestic work. Nessa (1995) factors affecting academic
achievement of primary students depends upon father and mother education. Chokshi
(2003)find status of primary education in Surat municipal corporation inadequate
physical facilities .Sathyabalan (1993)find adequacy of facilities in rural area . Eswara
and Sharma(1982)and Sharma(1982)find high stagnations of girls than boys .Gotage
(1984)find less enrollment of girls than boys .Khan and Ayesha (1982)less than 30
percentage of girls had not being enrolled in the school. Krishnamurthy (1985) find a
problem involved in their enrollment just like non suitability of timing, poverty,
looking after sibling care. Kumar (2008) reasons for students low attendances in
primary and upper primary schools reasons were lack of basic facilities, poor
economic condition of parents, house hold work and sibling care. Begur (2003) find
causes of high repetition were carelessness and ignorance of children’s studies. Poor
living condition too much load of domestic work. Parmar (1962), focused on primary
stage of the girl’s education and main causes for wastage. Naik (1966), focused on
popularization of co-education and employment of women teachers in far numbers. A
World Bank Country Study (1991), focused on Adult education. Informal education
for girls and improving the quality of girl’s education. Kalbagh (1991), focused on the
inequality in literacy and traditional prejudices against female education. Krishnan &
Chaturvedi (1991), Inequality of opportunities for women in work organization
especially at higher level. Nura (1991), focused on the problems of educability of girls
in the rural areas, the liberation of rural women, the social attitude of men towards
women continues to be determined by the rigid social values, which are detrimental to

the interest of women. Tilak (1991), focused on the educational inequalities in
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economically backward states. Varma (1991), focused on providing equal status to
women belonging to all the regions of the country. Ahluwalia (2000), focused on
increasing awareness about educational schemes and other Government schemes
related to education of girl’s. Wal & Banerji (2001), focused on the Improvement
elementary school facilities, girl’s enrolment and recruitment of female teacher’s.
Desai (2003), focused on the primary education as the fundamental right of an
individual.

Rao (2008), focused on giving equal status to women. Many studies have been
conducted on wastage and stagnation, drop out, repetition of students of primary
school and problem of attendance of primary education, but investigator does not
come across any in depth study of problem of girls’ education and the teaching

learning process of rural school.

RATIONALE OF THE STUDY

Everyone has right to education; Education shall be free at least in the elementary &
fundamental Stage”. (Article 26 of universal declaration) which is based on the justice
liberty, equality and fraternity. Elementary education in India is fundamental Right of
every child up to age of 14 from 2009. The National Policy on education (NPE, 1986)
“If a child goes through good education at primary stage, he never looks back in life
for he has been prepared to exercise his initiative to overcome difficulties”.

One of the aims is to bridge between social in equally, and gender in equally.
Government has given importance to improvement of girls’ education. Education
commission (1964-1966) “A well order home to make well ordered men. The mother
who is inquiring and alert well informed and familiar with subject such as history and
literature and who lives and works with her children in home, will be the best teacher
in the world of both character and intelligence”. University Education Commission
(1948-1949) “There cannot be an educated people with educated women, that
opportunity should be given to women, for then it would be most surely be passed on
to the next generation.”

The girls’ education according to census 2001 is 54.16 pecentage in comparison to
male education 75 percentages (Total literacy rate 65.38 percentage) in India. In
Gujarat total literacy in 2001 69.67 percentages among male literacy was 80.21
percentage & female literacy was 58.29 percentage. Saroja (1994) “The girls

oppression caused by family, community and religion is one of the root causes of low
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literacy among girls”. Naik (1986) “Rural children completing Primary school and
low achievement is greater among girls because of irregular attendance caused by the
demand of sibling care and other house hold chores”.

Sayajipura Prathmik Shala is only one school of Sayajipura village. In this shala the
student come from the low socio economic background. In the seven standard the
investigator found that all the 22 girls are first generation learners. The girls come
from the labors family and poor farming family. So the investigator wants to know
about the problems of girls’ education for those first generation learner girls. The
problem of girls’ education related to many things but the problem related to teacher
and academic is very much important.

To know in detail about this problem the investigator wants to study the teacher

student interaction pattern of class room

RESEARCH QUESTIONS
1. Why the people are illiterate in Sayajipura village since the school is started in
19447

2. What are the problems of girls’ education of first generation learners?

3. How is the teacher student interaction pattern in the class room of VII standard?

STATEMENT OF THE PROBLEM

A case study of Girls’ in primary school at Sayajipura, Vadodara.

OBJECTIVES OF STUDY
1. To study the girl’s education in primary school at Sayajipura at Vadodara.
2. To study the interaction pattern of teacher and student at Sayajipura,

Vadodara.

