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Introduction:

Education is the most powerful instrument to bridgsirable changes in the
students and the teacher is a change agent in lioée vprocess of education, teacher
prepares or trains the future generation to meet dhallenges of modern society.
Education helps in directing a person to do rigjimids at right time at right place which
makes more productive individual as well as theetgcThe future of the nation depends
upon the quality of education. According to Unitidtions Educational Scientific and
Cultural Organization (UNESCO, 2004), “The purpa$eeducation is to ensure that all
pupils acquire the knowledge, skills and valuesessary for the cognitive development
of learners to nurture the creative and emotionawth of learners, to oppose
discrimination against any particular group in angnner or, in the other words, leads
towards and equitable society.” Language plays amportant role for the transaction of
knowledge through teaching learning process. “Lagguas a vehicle of communication
is very crucial on the process of education, thieugh language that everything is taught
and learnt in a majority of teaching learning irtthg the classroom.”

National Curriculum frame work for school educat{@900), ‘language education’
has the greater potential as a means of develagressively through various stages
attitudes and values related to all the core comptnby incorporating appropriate
themes and adopting suitable that teaching stegegiccording to NCFSE (2000) “at the
secondary stage in the first language full masteer the applied form of language and
good acquaintance with literary language would lmeed at. Desirable attitudes and
values must be inculcated through carefully seteataterials. Thus, school curriculum
helps to promote the development in learning ofleage, abilities, communication skills

which are needed for social living and further iheag.”
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The Significance of English Language in India:

English plays a key role in our educationatesysand national life. In today’s global
scenario English is treated as the link languagés bBn established fact that it is an
international language and provides a window toxb#dd. It is a means of observing and
learning about people, especially those of othent@es. It is rightly called a pipe line in
the stream of western thoughts. English is beingliaas a language of instruction in
schools and colleges or is being used as the lifrgmaa between speakers of widely
diverse languages. This is an era of communicagchnology and without English no
further higher education or inter change of pratess language is possible. No other
language has attained this status to substituteallhencompassing influence of the
English language in each and every field. Accordmélrishnaswamy and Shriraman T
(1994) “Learners of English have realized that EMgis not necessary for shaping of
characters, the development of aesthetic senseut it B needed for mobility and social
and economic success. It is the language of oppitigs because it takes one outside
one’s own community, to places, where more oppdiasare available for professional
and economic reasons..... it has a lot of “surrendire” and learners want to encase on
that. English being the lingua-franca of the engiebe has the power to change the world
that changes us. It provides information in evesgaeivable branch of knowledge. Even
the entire student community has realized that iBhngls necessary to expose their
identity, language, literature, science, techno]apciety, economy, politics, values and
culture to the world outside. Today, comprehensibdities have become parameters,
which ensure sound career in any field. Considetirig, parents and learners have
realized that through acquisition of English langeiknowledge and usage, one can
withstand increasing levels of competition and sastain one’s career growth. Here,
Darwin’s theory of “The survival of the fittest” wks. It may be noted that English is no
more a foreign language in India. It is a fact tBaglish has become a part and parcel of
our daily life. It is an open secret that even emote rural areas; people use English
words such as bus, ticket, truck, doctor, schooliee, tea etc. There are lots of such
words used by villagers. However, English cannbtaurse, enjoy the pride of place it
had during the British Regime. It has now beengatied to a secondary position. Let's
have a glance at the status of English during pst/{mdependence scenario.

Status of English Language
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A Historical Perspective, India is a country whishknown for its unity in diversity. In
our country, our constitution has recognized 22jleges of different kinds. Hence, we
do not have the common first, second, and thirguage in our country as a whole, as
different states have different regional languagesome states, today, Hindi is treated
as the first language and English occupies thenskryg place. Before discussing the
present scenario of English, let's have a glancthatpast. English language played a
dominant role in each and every field before indel@ace. It came to India with
Britishers and finally influenced all the sectorgluding the field of education. Thus,
history of English teaching began in our multi-gedus, multi-cultural, multi-social,
multi-lingual, multi geographical, multi-politicabnd multi-traditional country. The

history of English language teaching can be cleskihto four different periods.

ELT in the State of Gujarat

Gujarat was part of Bombay, before bifurcatiorl®60. After the bifurcation, Bombay
decided to have English from class-v onwards. BaetGujarat Government decided to
teach English as a compulsory subject from class$evk. However, schools could opt to
teach English in classes’ v to viii outside theaahours for which they would receive
no grants from the Government. The Government gai@tialso decided to provide an
intensive course in English by allowing more pesioth the school time table by
improving the standards of teaching English by fiedey the objectives and by
organizing a short-term course for the teachers1960, L.R. Desai Committee was
appointed to re-examine the existing syllabus & Emglish and to define the objectives
of teaching English. The report presented by tlommittee in 1961 examines the
situation, the needs of the learners, the adeqofthe syllabus used for syllabus at that
time and offers suggestions for change. Accordinthis report, the learners would need
English for higher studies and for job opportuiti®#he Desai committee thinks that the
objective stated in suitable to the 46 needs ofl¢laeners, but the syllabus used goes
beyond this simple objective and hence the learamrsnot benefited. Today, Gujarat is
one of the most developed states in India. It ihentop list of industry and commerce.
The schools offer English as a key component af thericula, because, the people have
keen interest in English. In the last decade of2Bil century, number of schools having
English as a medium of instruction opened. On tteerohand, in vernacular medium

schools, English is being taught as one of the @chobjects. It is optional to teach
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English from fifth or Eighth standards, but it isnamon in urban areas that most of the
schools have introduced English from the first dtad to attract parents but as a
regulation, it is not an obligatory. As per theekit development, the Government of
Gujarat has initiated the movement of introducimglish from the first standard. Still the
vision blurred, there is no clear policy and Englissnguage Teaching is swinging in the
hands of people who have little knowledge about liEngand English Language
Teaching-Learning. English language is taught ftbenfirst standard in non-grant-in-aid
private Gujarati medium primary schools, whereastate run schools, it is from fifth
standard. So, the ELT in Gujarat seems as und#énertabular form (Pathak Kalpesh
2001):

Challenges at Rural Area based Secondary Schools

The presenter of this paper has interacted wehEihglish subject teachers to gain
information regarding challenges in the rural ate@sed secondary schools. The
numerous observations & their experiences are gcaweerns with open arms. Their
most valuable challenges concerned to quality weéference to English Language
Teaching are noted as below.

* Many schools have dilapidated buildings with legkioofs & cracked walls. Many
of these dilapidated buildings are still being uadclassroom teaching.

* Many schools, especially those in rural areas wihleeee is a busy movement &
activities of many people. Many people use the sthpremises as short cut to their
destinations. Many people often move through ttie gaacross the playing fields in
many of the schools.

* Handful of students in rural secondary schoolsiara of the importance of English.

» Students like to focus English subject only on exation point of view rather than
acquiring competency in English subject.

* Students would like to pass exam rather than impgpvheir skills of English
language.

» Students expect to learn English entirely throughmiother tongue rather than in
English.

* The base of rural school students in English iseffeictive & encouraging.

» Students neglect language subjects, if it GujanraEnglish from the inception study.
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* Due to time constraint, teachers focus to completesyllabus within the academic
calendar only.

* In few schools, the scarcity of English teacherfoisd, in such schools one guest
teacher used to visit thrice in a week. He/she desuo complete the given portion;
only on examination point of view.

* The teachers find faults of learners but they naeseal about their classroom
planning, preparation for effective & goal orientddssroom teaching.

* Most of the teachers are not equipped with basicepts of language & they are
poor in literature.

* Language teachers are equally responsible for aang in calculated the taste of
language teaching.