OPERATIONALIZATION OF TERM

Education: in the present study girls education means academic problems of girls,
home related problem of girls, teacher related problem of girls, relationships among
girls, problem related to school facilities to girls, and problem related to government

help which is provided to girls.

DELIMITATION OF STUDY
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The study is delimited to girls of VII standard of Sayajipura Prathmik Shala,
Vadodara.

POPULATION

All the girls studying and teacher teaching in VII standard in primary Gujarati
medium school, following GSEB syllabus in Vadodara city was constitute the

population for present study.

SAMPLE

In order to achieve the objectives of the study purposive sampling was employed for
the present study.

There are five teachers teaching in VII standard. All the five teachers and twenty two
girls of one section of VII standard of Sayajipura Prathmik Shala was considered as

sample for the present study.

TOOLS

Questionnaire for girls was prepared by the investigator to find out the relationship
among girls and problem of girls. Which contain open ended and closed ended.

Semi structure Interview schedule was prepared by the investigator for girls to
know the problems of girls related to teacher, academic problem, problem related to
home and family, relationship among girls, problem related to school facilities and
problem related to government help.

Semi structured Interview schedule was prepared by the investigator for teacher of
vii standard to know the problems of girls related to academic problem, problem
related to home and family.

Teacher student activity rating scale was prepared by investigator to observe the
classroom teaching learning. This rating scale contains 41 items. This rating scale is
five point rating scale. In this rating scale most of the activities covered that are
generally in class room teaching learning.

Two tests were prepared. One is pre test and the other post test by the investigator to
find out the achievement of the student. In the pre test only that  items that is basic
for Gujarati language are covered. In the post test those items of teaching presented

by the investigator is included.

DATA COLLECTION
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The data was collected personally by the investigator. Questionnaire and semi
structure interview were administered to girls to know the problems of girl’s
education and relationship among girls. The teacher student activity rating scale was
used to know teaching learning interaction pattern in class room. The investigator
observed the 15 lessons of 7™ standard. The investigator observed 5 classes of
Gujarati subject, 5 classes of mathematics subject and 5 classes of science subject
with the help of teacher student activity rating scale. After that investigator administer
pre test to student in Guajarati subject from which lesson which is already teach by
teacher in class. Then investigator taught 3 lessons of Guajarati subject in 10 periods.
When investigator was teaching another teacher used to observe the lesson and rate
with the help of teacher student activity rating scale. After teaching post test was

administered.

DATA ANALYSIS

The collected data was analyzed with the help of Correlation, t test, standard
deviation, frequency, percentage and content analysis. Nature of the data being
qualitative in nature was analyzed qualitatively. For better understanding of results the

data were analyzed objective wise.

MAJOR FINDINGS

= Relationship in achievements of girls and boys score, it is positively co-related.

=  Most of the girls have no time for study at home because they were active
member in household work.

=  The household work and taking care of sibling were major interference in study
of girl’s education.

= 82 percentage girls’ student said that their parents were not supported for study,
because they were illiterate and busy in occupation work. The girls come from
the poor socio economic background.

=  Majority of girls, 80 percentages of girls have difficulties in mathematics
subject.

= 36 percentage girls’ students have difficulties in English subject.

=  More than 70 percentage girls were satisfied with their result because they know

reading, writing & calculation.
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DISCUSSION

They were illiterate and they have poor socio-economic background. The
Krishnamurty (1985) found problems involved in their enrollment just like non
suitability of timing, poverty, According to 2001 census data, the male literacy rate is
75.85 percentage where as female literacy rate is only 54.6 percentage which is very
low compared to the literacy rate of male. Through many steps, schemes and
programms have been implemented by the government. There was not much rise in
rate of female literacy.

The problems of girls education in primary schools, related to home were household
work, taking care of siblings. Parents were not supporting for study of girls because
looking after siblings care. Kumar (2008) reasons for low attendance and poor
economic condition of parents, household work and siblings care. Begur (2003) point
out the causes of high repetition and poor living condition, Too much load of
domestic work and there were less numbers of government help, related to academic
problems and relationship among girls.

The classroom interaction in school was basically teachers centered and used mostly

the lecture method in classroom.

CONCLUSION

According to Gandhiji (1937) “If man is educated only one individual is educated, but
if women are educated the whole family is educated.” From above sentence we can
understand the importance of girls’ education. Government also promotes girls’
education thorough many schemes and programs. But still there are problems in
educating a girl child. For the solution, we have to change our attitude with the time.
There are many peoples in our society who do not understand the importance of girls’
education. And for the better education we have to modify our teaching pattern. So,
we should use student centered activities, group discussion and group activities. To
solve the problems and our society we should be aware of our peoples, specifically in

rural areas.

SUGGESTION
The present study is a case study of girls education in Primary School at Sayajipura,
Vadodara. In which find out the problems related to girls education and to study

teaching learning interaction pattern.
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It is however, difficult to understand overall picture of girls education in rural area so

investigator is of the view that:

=  The similar kind of study may also conduct at another rural area.