* In rural schools, teachers hardly focus grammadetail & that is done with the
Translation Method.

* Some of the teachers visit classroom without apgres & proper strategies & they
blame the previous teachers for the poor Engligh@ftudents.

* Teachers are not happy with availability of resesrcinfrastructural facilities &
technologies like internet do not remain easilyeasible in the rural area based

secondary schools.

Suggestions:

* Execute L.S.R.W. skills effectively in the classmowhich is the base & root of
developing language proficiency among learners.

» Teach English through activities & interactions @rhwill help students to open up
& to share their impressions on the given topic.

* Provide enough space & freedom for learners to comacate in English &
encourage them to ask questions during interadiiat will guide students to
overcome from stage fear & inferior complex.

* The rural area based secondary schools shouldovelpd with adequate & variety
of instructional media. If teachers of such schadsume new roles & use new
technology supported instructional tools, they $thidaecome familiar with a variety
of infrastructural delivery methods, rather thalyirey on text-books, chalkboards
& lecture method. Technologies such as audio & widecordings, language
laboratories & computer can be more effective temrkools for English language
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lessons as they offer authentic learning experiewben interwoven with existing
curriculum.

* The high potential for enhanced learning through provision of Conducive
learning environment can be attained. It is strpmgtommended that the learning
environment in such schools should be given pyi@itention by the State Govt. So
that children can learn well.

» Mistakes should be considered as a change for weprent.

Conclusion:

The interactions & observations of this study shimat the secondary schools
suffer many challenges with regards to quality eons to English Language Teaching.
The findings show that many challenges hinder thality of English Teaching &
Learning. They are as uninteresting teaching stygkyfficient time for communicative
activities, unreasonable time management, inadeglgsison preparation & teacher’s
limited use of teaching aids & technology & etc.

It is strong conviction of the writer that acader@arning ambience will motivate
the learners to develop articulator skills in Eslglilanguage. As matter of fact English
has gaining momentum in a globalized world hertcis, the need of the hour to focus on

building language competency among learners irags@eof rural and urban.
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Introduction:

Today the increasing number of learners from devdrackgrounds entering elementary
classrooms has reinforced the importance of makicigpols more inclusive. With a
greater variation in the talents, and social, caltteconomic and political backgrounds of
the learners, the elementary classroom in Indi@sfax challenge to use this diversity
constructively in order to democratize the teacHeagning processes and practices, and
achieve the larger goals of social justice.

In this context the agenda of “inclusive educatiba$ gained importance. There has been
a further impetus with the enactment of the RighChildren to Free and Compulsory
Education (RTE) Act, 2009. The implementation a$ thct will be considered successful
only if it addresses the issue of making the ckildiof marginalized communities
“visible” within the four walls of the classroom. @y of these children, across the
country come from socially disadvantaged backgreumsdch as Scheduled Caste (SC)
and Scheduled Tribe (ST)

Communities, ethnic and religious minorities, eacoitally weaker sections (EWS),
migrant labourers, nomadic and de-notified triheban poor, children with special needs
(CWSN) and so on. Although children of these comitiesrare enrolled in school, they
face the danger of dropping out.

National Curriculum Framework (NCF), 2005 also mf¢ed to address the issue of
“child-friendly” teaching-learning. NCF, 2005 alsaotes the fact that learning has
become a burden, causing immense stress to chilainentheir parents, which are
evidenced by the deep distortion in educationalsaand quality. NCF 2005 makes a
series of observations and suggestions about pggagaorriculum, teaching-learning
material, and classroom and school environments.children’s voices and experiences

do not find expression in the classroom. The culuim must enable children to find their
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voices, nurture their curiosity to do things, t& gsiestions and to pursue investigations,
sharing and integrating their experiences with sthkaowledge, rather than their ability
to reproduce textual knowledge.

NCF 2005 thus recommends a child-centred pedagoggggprimacy to children’s
experiences, their voices and their active pamiogm. However, the curriculum
framework also observes that the perspective otetir@er may sound “obvious” but, in
fact, many teachers, evaluators and textbook wsrag&h lack the conviction that this can
become a reality.

Persisting Myths

The persistence of discriminatory practices byheex; educators, school authorities and
all of us in general about underachieving learnscgio cultural identities and abilities
are based on a number of problematic assumptiame Df these pertain to pervading
beliefs and common perceptions about the childramds/idual and collective identities
and their abilities. These are often deeply rodad shaped by varied socio cultural
contexts which have remained largely unspoken hderstood by those who believe in
diverse societal norms.

U Children Are Children After All ... They Are the Same

No. Children have multiple and diverse identiti@sit why do children look similar?
Imagine children at school with their school unifi@a Don’t they look similar? In fact
they do; not only in their physical appearancest &lso with respect to certain
perceptions about them. Generally, attributes Iidayfulness, innocence, purity,
goodness, naiveté, etc. are used while talking ta@athild. A child is a child after all!
And thus all children are tucked into a common kédndentity.

U Learning Achievements of Children are Determined byHeredity

No. Learning achievements of children are not lthi@heredity in any way. Stigmas and
prejudices have influenced notions among teachmissahool administrations about the
learning potential of children from different backgnds. Social experiences of children
in elementary schools across India point towardddlt that such notions are often based
on prejudices and stigmas regarding caste, clatigion, ethnicity and language. The
underachievement of marginalized children and te lgetween their learning abilities
and non-marginalized children are seen in the lghheredity-based factors such as

caste.
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U ‘School Kids’ Are Different from ‘Street Kids’

No. Children are not born with any prescribed ide&a®. Rather they are given these or
they gradually acquire them. It is often observieat among different learners “school
identity” and “social identity” do not match in thperception of teachers and educators.
For instance, the salience of school kids is oftemd in perceiving them as “homely”,
“good” and “obedient”. They are “silent”, “seriouahd do their homework properly, and
generally listen to the teachers. They dress syhatke neat and clean, maintain good
hygiene and their parents take a keen intereshemrr education. On the contrary the
identity of street kids is relegated to “non-sesiblearners in the classroom. Street
children often suffer from poor motor control. Tiheestlessness, the “adult-like”
orientation in their behaviour is stigmatized imligerse classroom as having “deviant”
characters. They are frequently identified as rastiig the traits of a “child”. Teachers
and school authorities tend to develop a poor opirabout them. Ultimately, these
children feel like “fish out of water” in a diversgassroom.

U Boys Are for Schools, Girls Are for Marriage

No. It is a traditionally created male viewpoint far, schools have also represented and
reproduced such a conservative perception abowithehild. For instance, take the case
of the Meo Muslim girl children of Rajasthan whoeafirst-generation learners. A
comparative study between two villages, one in Wwha& school intervention was
conducted and the other where it was not, revealgdmal school participation and
integration by the Meo Muslim girl child. Her daitputine remained almost similar to
what it was before the school intervention programw typical day for the Meo girl
child starts at dawn and ends late in the eversihg. prepares breakfast, milks the cattle,
fetches water from the pond, cooks the lunch feaashes clothes, collects dry wood and
leaves, feeds the cattle, takes care of her yowsilgimgs and helps members of the house
with other chores “Savere se shaam tak kaam hgddaikie to na karen (we work from
early morning to evening but boys don’t work)” s@#fsana (14 years), a first-generation
Meo Muslim learner.

Q4 Children Learn Only from Textbook Transaction by Teachers in the Classroom!

No. Children learn more outside the four wall of ttlassroom by interacting within the
socio-cultural milieu in which they are born ana@dight up. There is a widespread belief
that children learn more from school textbooks teathers. Intelligent learners are held
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to be those who can better remember what is intélxéook and reproduce it in
examinations.