= A comparative study based on sex and background can be carried out in similar
study.

=  Similar kind of studies may also be conducted at the secondary school level in
rural area.

=  Similar kind of studies may also be conducted at urban areas.

= A detailed study may be conducted in teaching learning interaction pattern at all

the levels and area.
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A study of educational implication of The Quran

Kureshi Altafhusen

INTRODUCTION

Education is the knowledge of putting one’s potentials to maximum use. Without
education no one can find proper path in this world. This importance of education is
basically for two reasons. One education makes man right thinker, without education
no one can think properly in appropriate manner. It tells man how to think and how to
make decisions. The second reason for importance of education is that only through
the attainment of education; man is able to receive from the external world. This is
why Islam attaches such great importance to knowledge and education. According to
Quraishi(1972) “Without education , man is although in a closed room and with
education he finds himself in a room with all its windows open towards outside
world.” Islam is a monotheistic abrahamic religion, originating with the teaching of
Prophet (S.A.W.W). The word Islam is derived from the Arabic word Aslama, which
means, “to accept, surrender or submit”, or “the total surrender of oneself to God”. An
adherent of Islam is known as Muslim, meaning “one who submits to God. Islam is
the religion of peace, and it is one of the most sacred and it trustworthy religion which
has given guidance in every aspect of life. Islam has relation with knowledge, which
has no limits. The holy Quran is the most sacred book of God revealed on Prophet
(S.A.W.W), for the upliftment, guidance and enrich message to humanity. When the
Quran began to revealed. The first word of the first verse was ‘igra’ i.e. ‘read’. The
philosophy of education in Islam is predicted the teaching of the Quran, which in its
several verses extols knowledge, emphasis its acquirement and indicates the means of
acquiring it. The tradition of the Prophet also makes it obligatory to the Muslims to
acquire knowledge. The theory of education in Islam is discussed by number of
Muslims thinkers, including man of eminence like Imam Ghazzali and Ibn Khaldun
and the aims of education according to Muslim ideals have been propounded and

discovered by Imam Abu Hanifa, InamGhazala, Ibn Jamaah and others.

IMPLICATION OF THE STUDY
India has a rich tradition of philosophical thoughts; therefore the investigator expected

substantial research in this area of education. But review of related literature showed
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that the position is quite different .The philosophy of education terms appears to be
rather neglected area of study and research. During the review the researcher come
across studies conducted on various educational philosophy of like Epic poem
Mahabharata, Gita, Guru Govindsingh Bani and various educational philosophies of
thinkers like Tulsi, Swami Vivekananda.

The methodologies adopted in these studies have been variously described as
historical, library research, descriptive analytical, comparative and content analysis.
As far as research is concerned there is very few research have been found on the
present study. Many Muslim philosophers have been given there philosophical view
only therefore here researcher wants to focus on the educational implication of the

Quran.

RATIONALE

As w e have seen that there are number of studies have done related to different
religious literatures. Educational implication of shrimad Bhagwad Gita, Guru Govind
singh Bani, Bible. And philosophy given by various thinkers and philosophers, both
western as well as Indian. Ghandhiji spoke of Basic education, implication of his
philosophy we can see inn some of the schools, Sri Aurobindo gave philosophy of
mind. So in the era of modernization there is lack of values .according to the modern
education thought, education is continuous process of learning and acquaintance of
knowledge in systematic order .Education enables a person to achieve self realization
and helps in the task of fullest expression of one’s personality. The process of
education continues from birth to death. It attempts to develop one’s personality and
makes him a useful member of human society. Its aim is to train a person with a
definite purpose and to give a particular direction to an individual and the society.
Education is the mother of all civilizations.

Islam is one of the major religions of the world and the Muslims constitute the second
largest population of the world. Islam constitutes the second largest population of the
world. Islam is not merely a ritualistic religion, nor is it confirmed to some beliefs and
personal prayers only. It presents complete way of life, a system of values, a code of
conduct, a unique ideology, a socio-economic order, a manual of politics and above
all the doctrines of faith in oneness of Allah (God) and resurrection etc.Islam is a

universal religion and the teachings of Quran and Sunni are addressed to the entire
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humanity. These prove guidelines to all aspects of life such as economics, education,
commerce, jurisprudence and culture etc.

The modern western system of education is materialistic. In spite of all the scientific
knowledge, technical and professional education, the very existence of life on this
planet earth is threatened. Material gains and prosperity have failed to provide peace
of mind and spiritual satisfaction to the modern man. The younger generation of our
time is frustrated. Their life is aimless and they are suffering from various complexes.
The entire world and specially the scientifically advanced and materially prosperous
nations are facing a grave moral crisis. The solution of all these problems and the
salvation of entire humanity lie in living a righteous life. The teachings of Quran and
Sunnah are applicable in the crisis of modern world. These teachings provide solution
to the problems of an individual as well as those of humanity. The most characteristic
and significant teachings of Quran and Sunnah are the concepts of Oneness of God

and Equality of mankind

RESEARCH QUESTIONS

The present study tries to answer the following question;

1. What are the thoughts of Prophet Muhammad on education?
2. What is the thinking of today’s saint related to education?

3. How can we inculcate the thoughts as described in the Quran in today’s education?

STATEMENT OF THE PROBLEM

A study of educational implication of The Quran

OBJECTIVES OF THE STUDY

1) To study the educational implication of the Quran with respect to
A) Curriculum
B) Method of teaching
C) Role of Teacher

2) To study of values cited in the Quran

SOURCES OF DATA
The sources of data included secondary sources such as History of Islam, The Quran

Islamic holy book Serrate Mustafa, Hadish Sharif, personal interviews of Alims visit
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of madrasahs, old research commentaries, speeches and writings. Here research is
descriptive in nature and researcher wants to know the education as per the Quran .so
he is try to study following literature of Islam,

History of Islam, contains history regarding origin of Islam

The Quran Islamic holy book

Serrate Mustafa (life of Prophet), it contains about life of Prophet

Hadish Sharif, it contains sayings of Prohphet.

METHODOLOGY

This chapter gives detailed description of the procedure was adopted in the present
study. Since the present study is in the area of philosophy it differs much from other
allied areas in education, basically because it mostly engages speculative thinking and
logical analysis which is totally dominated by the mental exercise rather than with

pragmatic world of tool, technique and material.

SAMPLE

In order to suffice the data obtained from the literature and researcher will visit the
madrahsas of Baroda from where researcher will take the interviews of Alims. Snow
ball sampling technique will be used by researcher as here Researcher will visit
madrasahs of Baroda if he will find more than one Alim, then They will be also

interviewed by researcher.

DATA COLLECTION
As the present study is reflective and explorative in nature the necessary data is
collected by researcher in the form of interview. Most of the data will be collected

through the library work and by reading different literature of Islam.

TOOLS

Researcher has made tools in accordance with the study because as study is
philosophical and descriptive in nature and researcher want to know the views of
Muslim Alims on education .In order to conduct interview of Alims researcher will
prepare an unstructured interview schedule which will be validated by expert in the

field.

www.iejte.org Volume:- 1 Issue :- Page 99




2320 -7566

PROCEDURE OF THE STUDY AND DATA ANALYSIS

The data obtained from the religious books and through interviews will be content
analyzed. It would be classified and categorized as per the requirement of the study.
The categorization will be mainly will be to fulfill the objectives of the study,
particularly to know the curriculum, methods of teaching, role of teacher, inculcation
of values. The process involves investigation, analyzing and interpretation of the

Quran and also analysis of interview.

MAJOR FINDINGS

Education for All according to the Quran

In Islam, the duty of seeking knowledge and learning is obligatory for every Muslim.
Islam affirms the right to education for all without gender discrimination. For
example, in verse 39/9, the Quran addresses all people and indicates that will be
judged by their knowledge and understanding.

In addition to the emphasis on knowledge for all in the Quran, women’s education is
emphasized in many of the Hadiths of the Prophet. He encouraged the education of
members of the most marginalized including slave girls.

Curriculum According to the Quran

Islam has not only allowed the study of sciences useful for civics and social purposes,
but at times it has actually made it obligatory, and has never inner-directed their study
on religious grounds.

There are three kinds of professions according to the Quran:

1. Professions which are fundamentally
important for the existence of society, viz agriculture, for man’s food;
weaving, for his clothing; engineering, for his housing; governance, for
domestic management and administration of the state.

2. Profession which provide means and
instruments for above, e.g. iron-mongering and carding.

3. Professions which are auxiliary to the
first kind, e.g. cooking, tailoring.

The professions of the first kind are superior to the rest; but in them also
governance is of the highest order, for it is responsible for the organization of
the society. People who belong to this profession can be divided into four