U Inclusive Education Means Enrolment of All Childrenin School

In the dominant discourse on elementary educatioindia, the meaning of inclusive
education appears to be limited to merely schooblerent of children from all sections
of society. Inclusive education, therefore, ne@dsbve beyond just enrolment to denote
a feeling among all learners of “belonging equally”the school, irrespective of their
backgrounds. Inclusive classrooms and schoolsisnsitnse would mean a place where
diversity among learners is appreciated and coresida learning resource rather than a
problem; where children from diverse backgroundvaaeed for what they are, and can
feel safe enough to express whatever they knowhowtt fear or discrimination; and
where the curriculum, teaching-learning methods raaderials are culturally responsive

to meet the different learning needs and interasthildren from diverse backgrounds.

Contemporary Challenges

The myths discussed in the previous section prosidgimpse of how formidable the
challenge to educate diverse learners has beconiactl as the school system becomes
increasingly diverse, relationships inherent irsttsicture (student-to-student, teacher-to-
teacher, administrator to- teacher, school boareldministrators, parent-to-teacher, etc.)
also become more complex. By bringing together auyrsocial affiliations, gender
orientations, economic levels, belief systems, aottural norms, the institution of
schooling poses a plethora of challenges whicmatrdéimited only to classrooms but also
include the space outside the formal classroom.eSofrthe specific challenges in this
regard are:

U Recognizing the Increasing Diversity of Classrooms

There is a need to recognize the changing socmposition of learners in the classroom
resulting from the increased flow of children frararied backgrounds in terms of caste,
class, gender, ethnicity, language, religion, &tus diversity also presents new issues
and challenges to change curriculum design, tegdeiarning practices and processes,
learning materials, teacher education, etc. sotkiegt meet the different learning needs of
children from diverse backgrounds. In order to addrthese issues and challenges,
policymakers and practitioners need to first recogrihe different learning needs and
interests of the diverse learners.
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U Developing and Maintaining Disaggregated DatabasesDiverse Learners
The increasing participation of diverse learnerghim classroom has radically altered the
social composition of elementary schools in Indzata on learning achievement,
however, reveals a significant gap between childrem different backgrounds. But,
without a clear understanding of the socio-econcemid cultural characteristics of these
diverse learners, it is difficult to evolve strategand develop plans at the classroom,
school and system levels to teach these childriers therefore necessary to collect
relevant disaggregated data on diverse learnedsggamine and analyse it in order to
inform and shape policies and practices to makssob@ms and schools inclusive and
responsive to the learning needs of children friverde backgrounds.
U Developing Ethnographic Research Focused on TeachBeliefs and Practices
A contextualized understanding of teacher belief$ ldehaviour as well as the teaching-
learning practices and processes, and their impadhe educational experiences and
outcomes of children from diverse backgrounds isracial prerequisite to develop
inclusive classrooms that are responsive to thksdren’s learning needs and interests.
Without this, it will be difficult to assess thegbessional development needs of teachers,
and evolve appropriate training curriculum, praegi@and processes for them. Therefore,
there is a critical need for school-based ethndgcapesearch which can better inform
policy and practice. As teaching and learning tapkese in particular contexts, such
research will also provide inputs to orient teactnaining towards an understanding of
the importance of contextual specificity and anligbto critically reflect on their own
specific classroom contexts and practice. This agjlip teachers with abilities to apply
general principles of teaching for diversity in wahat work for their specific classroom
situations.
U Need For a Greater Focus on Diversity Issues in Teher Training and Teacher
Education Programmes
An effective and meaningful framework for teacheairting and teacher education
programmes would identify several professional tguaent needs of teachers. To be
effective, the framework should be linked to thearmffing social landscape of the
contemporary elementary classroom in India. Teagchichildren from diverse
backgrounds requires a tremendous amount of fléyibin teaching practices and
processes as well as in curriculum design andilegmaterials. It also crucially involves

reflecting on and examining teachers’ personal pradessional beliefs about diversity
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based on caste, class, gender, ethnicity languabigion, etc., and analyzing how these
influences their behaviour and relationships withidren from diverse backgrounds.
However, as evidence suggests, the ongoing progesnom teacher training and teacher
education are yet to recognize and focus attermiorthe need to adequately address
teachers’ professional developmental needs to pedpam to teach diverse learners.

U Maintaining Teacher Diversity in the Elementary Teahing Workforce

Maintaining diversity in the teacher workforce @nsidered crucial for creating inclusive
schools. A teaching force that more closely mirrbrs student population can benefit
both students and teachers. Diverse teachers canaspowerful role models for diverse
students, potentially motivating them to strivetlier in their achievements. They also
bring to the classroom their unique experiencespardpectives, which can help them to
better relate to their diverse students. They mag bBe more inclined to view student
diversity in the classroom as a resource. Howedag® in this regard suggests that while
there has been an increasing flow of diverse leaiinethe classroom, the social profile of
teachers has almost remained the same. The patioipof the excluded groups in the
teaching force, such women, SC/STs, and religietis)ic and linguistic minorities have
remained lopsided within the recruitment processiseover, a majority of the teachers
recruited from these social categories in recerdrs/eare para-teachers who have
remained out of the formal teacher training strret(Govinda, 2005), and their lower
educational qualification and lack of professiotraining debars them from developing
their professional careers.

U Developing Organic School-Community Relationships

Involving parents and communities in school funuitng can be an effective strategy to
address diversity in the classroom. It also needbet recognized that in the changing
context of the increasing inflow of children fronverse backgrounds, it is important for
schools to understand and articulate parent ananzonty involvement in terms of socio-
economic, cultural and political contexts. The eutrofficial mechanisms and structures
(VECs and PTAs, etc.) prescribed to ensure communitolvement do not appear to
achieve the desired outcomes, particularly wittaréddo participation of the marginalized
and excluded communities. In several villages,Itlcal people are not even aware of the
existence of VECs and their roles and responsdslitin many cases, VECs become

platforms for the powerful sections of the localcisty, and the marginalized and
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excluded communities feel powerless to assert thieices and participate in the

functioning of the schools.

Conclusion:

The challenges of inclusive classrooms and diwedigcussed above appear formidable,
especially because the mainstream policy and peastithe elementary education sector
have yet to adequately recognize and focus atemiothem. On the other hand, it is
fortunate that during the recent decades, thesessand concerns have started getting the
attention of a section of policymakers and pramtigrs. Various innovative experiments
in school reforms have also been taken up by sgliety organizations as well as in the
government sector in different parts of the counfrigese experiments have attempted
curriculum design, development of teaching-learmmgthods and materials, and teacher
development with child-centred inclusive perspexgivThese have shown encouraging

results in terms of the learning achievement afdcen from diverse backgrounds.
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Introduction

Education is the most powerful instrument to britegirable changes in the students and
the teacher is a change agent in the whole theepsoof education. Teacher prepares or
trains the future generation to meet the challemjesodern society. Education helps in
directing a person to do right things at right timeright place which makes more
productive individual as well as the society. Théufe of the nation depends upon the
quality of education. According to United Nationdug€ational, Scientific and Cultural
Organization (UNESCO, 2004), “the purpose of edooats to ensure that all pupils
acquire the knowledge, skills and values necesgarythe cognitive development of
learners, to nurture the creative and emotionalwtiroof learners, to oppose
discrimination against any particular group in amanner or, in other words, lead
towards and equitable society.”

In education there are many teaching methods apdoaphes for making teaching-
learning process effective. Activity approach playgortant role in teaching-learning
process. Through this approach teacher can creat®lucive and participatory
environment in the classroom. Which makes learmteyesting and it will be helpful for
the students to remember content for a longtimeAdtivity approach every student is
involved in teaching-learning process. It gives¢hance for self-learning to student. And
it gives a scope for using creativity. Through thpproach teacher can make interactive
classroom environment and students can learn |gegeasily and effectively.