groups:
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a) The first in order are the apostles and messengers of Allah who are the
teachers and guides of the world.
b) The next are the caliphs and the sultans who issues frimans for the
maintenance of law and order. Their rule is external.
¢) The third are the ulama, who are the successors to the apostle. They rule
over the hearts of the people.
d) The last are the preachers who reform the common people.
The noblest occupation after a Prophet’s role is that of imparting knowledge and
teaching moral habits to the people.Therefore there is no doubt that learning the
Quran and understanding its social and economic implications would contribute to the
achievement of justice and social equity.
Personal Qualities of a Teacher
The teacher was not merely responsible for the educational activities of the students,
but also for the elevation of their moral character and for bringing them into contact
with the eternal verities of life. A teacher was to present himself as an ideal before the
students and, therefore, it was obligatory on him to be morally irreproachable, may an
embodiment of virtues. Some of the qualities that a teacher must need posses
according to Islamic ideals are:
¢ Fear of God
¢ Dignity and Solemnity
¢ Compliance with the shariat
¢ Continuity of studies
Pupil-Teacher Relations
The relation of a teacher with his pupils and his demeanor towards them are treated
with details in Muslim ethical literature. The basic principle with regards to pupils’
teacher relation is the just and equal treatment of his pupils by teacher
Method of Teaching
According to the Quran and Hadith there are various methods of teaching;
a) Teaching by Preaching, Advice, commandment
b) Teaching by Repetition
¢) The dialogue method
d) Teaching by Examples
e) Teaching through Practice and Application
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f) Teaching by dictation

Implication of Curriculum

The Quran Curriculum speaks about several areas such as academic learning, value

education, technological proficiency, observation of nature, religious education,

activity based education and peace education. Education helps in the complete growth

of an individual’s personality, whereas instruction merely trains an individual or a

group in the efficient performance of some task. The implications for present

education system some of which are as follows,

The curriculum should be such that students should be able to achieve the
highest level of academic excellence.

Education for the promotion of the peace, tolerance, and interfaith harmony.

Students should be able to get knowledge for the betterment of humanity and
society

Minute and keen observation and full attention towards nature should be a part
of school curriculum since it leads to the awakening of an intelligence

Students should be involved in various activities if day- to- day life.

Students should be able to acquire basic knowledge about how to earn
livelihood honesty and live a decent life.

Curriculum should include mathematics, languages, law, medical science,

science

Implication of methods of teaching

After studying the methods of teaching according to the Quran and Hadith, researcher

would be able to find out following implications of methods of teaching.

Involve all the students in the discussion so that total participation of the
students can be taken place.

Try to find out different methods of teaching to make topic interesting.

Always teach students with several types of easy examples to clarify the
contents.

Teacher has to provide repetition of the topic at proper time

Dialogue method is very useful when teacher will teach science, social science

subjects
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Recitation of poems in language subject

Teacher has to update himself/herself in knowledge

Teacher can increases group cohesiveness among students during discussion
Story telling methods can be used

Providing certain activities to the students

Implications for the Role of the Teacher

A teacher should have following types of qualities within him/her
-Content mastery

-Piety

-Practice What You Preach

-Close Relation with the students

-Not Be Too Lenient or Too Strict

-Be Creative

-Values According to the Quran

There are some basic values in Islam and Islam preaches to that. A human being

cannot live without these basic values. Individuals and states are advised to protect or

at least to respect these basic values.

1.

A S N L

Life

Religion

Eternity

Unity

Power

Truth or Wisdom
Knowledge
Justice

Love

10. Goodness
11. Beauty

CONCLUSION

Islam has holistic view of human development, which views education and

knowledge as central. Islam encourages the acquisitions of knowledge and its use for

the benefit of humanity. Furthermore, the principles of justice, equality and equity
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are important in Islam; by extension this entails acquiring knowledge, wisdom and
skills to carryout one’s duties. While knowledge is needed to fulfill religious and
spiritual responsibilities, it is also highly important for achieving social and
economic development, for the wellbeing of the community, and for enduring
harmony, freedom and human rights.

The Quran and a Hadith indicate that knowledge and education is important for all
Muslims in order for them to fulfill their duties and obligations to Allah and
humanity. As such, it is clear that obtaining knowledge and providing equal access to
education for all sections of society is central importance in Islam. Wile focusing on
economic and social development is focus for international development
organizations, Muslim faith based organizations focus mostly on relief work rather
than on long term development projects, which would include education. As
illustrated above, both the acquisition and the provision of knowledge are obligatory
in Islam. Furthermore, education for marginalized groups such as girls and members

of disadvantaged sections of the society should have a priority in project planning.

SUGGESTIONS

e Similar study can be conducted by reviewing the other sources related to the
present study which are available plenty

® A comparative study with other religious literatures can be done

e  he various aspects of the Quranic philosophy of education, viz the awakening
of intelligence, the psychological freedom self king in depth study to get
detailed understanding of it so that it can be made available for immediate are
by the educational practioner.