Language Education

Language plays an important role in education. Adiog to Carroll (1956) “the
cognitive, social, and cultural patterns that goveur perception of the world are largely
shaped, formulated, and even directed by the stestof the language we speak.”
Habermas (2000)‘communicative competencies is atucio achieve mutual

understanding. Communication is a major functionlarfiguage as they contain the
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possibility of universal understanding within tHeeB of the most individual expression.”
Thus, the language is very useful for the humandsefor live life more meaningfully.
NCF (2005) “our current concern in curriculum tokaat an inclusive and meaningful
experience of children along with efforts to mowveag from a textbook culture require a
fundamental change in how we think of learners @uiedprocess of learning. Hence, he
needs to engage in detail with the under plannimgy ianplications of child centered
education.” According to details of above and neegdresent education system, it seems
activity based teaching is suitable and appropmag¢thod for teaching any language in
general and Guijarati in particular. Investigatourfd very few studies for teaching
Guijarati through activity based approach. Gujdraihg mother tongue of the majority of
the students has wider scope for higher leveldrieskills to be incorporated in designing
activities for the students. So investigator isgmsing this study.

In the secondary school standard VIl is very ailstage. According to NCF (2000)
“this is the stage after which majority of the leanrs will enter the world of work.
Practical activities to be chosen should have exleg for future life through acquisition
of skills and values. Critical, creative and getieeathinking has to be developed.” Thus
it is a best period to provide an opportunity te gtudents to enhance their abilities in
Guajarati language through activity based teaclpragramme and check its effective
ness as compared to the traditional method.

Activity based teaching provide an opportunity facquiring the knowledge. “Well-
planned activities which are directly related te thbjectives are central to the entire
process. For every one objective, there shouldsb@any alternative activity choices as
possible relating to each objective in order teecab different abilities and interest of
students.”(Dhand, 1995). In the secondary schaadstrd VIII is very crucial stage.
According to NCF (2000) “this is the stage afteriahhmajority of the learners will enter
the world of work. Practical activities to be choshould have relevance for future life
through acquisition of skills and values. Criticaleative and generative thinking has to
be developed.” Thus it is a best period to provate opportunity to the students to
enhance their abilities in Guajarati language tbloactivity based teaching programme

and check its effectiveness as compared to théitmaal method.

Statement of the Problem:

Development and Implementation of an Activity Bas&@gramme in Gujarati subject
for the students of standard VIII.
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Objectives of the Study:

1. To develop an activity based programme in Gujasatdject for the students of
standard VI

2. To implement the prepared activity based progranmm&ujarati subject for the
students of standard VIII

3. To find out the effectiveness of developed activigsed programme in Gujarati
subject for the students of standard VIII

» With respect to the difference in achievement nszame.

> Opinion about the developed activity based programm

Hypothesis:

There will be no significant difference in the gaimean achievement scores of the
achievement tests of the experimental group todhebntrol group.

Operationalization of the Term used in study:

= Activity Based Programme for Guajarati subject: In the present study, activity
based programme in Gujarati subject for the stwdernit standard VIII and
implemented developed programme for teaching sleuhits from G.S.E.B Text
book. This program includes the activities Gamenwibrds, Game with sentences,
Use the black board own way, letter writing in postd, present on ideas, strip story,
drama, Collect information and present own way.

= Effectiveness Effectiveness for the present study was include ntjizdive
dimensions. The difference between mean scoresinebtaby the students of
experimental and control group with respect to gheen treatment through activity
based approach to experimental group and tradltiodhod to control group and

Opinion about the developed activity based programm

Delimitation of the study:

= Proposed study was delimited to Gujarati mediunoslshof Vadodara city following
GSEB syllabus.
= Activity based teaching programme was delimitethefollowing concepts :
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Hamna hamna (poem), Matino sparsh: Jijino sparsbs¢), Nibandh Lekhan, Patra
Lekhan, Varta Lekhan.

Methodology of the study:
Present study was quantitative in nature. The desf the study was a quasi-
experimental design. Experimental group was tatigiough ABPGS and control group
was taught through traditional method. Implemeantatdf Activities based Gujarati
teaching was independent variable and achievenmntie students were dependent
variable. Age was the controlled variable. Enviremtal factor was intervening variable
which was thought to be equal affecting both groups
Design of the study:
Present study was quantitative in nature. The desf the study was a quasi-
experimental design.

Table one: Design of the study

Group Pre-test | Treatment | Post-test | Gain difference | Effectiveness
Experimental | Xi ABPGS Xii X= Xii-Xi X-Y
Control Yi Traditional | Yii Y=Yii-Yi

method

Phases of the Study:

Phase 1: Development of the ABPGS for Gujarati redang:

Development of the programme was stepswise whichtiore in chapter IV. The first
process was to select the content, to analyzedhteit in a logical sequence, formulate
instructional objective, and develop activitiestwiteeping mind all these things. Which
process mention in (Graph 4.1)

Phase-2: Development of the tools for pre-test arubst-test:

Development of pre-test and post-test was parathel constructed which was covered
content of Gujarati subject of standard VIII.

Phase-3: Administration of pre-test:

The test was administered on the experimental gamajpcontrol group.

Phase-4: Implementation of ABPGS for Gujarati teacing:

The developed ABPGS for Gujarati teaching was imgleted as per the schedule of
from 19 january 2012 to 3 february 2012 at ShredbAMidhyalaya of Baroda city.
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Phase-5: Administration of post-test:

Post-test was administrating by investigator aftgglementation of ABPGS for Gujarati

teaching to experimental group whereas traditiom&thod for Gujarati teaching to

control group.

Phase-6: Administration of opinionnaire:

» The opinionnaire was implemented to collect opiniowards ABPGS for Gujarati
teaching from students of experimental group.

» Focused group Discussion was carried out by thesiyator to seek feed back from
the student teachers to check effectiveness cABRGS.

Phase 7: to study Effectiveness of ABPGS

It was find out comprehensively using mentionedhdatalyses techniques.

Population:

All the students of standard VIII of Gujarati meatiwschools of Vadodara city following

GSEB syllabus were form the population of the pmeseudy.

Sample:

In the present study purposive sampling technigas wsed. Shree Ambe Vidhyalay
School was selected purposively for experimentabugr as study needs some
infrastructural facilities and readiness of adntmnai®r for conducting experiment. By
considering these the students of standard Vllidofision C from Shree Ambe
Vidhyalaya School was selected, where as for cbgtaup was selected the students of
standard VIII of granted class from Shree Narayditthhyalaya school of Baroda city.
The actual numbers of students of standard VIIEbfee Ambe vidhyalay school were
(51) but out of 51 total 45 studenta were atteredtpst and post-test whereas the actual
numbers of the students of standard VIII of Shregeapana Vidhyalaya were (59) but
out of 59 students total 46 students attend thegsteand post-test. Thus sample size was

91.
Table Two : Detail of the Sample size
Sr.no | Group Size of sample
1 Experimental Group 45
2 Control Group 46
Total 91
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Tools and techniques of Data collection

To determine the effectiveness of developed am®itand activity based teaching
following Tool and Techniques was constructed fatadcollection. Achievement test for
pre-test , Achievement test for post-test , Opinian Photography and Focused group
discussion techniques were used to seek feedbaok fine student at the end of the

implementation of the ABPGS.

Data collection:

For data collection permission was taken from ppalcof the sample schools and school
authority. The data was personally collected by ithvestigator. Data collection of the
present study was done in following phases.