¢ In depth study of each Quranic’s surah can be done and meaning can be

carried out through analysis and interpretation.
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CCE for Economics subject: Need of the hours
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The development of any country depends on its citizens. And role of preparing good
citizens depends upon the process of Education. The aim of education system, hence,
is to make wholistic development of the child, so that he can contribute in the
development of the country. For this purpose, the education system has decided
certain objectives at School Levels and Higher Education Levels. To achieve those
objectives at different level, teaching learning experience is provided by the teacher
and to know to what extent these objectives are achieved evaluation is being done.
Here, the evaluation means a systematic process of determining the extent to which
instructional objectives are achieved by learners. [Gronlund (1981)] The evaluation
of subject’s learning provides direction to the teacher, students, parents, policy
makers, etc. that whether their efforts and investment are in right direction or not. It
provides guidance to teachers and students in different way. Evaluation is an imortant

aspect of any education process.

The economics is one of the important subjects provided at school level. The
economics is not only a branch of social science but it is related with daily life of
common people of the world. The objectives of teaching Economics at different levels
are decided and here, in this paper the authors have considered the objectives of

teaching Economics at Higher Secondary level.

Objectives of Economics Subject

For providing knowledge of Economics subjects at higher secondary school level

different objectives are decided. These objectives are as under.

1. Understanding of some basic economic concepts and develop economic reasoning
which the learners can apply in their day-to-day life as citizens, workers and

Consumers.
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2. Realisation of learners’ role in nation building and sensitise them to the economic

issues that the nation is facing today.

3. To equip with basic tools of economics and statistics to analyse economic issues.
This is pertinent for even those who may not pursue this course beyond higher

secondary stage.

4. To develop an understanding that there can be more than one view on any

economic issue and to develop the skills to argue logically with reasoning.

To achieve these objectives at higher secondary school level teaching learning
experiences are provided by the teacher and evaluation carried out to find actual
achievement of objectives. The instructional objectives, teaching-learning activities
and evaluation are interrelated and inter-dependent. The evaluation of learners helps
in deciding the extent of achievement of the objectives. This will also suggest us
about the human resource which will be available to the society and will contribute to
National Development. So, it becomes imperative that evaluation should be proper. It

should be with reference to the objectives of the economic subject.

In this paper, authors have attempted to evaluate the assessment pattern followed for
evaluating learning of economics subject at Higher Secondary level (standard-12) by
the Gujarat Secondary and Higher Secondary Education Board (GSHSEB). Towards
the end some suggestions regarding the innovative ways for evaluating learning of

Economic subject are made.

Criteria given by GSHSEB for Evaluation of Economics Subject

The Gujarat Secondary and Higher Secondary Education Board (GSHSEB) have
decided certain criteria for evaluating learning of Economic subject. The criteria given

for different aspects, like,

» Weightage given to each chapter,
» Difficulty level of questions and
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» Types of questions for evaluating learning of economics subject at 12

standards.

On the basis of the given criteria for evaluation, question paper is prepared for

evaluating learning of Economic subject. These evaluation criteria are presented as

follows.

First Criteria: Weightage given to each chapter

Below table describes the weightage given to each chapter of economic subject at 12

standards.
Weightage given to the chapter
Ch;s.ter Name of the Chapter Vt’ﬂgl;::;;)ge

01 Importance of Statistical Data in the Study of India’s Economic Problems 06
02 Economic Problems 08
03 Economic Growth and Development 06
04 The structure of the Indian Economy 08
05 Infrastructure 08
06 Strategies of Development 08
07 Economic Reforms since 1991 08
08 Population in India 08
09 Poverty in India 08
10 Unemployment in India 08
11 New emerging Issues in Indian Economy (Other Problems) 08
12 Urbanization 08
13 Agriculture Sector in India 08

Total 100

As per above table, for each chapter, weightage is given in terms of marks out of 100

marks. Out of 13 chapters, 11 chapters have given equal weightage i.e eight marks

and 2 chapters (i.e., Importance of Statistical Data in the Study of India’s Economic

Problems and Economic Growth and Development) have given six marks weightage

for each chapter.
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Second Criteria: Difficulty levels of questions

The difficulty levels of question are based on the levels of objectives. The objectives
are base for finding out the extent to which these objectives are achieved. The criteria
for difficult levels of questions are given in terms of levels of domains covered by the
objectives of economics. Therefore, the difficulty levels of questions are given in
terms of weightage given to each levels of objectives which is given in following

table.

Weightage as per different levels of objectives

Sr. No. | Types of objective | Weightage (%) | Marks
01 Knowledge 35 35
02 Understanding 35 35
03 Application 25 25
04 Skill 05 05

Total 100 100

The weightage given to different types of objectives show that more importance is
given to cognitive domain and very less importance is given to psychomotor domain.
The affective domain is totally ignored. In the Cognitive Domain, only three levels
are covered; Knowledge, Understanding and Application and more weightage is given

to Knowledge and Understanding levels compare to Application level.

Present Evaluation Pattern of Economics Subject

To know the present evaluation pattern, the evaluation pattern was analysed. The
analysis of evaluation pattern was carried out with reference to the Objectives of
Economics Subject and Criteria given by the GSHSEB. 12" standard Economics

question papers of the last five years were analysed as under.
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Weightage given to different chapter at different levels of objectives in Question

Papers
Cognitive Weightage
Chapter No. Name of the Chapter Skill

Knowledge Un((llfrl;ztan Application (Marks)
o e, | sooon | svaon | e
02 Economic Problems 25%- 30% 75%- 70% - - 08
03 Economic Growth and Development 50%- 60% 50%- 40% - - 06
04 The structure of the Indian Economy 80%- 85% 20%- 15% - - 08
05 Infrastructure 75%- 70% 10%- 20% 15%- 10% - 08
06 Strategies of Development 75%- 70% 15%-10% 10%- 20% - 08
07 Economic Reforms since 1991 45%- 35% 10%-15% - 60%- 50% 08
08 Population in India 45%- 30% 10 %-05% - 60%- 50% 08
09 Poverty in India 80%- 70% 15%- 10% - 60%- 50% 08
10 Unemployment in India 40%- 50% - - 60%- 50% 08
1 O poreing Soues InIndian Boonomy” | 35450 | 35%-45% | 30%-10% : 08
12 Urbanization 60%-70% 20%-10% 20%-10% - 08
13 Agriculture Sector in India 50%-60% 20%-30% 30%-10% - 08

Total 100

From the above analysis of the Economics Question Papers, some findings have

emerged, which are described as under.

1. For evaluating learning of economics subject only written examination was

conducted at specific time interval and paper pencil test was used. In paper
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pencil test, more weightage given to short answers and objective type
questions compared to long answer questions.

2. 95% questions were related to cognitive level and 05% questions related to
skill level. In cognitive level also more importance was given to knowledge
level then the other levels in cognitive domains.

3. Very less importance is given to skill level and mostly plotting graph was
asked. Only one item was asked and mostly from the chapters, like, Economic
Reforms since 1991, Population in India, Poverty in India and Unemployment
in India.

4. Questions related to application level did not make students to apply their
knowledge. At application level questions asked, such as, “For the
development of economy health service is important”. Explain , etc.

5. Objective types of questions were mostly at knowledge level. Long Answer
type questions were at knowledge and understanding levels and Shot Answer
type questions were at all levels.

6. More importance was given to rote memory and not application of knowledge
to daily life.

7. By comparing questions asked in question papers with the objectives of
economics subject, it was found that some objectives which focus
understanding and development of skill were not assessed.

8. One of the evaluation criteria was different weightage given to different
chapter and accordingly question paper decided. Due to students gives more
importance to those chapters which has higher weightage compare to other
chapters.

9. As per the analysis of last few years papers, It was found that it was not very
difficult to score good marks in economics subject because the weightage of
knowledge level question was 35 marks, skills was 05 marks which is mostly
plotting graph, understanding was 35 marks and very less importance given to
application level which was 25 marks. Passing marks was 40 marks and if
students attended correctly only knowledge and skill they can pass very easily.
So, scoring was not difficult task for students.

10. The focus of students, parents and teachers got shifted because of this kind of
evaluation pattern. They gave more importance to marks and not the learning

of the concepts. The teacher also trained the students in rote memorizing the
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most frequently asked questions.

Further to support finding emerged from the analysis of economics questions papers
with reference to the criteria given by GSHSEB focused group discussion was carried
out with students of 12" standards. In the focused group discussion, some of questions
were asked to the students where they have to apply their theoretical knowledge of
economics. The questions which were put to them were very simple related to their

day to day life such as:

» Why does the price of Green Peas in winter and summer differs?

» Two friends, Rajan and Raj went to stationary shop for purchasing pen. Raj
purchased pen because he did not have a single pen and Rajan purchased pen
because he liked to collect different types of pen. From this situation decide
who will get more utility from pen and why?

» Give the examples to explain what is ‘means’ and ‘ends’ in definition of

scarcity and many more such questions were put.

The responses received from the students are classified as per their performance in the
examination such as high achiever, average achievers and poor performers. The
response received from different group of students like - high achiever, average
achievers and poor performers was disappointing. It was found that none of them
were able to apply their theoretical knowledge in practical base situations. Their
understanding regarding economics subject was same. The percentage received by
them through evaluation system did not indicate their understanding. At the same time

when they were asked questions like:

» Define Scarcity ?
» Define Utility?
» What is Law of Demand?
Most of the students of different levels were able to respond to such questions. As

they have memorized the definitions.

By these finding, it is clear that today evaluation system is giving more importance to

the rote memory and not giving more importance to the development of competencies
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which are essential for economic students. If this kind of education is provided to the
future youth then we can think what kind of Human Resources will be available to the

nation.