Phase 1: Administered pre-test

Investigator administer pre-test on the experinmegraup on the date 18-1-2012 whereas
pre-test administered pre-test on control groupated 19-1-2012.

Phase 2: Administered post-test

Investigator administer post-test on the experimemtoup on the date 6-2-2012 whereas
pre-test administered pre-test on control grougated 8-2-2012.

Phase 3: Administered Opinionnire

Investigator administered the opininnire on theezkpental group on dated 7-2-2012
Phase 4: Focused group discussion

Focused group discussion was carried out to sealbfek from the student at the end of
the implementation of the ABPGS.

Data analysis and interpretation

The design of the present study was quasi-expetahgnwhich Activity Based Programme
was developed and implemented for teaching Gujamastudents of standard VIII. The
Activity Based teaching method is compared witllitranal lecture method. The data were
collected by administrating the tool on the saniple-test and Post-test which were parallel
both were taken for control group and experimergaup whereas Opinoinnire was
administered with the experimental group after thmlementation of Activity Based
Programme on the experimental group. The data wmeadyzed quantitatively as well

gualitatively as per the requirement details ofchhare presented below.
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Development an activity based programme in Gujaratisubject for the students of
standard VI
The activity based language teaching programmdéas design by following steps:
Step one: Selection of the content for teachingaij
Step Two: Content Analysis of the selected content
Step Three: Formulate the instructional objectivethe each content
Step Four: Designing the Activities
Step Five: Validating the developed activities
Final programme was ready and description of theld@ed Activities for each topic is
given in the proceeding table

Table Two : Description of the final Activity basedProgramme

Sr.No. Topic Developed Activities

1. Vocabulary Game with words: in this activity first the students wil
play game with simple words. For example, teachir jw
give one word and then student try to tell relatexaids.
Then divided a class in 3 groups and play game Wwith
synonyms, opposites, one word for many words, samas

etc. Teacher will use cards of pictures and words.

A4

2. Hamna- Hamna| Game with sentences:This activity is according tq
(poem) nature of the content (poem) in which poet express
wishes. Name of the activity is “jo ane to” these
activity students will divide in two groups in two
groups. One group prepare one sentence which |start
with the word “jo” where as the other group prepare

sentences with use word ‘to’

3. Essay- Writing Use the black-board own wayin this activity teache
will give one topic and given freedom to the chaldito
express their ideas and thoughts on the black kbard
own way weather in form of slogan, creative poém,

picture etc. as they want.

4. Letter- Writing Letter write formal or informal: Teacher will provide
the students post-cards and students write ther lat

they want to write to friend, family, teacher, pipal
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etc.

5. Mati no sparsh: | Present own ideasTeacher will show them video clip
Jiji no sparsh | related to the content at that time student witetally
(prose) observe and then student present their ideas migt|o
related to that video-clip but other more inforrat
similar to that.

6. Story- Writing Strep-story: Teacher preparsomecards of sentences
according to that sentences students try to el&bdran
form of story. That way student will engage in #ing
process what will next. And according to that write

story.

7. Story- Writing Drama: Teacher will show them video clips of some
stories. Student will observe the language of toeys
ideas, pronunciations, expressions etc. and thew |th

will play drama.

8. Language Collect information & present own way: Student will
related literature | collect the information related to language andteon
from news paper, magazines, library books etc. |and

present it in own way.

Implementation of ABPGS:

The developed for the implementation of ABPGS wesging in mind the continuous two
periods per day. As the time of implementationdhdines was fixed but it has flexibility
in term of slight change in timing and modificatsoim the mode of transactions as per the
need of student and content. The programme wasemw®ited personally by the
investigator. Implementation of programme starteddate 19.1.2012 which lasted up
30.1.2012.

Effectiveness of the Developed Activity Based Paogme for Gujarati Subject was find

out using data analysis techniqgues mentioned adogdindings are presented below

Major findings:
Development of the ABPGS for Guijarati teachinghe first objective of the study. In

which investigator prepared different activities fBujarati teaching to the students of
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standard VIII. The prepared activities were forteach the different content for different
forms of language. It was provide an opportunityhie students for group learning as well
as self learning. Its also motivate the studentstdolearn Gujarati language with new

dimensions.

W The developed ABPGS for Gujarati teaching was fotmbe effective as compared
to the traditional method for Gujarati teaching.eThmean achievement score of
students of experimental group was found to be drigifs compare to the control
group. The ‘Z’ value was -2.81 which were signifitat level of confidence.

Which indicate that to enhance achievement of tindests.

= With regard to the opinion of the students shoved the actual learning outcomes as
a result of the ABPGS for Guijarati teaching, thedshts views in term of the increase
content clarity, gain new knowledge , enjoying tteaching learning process,
language skills development, enhance the thinkmgdw way and communication
skill as well as presentation skill.

W The activities of collects information and presewn way and drama were improved
a language skills, clarity of content as well atace the extra knowledge. These
activities were providing an opportunity to the ddots to development of

presentation and performance skill.

W The activity use of black board was very effectiveenhance the student’s creative
writing skill. In which students made some innovatideas and small poems as well

slogans. This activity was also providing a groegwrhing as well as self learning.

W From the table it is clear that the activity oflection information and present own
way is least liked activity by 7.5% of the studer&me with sentences, letter write
and drama were least liked activity by 2.5 % of shedents. Present own ideas, strep

story and use the black board own way were mostlldctivities of all the students.

X From the table it is clear that activity numbds @he most like activity for 47.5 % of
the students and game with words and game witltesees were liked by 42.5 % of
the students equally. Present own ideas and dratndtes were most liked by 37.5
% of the students equally. Likewise use of blackrdoand letter writing were liked
by 25 % students equally. Collect information andspnt own way was the first
choice of 15 % of the students. This shows thaeat of writing students enjoyed

story, games and drama most.

www.iejte.org Volume-5 Issue-1 April2017 | Page 24




2320 -7566

W The activities game with words and game with sergsrwere help them to enhance
vocabulary knowledge and framing the sentencesvoayn

X Most of the students like the ABPGS for Gujaratiacteing. During the
implementation of the ABPGS for teaching Gujaratiestigator found the interactive

and patrticipative classroom and student enjoydhehing learning process.

X If we want to improve the educational scenario tiseich types of activities are

essential.

X Students learn content with increased interest wtiery involved in different
activities like drama, collect information presénin own way, use the black board

own way, game with words, game with sentences.

1. Use the different teaching aids like pictures, sasfiwords and sentences, videos and
power point presentation by the teacher during @m@ntation also appreciated by

the students in their opinions.

X, Students opined that they would like to study imikir way the all the contents of

Guijarati subject and also other subjects

Discussion:

Language teaching at the secondary stage reveslg th the stage in which learner have
in which learner have an ability to think creativahd it is the age of action and reaction.
These would include understand the nature andwstictf language, ability to properly
apply appropriate language skills and capacity teate own ideas and thought
effectively, willingness to understand the differéorms of language and appreciate the
mother tongue. Throughout the life language edonatind development of the certain
skills which are require in day to day life. Thesé are to reform and refreshing the
school education and more inputs provide to thelesits. For those students centred
teaching and learning process require. Through lwteacher can create an interactive
and participative classroom environment. This caovide an important stage for the
students to enhance language abilities. Investigeas interested to develop ABPGS for
Guijarati teaching.

Present study was an effort to prepare the activéests to meet demands of present
time. This discussion focuses on the findings welard to the effectiveness of the
developed ABP for Gujarati teaching.
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@ In language teaching there are need to includeities for to enhance understand
content as well as language skills and underst#feteht forms, structure and nature
of language. Gujarati is the mother tongue of thgatt state. So, in Gujarati
medium schools there were medium of instructioo &sjarati language in Gujarat.
For that activity based teaching can play an effeable.

= With regard to the development of programme itsdaotand quality mention here.
Throughout the duration of implementation of ABP@® Gujarati teaching to the
students of standard VIIl. Investigator feels abdayved that the ABPGS for Gujarati
teaching was more effective as compare the traditimethods for Gujarati teaching.

w The schedule of different activitie, time for adi®s with including content was
keeping mind for to making the implementation abgnamme effectively and easily
in batter way. In the class average, more thanageeand below average students
were there, students participation and involvenierteaching and learning process,
numbers of working days, the numbers of periodsilada readiness of the
administration for infrastructural facilities aneéadiness and co-operation of the
students in the implementation of ABP for Gujatatiching was proper.

x The ABP for Gujarati teaching includes eight ati&g for teach different units with
keeping mind different forms of languages i.e. pppmese, vocabulary, story, essay
and language literature. The most liked activitys the students were collect
information and present own ideas and drama. Allattivities which involve in the
programme were useful to understand the contemirlgleind easily and enhance
language skills. Its because of more participataod involvement of the students of
the students which provided an opportunity to echaabilities and potentials of the
language in language. There were more possibilibeself learning as well as for
group learning.

= With regard the opinions of students towards progne after implementation
investigator found that most of the students likéPAfor Gujarati teaching. It helps
them to motivate for learning language, improveiiest and understanding about the
language because of that also enhance creativeesbil

= With regards to the students gain achievementeg&#perimental group found higher
as compare to the control group. In other wordsAB® for Gujarati teaching was

more effective as compare the traditional methodGaofarati teaching. Hence the
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improvement in the achievement test was signifiéanall candidates. Thus the ABP
for Gujarati teaching helps to improve academideaadment of the students.
Through the whole process of present study invatigfound that the developed and
implemented activity based program in Gujarati sabjor the students of standard VIl
was effective. It helped to the students for seadfivation; increase hidden potentials and
interest for learning language and language skKillais, it make an impact on students

education and life.

Conclusion

For to make an effective and meaningful teachimgnieg process, there should need to
understand the interest, attitude and ability af Htudents. Investigator recalled the
duration of the school education at the standard &fd strongly feels that was best
period of student’s life to encourage and modifibé hidden potential abilities of
creativity in the students. For that there are @ssaneeds to provide them an opportunity
for to drawing out the potential abilities. ActiyitBased teaching can provide an
important stage for that and that's why investigatas interested to carried out present
study. At the end investigator coming out withifedl a satisfaction for fulfil the desirable
possibilities which investigator want to bring hretstudents. Present study bring not only
make improvement of the academic achievement bsb ahelps to enhance
communication skill, understand nature, structurd torms of language, important of
mother tongue and main thing is to improve creative thinking ability. At the end
investigator really accept that ‘Action is largdrah words.” So, investigators feel
essential need to Activity Based Gujarati Teaching.
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Introduction

Education develops the individual like a flower walnidistributes its fragrance all
over the aspects of his/her life. Education progideture person to the society. Mature
person means a person who is adjusted to enviranessily or a person who makes
adjustment with environment easily. If a persotalsng an active and cooperative part in
his social group then he is mature. If for somesoea he is not ready to act, feel and
think in a way appropriate according to his stag@tysical and mental development,
than he is an immature person. Maturity impliesasistactory fulfilment of one’s
potentialities. This means developing and issuing’® physical and mental abilities to
the fullest extent. Maturity is the complete chamgen individual which assist him to
reach at the stage of functional readiness. Theldpment of matured behaviour of an
individual to his environment in which other peopliesociety are involved can also be
termed as social maturity.

Social Maturity is a term commonly used in two waie, with respect to the
behaviour that is appropriate to the age of théviddal under observation and secondly
the behaviour that conforms to the standard an@a=®pons of the adults. Thus Social
Maturity permits more detailed perception of thecigb environment which helps
adolescents to influence the social circumstanoesdevelop stable patterns of social
behaviour (Kumar & Ritu, 2013). Social maturity tse level of social skills and
awareness that an individual has achieved relativearticular norms related to an age
group. It is a measure of the development competefican individual with regard to
interpersonal relations, behaviour appropriatersssal problem solving and judgement.
Thus social maturity means attaining maturity icigbrelationships that is to establish
good relations with family, neighbours, friendsayhates, class-fellows, teachers and
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other members of the society for making and keefriegds. A person having a quality
of friendliness and adjustable nature is considaredcially mature person (Gupta, 2014).
The observation on the behavior of adults with atheut socially maturity is
revealed that they seem to take risks frequentihair life when there is a real demand.
Developmental theories of risk taking must accdantwo distinct trajectories observed
in real-world behavior. At first, risk taking inases sharply from childhood to
adolescence. Second, risk taking steadily decfmoes late adolescence through the early
adult years. Risky behaviours will affect adultdigrupting their normal development or
prevent them from participating in typical expedes for their age group (Albert &
Steinberg, 2011). High-risk behaviours can sigaiiity impact the lives of adults and
those around them. But healthy risk-taking is aitp@s tool in an adult's life for
discovering, developing, and consolidating his er kdentity. Healthy risks — often
understood as challenges — can turn unhealthy risk& more positive direction, or
prevent them from ever taking place to begin witor{ton, 1997). Hence, the
investigators have made an attempt to study thlsoaturity and risk taking behaviour

of the prospective teachers.

Significance of the Study

Students are the future pillars of the nation. Taeyexpected to perform a multi-
dimensional role. They should possess the qualigesied for the effective performance
of the role. Education should spell out the kindsdesirable changes needed by the
society and how these changes are to be broughtathe students. For this, education
should become the integral part of social develogm&/hen education assumes this
responsibility and provides adequate knowledgearious issues of the society, students’
cognitive and social development will grow more andre by adapting to the changing
society and in turn, they flourish as a sociallytimed person. In that way, education
should help the students to develop the abilityatte social problems according to the
changing nature of the social environment. It is tiature of the society that each and
every individual, especially adults need to facenynehallenges in their life as well as in
the society. As they are forced to face many chglte of the society, they may need to
take risk based on the problem that they are catdtbwith. It is seen obviously in the
society that the adults take many risks as it demand at this stage in their life. If they
are socially mature, then they can take risk bywkng its consequences. Hence, the

investigators made an attempt to study the titklergibelow.
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Title of the Study

Social Maturity of Prospective Teachers in relatiotheir Risk Taking Behaviour.

Operational Definition of the Key Terms

» Social Maturity refers to attaining maturity in social relationshipat is to establish
good relations with family, neighbours, friendsayhates, class-fellows, teachers
and other members of the society for making angikeefriends. A person having a
quality of friendliness and adjustable nature isstdered a socially mature person.

* Risk taking Behaviouris an activity or fact of doing something which ahves
increased risk, unsafe, chances of injury or harmorder to achieve a goal of the
individual.

» Prospective TeachersStudent teachers those who are enrolled themseitvdse
Bachelor of Education degree under Tamil Nadu Temckducation University are

considered here as prospective teachers.

Objectives of the Study
The present study aims at the following objectives
* To explore the differences in social maturity obgpective teachers owing to
difference in gender, locality, type of family, thirorder, type of management and
nature of school.
» To explore the differences in risk taking behaviotiprospective teachers owing

to difference in gender, locality, type of familyirth order, type of management

and nature of school.

* To investigate the relationship between social migtand risk taking behaviour
of the prospective teachers.

Hypotheses
» There is no significant difference between prodgeamnale and female teachers
in their social maturity and risk taking behaviour.