Quality of Human Resources received by the Indian economy

After completing School Education, some students opt for Higher Education and
some of them go for employment. After completing Higher Education, many of them
join corporate sectors, teaching profession where they are expected to use some
competencies and knowledge related to economics. By studying economics subject at
different level, students needs to develop certain skills and competences with the
knowledge of the subject which they can apply for making development of the
economy. Today, human resources supplied to the economy having economics

knowledge are inadequate as given below.

1. They possess theoretical knowledge of economics.

2. They are not able to relate these theoretical knowledge of economics with
daily life.

3. They do not possess skill required in the corporate sector.

4. They find difficulty in adjusting into corporate sector due to lack of practical
knowledge.

5. They do not like economics subject.

6. They are not able to take decisions for investment by applying their
knowledge related economics subject.

7. They do not find usability of their theoretical knowledge in real world.

Due to such kind of human resources provided by the Education, the development of
country gets affected. To make optimum utilization of human resources certain
changes are necessary. As mentioned in the objectives of the Economics subject
change in different aspects of evaluation pattern needs to be brought. Present

evaluation pattern has numbers of loophole.

The authors has made an attempt to prepare an innovative and comprehensive
evaluation pattern which can be helpful for achieving objectives of Economic subject

and assesses the real competencies of economics students.
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Suggested innovative and comprehensive evaluation pattern

To improve quality of economics learning, evaluation pattern needs to be changed.
For evaluating learning of economics subject, through paper pencil test some other

techniques needs to be introduced.

Firstly, for improving the quality of written examination, quality of questions asked in
the paper needs to be improved. Instead of asking direct questions related to
economics subject some questions needs to be asked where they have to apply their
knowledge related to subject. Interpretative questions wherein students can be asked

to analyze data and interpret it. Some of the examples of questions are given below.

1. Write down interpretation for data given below related to population living

below poverty line with reference to impact on the economy.

Year Population below poverty line (%)
1973-74 48.15
1999-2000 14.07

2. Total income of the country is Rs. 10,98,39,30,000 and total population of the
country is 3,00,00,000, find out Per Capita Income of the country.

3. Below Per Capita Income of the country are given. Write down trend of
economical development of the country and compare per capita income of

both the county.

Per capita income ($)
Country
1990 2000
India 980 1060
Pakistan 940 931
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Secondly, the evaluation should not be done at the end of specific period but it needs
to be done through out the year. So that it gives an opportunity to improve if some
thing is not in right direction. So, along with the written examination, continuous and
comprehensive evaluation needs to be done. To do continuous and comprehensive
evaluation, some innovations need to be brought in the teaching learning in the class
with reference to the objectives of economics subject. The objectives of economics
subject are giving emphasis to development of skills and competencies. Present
teaching learning process provides more theoretical knowledge directly. So, instead of
providing direct knowledge to the students related to economics subjects, make them
to prepare some projects, collect some information from the economy and make them
to relate with their daily life with theoretical knowledge of economics. The projects
and assignment work done by the students needs to be evaluated with reference to the
objectives of economics subject. Few examples of project work and assignment are

given below.

1. Prepare chart or project showing impact of population on economy
development.

2. Collect data related to employment of male and female in India and tries to
find out in which sectors female employment is more than male.

3. Collect data from 20 persons of your locality regarding their daily
consumption of various commodities. Then rank the persons on the basis of

relatively better off and worse, to get the degree of relative poverty.

Even in the board examination, practical tests similar to practical in Science subjects.

The nature of test will differ compared to science as Economics is Social Science.

The practical examination of economic subject can be in terms of their involvement in
application of economic subject knowledge. For example, the students can be asked to
do some economic activity and earn profit. For this some amount of money can be
given as initial investment and then he can be evaluated on the basis of what activity
he/she performs, how s/he procures resources, how s/he has fixed the prices and profit

margin and how much profit s/he has made at the end of the given time and so on.
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Conclusion

Economics subject is such subject which is related with daily life of the people. Due
to this learning of Economics subject becomes important. The learning of economics
subject needs to be assessed in such a way that it gives real picture. The evaluation
needs to be comprehensive and continues. The importance needs to be given to
quality of learning and not quantity. Present, evaluation of economics subjects is
faulty and it gives importance to percentage and not actual learning of economics
subject. The students possessing high percentage in economics examination do not
reveal actual learning of the economics subject. The knowledge of economics subject
is same in case of ranker student and failed student, when they have to apply
economics knowledge in their real life. Present, evaluation pattern evaluates academic
literacy and not economic literacy. The purpose of economics subject teaching is to
develop competent and skill human resources which could not be able to achieve. So,
present Economics evaluation is failed to discriminate students as pass or fail on the
basis of actual understanding they have gained regarding economics subject which
needs to be change by brining change in evaluation pattern. To achieve objectives of
economics subject needs to adopt continues and comprehensive evaluation pattern

where is importance is given to understanding and not to the percentage acquired.
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