» There is no significant difference between rural arban prospective teachers in
their social maturity and risk taking behaviour.
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» There is no significant difference between prospedeachers from nuclear and
joint family in their social maturity and risk tadg behaviour.

» There is no significant difference between amongt foorn, middle born and last
born prospective teachers in their social matuaitgt risk taking behaviour.

 There is no significant difference among prospectieachers studying in
government, government aided and self-finance @ir thocial maturity and risk
taking behaviour.

* There is no significant difference among prospecteachers studying in boys’,
girls’ and co-education colleges in their sociakunigy and risk taking behaviour.

* There is no significant relationship between socraturity and risk taking
behaviour of the prospective teachers.

Methods and Procedures

Survey method of research has been used in therpregidy.Using the simple
random sampling technique, 300 prospective teagligs male and 159 female) were
selected from different colleges of education o&@mai district. The data were collected
from the prospective teachers by using the toolmeta (i) Social Maturity Scale by
Nalini Roa (1971) and (ii) Risk Taking Behaviouvémtory by Anbalagan and Annaraja
(2008). The collected data were scored accordintpé scoring scheme and the score
were tabulated for the data analysis. Mean, standiewiation, ‘t’ test, one-way ANOVA
and Karl Pearson’s product moment correlation wesed to analyze the data with the
help of SPSS (Version 17.0). The analysed data taérdated and tested with hypothesis

as below.

Hypothesis Testing

Hol: There is no significant difference between prospeamnale and female teachers
in their Social maturity and risk taking behaviour.

Table — 1 showing the significant difference betw@eprospective male and female

teachers in their Social Maturity and Risk Taking Behaviour

Male Female
Variables (N =141) (N = 159) ‘t" — Value
Mean SD Mean SD
Social Maturit 201.5¢ | 25.55! 182.1: 20.93¢ 7.222**
Risk Taking Behaviou | 47.1: 8.74( 40.1: 5.97¢ 8.177**

**_Significant at 0.01 level
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It is evident from the above table that there sgaificant difference between
prospective male and female teachers in their baoaturity and risk taking
behaviour. It is observed that the male teacherdcamd to be higher than the female
teachers in their social maturity and risk takinghéviour. Hence, the formulated
hypothesis “There is no significant difference betw prospective male and female

teachers in their social maturity and risk takimdpéviour.” is rejected.

Ho2: There is no significant difference between rural arban prospective teachers in
their Social maturity and risk taking behaviour.
Table — 2 showing the significant difference betweerural and urban prospective

teachers in their Social Maturity and Risk Taking Behaviour

Rural Urban
Variables (N =157) (N =143) ‘t — Value
Mean SD Mean SD
Social Maturity 187.9¢ | 23.69¢ 194.8" 26.22: 2.403"
Risk Taking Behaviot | 42.8( 8.C95 44.1] 8.241 1.39¢

*-Significant at 0.05 level

It is evident from the above table that there isigmificant difference between
rural and urban prospective teachers in their $ooaturity but there is no significant
difference between rural and urban prospectivehteracin their risk taking behaviour. It
is observed that the urban prospective teacherdoarel to be higher than the rural
prospective teachers in their social maturity argk taking behaviour. Hence, the
formulated hypothesis “There is no significant elifnce between rural and urban
prospective teachers in their social maturity.fégcted but it is accepted for risk taking

behaviour.

Ho3: There is no significant difference between progtive teachers from nuclear
and joint family in their Social maturity and risk taking behaviour.
Table — 3 showing the significant difference betweestudents from nuclear and joint

family in their Social Maturity and Risk Taking Behaviour

Nuclear Joint
Variables (N =187) (N=113) ‘t — Value
Mean SD Mean SD
Social Maturity 184.9¢ 20.40( 201.6¢ 28.61: 5.896**
Risk Taking Behaviot | 41.9] 7.57] 45.9; 8.56( 4.225**

* *.Significant at 0.01 level
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It is evident from the above table that there sgaificant difference between
prospective teachers from nuclear and joint farmlytheir social maturity and risk
taking behaviour. It is observed that the prospecteachers from joint family are
found to be higher than the prospective teachers fnuclear family in their social
maturity and risk taking behaviour. Hence, the folated hypothesis “There is no
significant difference between prospective teachien® nuclear and joint family in

their social maturity and risk taking behavious’rejected.

Ho4: There is no significant difference among first brn, middle born and last
born prospective teachers in their Social maturity and isk taking behaviour.
Table — 4 showing the significant difference amonfirst born, middle born and last

born prospective teachers in their Social Maturityand Risk Taking Behaviour

Birth Order

First Born Middle born Last Born = Groups
Variables (N =128) (N =96) (N =76) value differed

(1) (2) (3) significantly

Mean | SD Mean | SD Mean| SD

Social +17.709*

Maturity 200.49| 25.837 182.18 22.114 187[14 22.3%8 (1,2) &(1,3)
Risk Taking i m
Behaviour 4574 | 7.872 | 41.73| 8517 41.66 7.335 9.486* (1,31&)

**_Significant at 0.01 level

It is evident from the above table that there ggmificant difference among first
born, middle born and last born prospective teachertheir social maturity and risk
taking behaviour. It is observed that the firstrbprospective teachers are found to be
higher than the last born and second born prosgetdachers in their social maturity and
risk taking behaviour. Hence, the formulated hypsit “There is no significant
difference among first born, middle born and lastnbprospective teachers in their social

maturity and risk taking behaviour.” is rejected.

Ho5: There is no significant difference among prospéiwe teachers studying in
government, government aided and self-finance in #ir social maturity and

risk taking behaviour.
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Table — 5 showing the significant difference amongovernment, government aided
and self-financing school students in their SociaMaturity and Risk Taking

Behaviour

Type of Management

Government Govt. Aided Self-finance = Groups
Variables (N =88) (N =108) (N =104) value differed
(1) (2) (3) significantly
Mean | SD Mean | SD Mean| SD
Social
Maturi 188.34| 26.483 195.54 22.857 189.26 25.827 2.513 2)&(1,3)
aturity
Risk _Taklng 4293 | 8.433 | 44.08| 7.998 43.15 8.179 0.565 None
Behaviour

It is evident from the above table that there issmgificant difference among
prospective teachers studying in government, gowem aided and self-finance in their
social maturity and risk taking behaviour. Hené® tormulated hypothesis “There is no
significant difference among prospective teachéuslysng in government, government
aided and self-finance in their social maturity aisé taking behaviour.” is accepted.

Ho6: There is no significant difference among prospect& teachers studying in
boys’, girls’ and co-education colleges in their smal maturity and risk taking
behaviour.

Table — 6 showing the significant difference amongoys’, girls’ and co-education

school students in their Social Maturity and Risk Taking Behaviour

Nature of School

Boys’ Girls’ Co-Education = Groups
Variables (N =90) (N =99) (N=111) value differed
(1) (2) (3) significantly

Mean | SD Mean | SD Mean| SD

I\Sﬂoc'a'. 199.64| 25.679 186.58 25.027 188/61 23.250 7.673*%2)(& (1,3)
aturity
Risk Taking| 47 | 7.821 | 42.79| 8448 4314 8208 1.097 None
Behaviour

**_Significant at 0.01 level

It is evident from the above table that there isignificant difference among
prospective teachers studying in boys’, girls’ amdeducation colleges in their social

maturity and but there is no significant differermaong prospective teachers studying in
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boys’, girls’ and co-education colleges in thegkriaking behaviour. It is observed that
the prospective teachers studying in boys’ colleyesfound to be higher than the girls’
and co-education colleges in their social maturidgnce, the formulated hypothesis
“There is no significant difference among prospextieachers studying in boys’, girls’
and co-education colleges in their social maturity.rejected but it is accepted for risk

taking behaviour.

Ho7: There is no significant relationship betwesocial maturity and risk taking
behaviour of the prospective teachers.

Table — 7 showing the Pearson’s product moment cogtation coefficient between

Social Maturity and Risk Taking Behaviour

Variables N 'y
Social Maturity

& 300 0.735**
Risk Taking Behaviot

**_Significaat 0.01 level
It is evident from the above table that there ssgaificant and positive correlation

between social maturity and risk taking behaviduhe prospective teachers.

Findings and Discussion

From the present study, it is found that there @gaificant difference between
prospective male and female teachers in their bawgdurity and risk taking behaviour.
The male prospective teachers are higher thanedimalé prospective teachers in their
social maturity and risk taking behaviour. This ntey due to the fact that the Indian
society is a male dominant one in which males arengmore opportunity to blend with
other people in the society. As they blend, theyfegquently exposed to the problems of
the society; obviously they make many attempts atves them and at last these
challenging tasks shape them to behave like a Igoai@atured person. There is a
significant difference between prospective male &mohale teachers in their social
maturity. This finding confirms the findings of Man (2016), Lalkumar (2016),
Choudhary & Madhuri (2014), Kumar (2014), Pan (2018ingh, Pant & Valentina
(2013), Singh & Sharma (2011) and contradicts thdirigs of Goyal (2015), Gupta
(2014), Puar & Thukral (2012), and Lawrence & Jessd(2011). There is a significant

difference between prospective male and femalehtgaan their risk taking behaviour.
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This finding supports the findings of Reniers, k{2016), Uzaina & Srivastava (2016),
Pandian & Ramachandran (2011), Htay, et al (2010).

The urban prospective teachers are found to beshigjian the rural prospective
teachers in their social maturity. This may be thuthe fact that the urban community is
a mixture of people belonging to various casteg@dréanguages, areas and so on, whereas
people in most of the rural areas are closely edl@nd they do not mingle with people
belonging to other caste, creed, language etc. eéxample, in rural areas there is
segregation based on caste and people belongihggh@r castes do not mingle with
those from lower caste and they have separatdstigas finding affirms the findings of
Lalkumar (2016), Kumar (2015), Goyal (2015), Choaigh& Madhuri (2014) and
contravenes the findings of Kumar (2014), Nagra &K(2013), Puar & Thukral (2012),
Puar (2012), and Lawrence & Jesudoss (2011).

There is no significant difference between rural anban prospective teachers in
their risk taking behaviour. This finding corrobtas the findings of Hamid & Nawi
(2013) and Nagra & Kaur (2013).

The prospective teachers from joint family are fuo be higher than the
prospective teachers from nuclear family in theicial maturity and risk taking
behaviour. This may be due to the fact that iniat jeamily, each and everyone have
different characteristics and for the purpose ofyummong the family, the members have
to adjust well and be patient and polite with & imembers of the family. Also, due to
the large number of people in the family, the nisechore. Therefore, they have to take
risks. Even if they take risk, they have otherback them and bear the burden. But in a
nuclear family, there is no such need for adjustnoerpatience. Also, they are afraid of
taking risks because they do not have anybodytelsepport them. This finding opposes
the finding of Kumar (2014), Ahamed & Ghosh (20Mho found that the college
students do not differ significantly in social m@ityion the basis of family type.

The first born prospective teachers are found ttigber than the last born and
second born prospective teachers in their socialimtyaand risk taking behaviour. This
may be due to the fact that first born childrenurgty possess the maturity and
responsibility of taking care of their younger sigs. Moreover, their parents train them
in social activities such as going to shops, payiitlg, enquiring details etc., at an early
stage itself. This finding opposes the finding afkar (2014).
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There is no significant difference among prospectieachers studying in
government, government aided and self-finance @ir thocial maturity and risk taking
behaviour.

The prospective teachers studying in boys’ collegresfound to be higher than
the girls’ and co-education colleges in their sboiaturity. This may be due to the fact
that there is no limitation to those studying iny&ocolleges in terms of behaviour or
speech. It is easy for them to mingle with eacte#nd therefore they have higher social
maturity. This finding substantiates the finding\dénju (2016) and Goyal (2015).

There is no significant difference among prospecteachers studying in boys’,
girls’ and co-education colleges in their risk takibehaviour.

There is a significant and positive correlationwestn social maturity and risk
taking behaviour of the prospective teachers. Ty be due to the fact that socially
mature people possess higher awareness aboutdietysand therefore they know when

and where to take risks.

Educational Implications

The present study has clearly shown that thereigsifisant and positive
correlation between social maturity and risk takiripaviour of the prospective teachers.
Teachers are the sculptors who create the stutlattsire the pillars of the nation. They
are cultivating the young minds by their feelingmrds, and deeds. They are a major
influence in the students’ life, so the teachersintie socially mature and they should be
ready to take risks in terms of dealing with thdatygis generation. Without taking risks
one cannot go from one level of life to anothera hother doesn’t take risk, the child is
not born. If the father doesn't take risk, the fgmwill not develop further. Similarly, if
the child does not take risk, it will not succegrdife. So, risk-taking behaviour should be
developed while they are in schools/colleges. Tibese the teacher education
programmes should be designed so that prospectaehérs shall improve their
knowledge of the society so that they can takeipted risks and succeed in life.

Many researches indicate that social maturity eamiproved when a prospective
teacher exhibits social responsibility and deseadbcial skills in the classroom. The
present study found that the male prospective t#achave high social maturity than
their counterparts. In our Society, both of them laaving equal share of status and there
IS no bias between them. Female prospective temchkould be provided more
opportunities to improve their social maturity imeir college/workplaces/home.
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Similarly, prospective teachers from rural aread anclear family, second and last born
should be given importance to develop their saoiadurity.

In terms of risk taking behaviour, female, ruracend and last born, nuclear
family prospective teachers have lower rates. Thmy be improved by providing
motivation, training, inspirational speeches andtgs, problem solving, self-confidence,

self-esteem, attitude and good initiatives.

Recommendations

Based on the findings and discussion the investigatecommended the
following and if they are implemented they will golong way in the development of
social maturity and risk taking behaviour.

1. Guidance and counseling services should be arrafigedhe students for
improving their social maturity and risk taking laefour.

2. Congenial atmosphere in college/workplace/home aputopriate reinforcement
to the students to improve their social maturitg ask taking behaviour.

3. It is necessary to bring strict modification anddaton in the curriculum by
introducing content and curricular activities tdaectly or indirectly enhances the
social maturity and risk taking behaviour of thdiwndual.

4. The teacher educators should adopt teaching amdirgastrategies taking into
account real life situations to create social amdf-avareness among the

individuals.
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Introduction

English has been one of the most used languagtd®eimorld and it has a significant
importance in the field of education. It plays #&Wirole to have the better view of the
world and to have better access of the latest ssunt knowledge and information. In
other words, it can be called as a living streankrafwledge that plays a vital role in
producing changes and accepting new trends indtiety. English language teaching is
used as an important measure to judge the effeesse of different pedagogies. The
pedagogy used impacts students’ achievement aitdidatt In this modern era of
Information and Communication Technology (ICT) Hslyl can be taught effectively
with the help of computers and in that Computerigied Instruction (CAl) is very useful
as it lessens the burden of the teacher and makekihg and learning interesting. Many
studies have proved that students learn thingseat bwn pace and convenience through
CAl. It can also satisfy the need of the studemtdifferent age groups and proved to be
effective in teaching different subjects so thespre study is undertaken to find out the
effect of CAl by integrating ways of different peggation that is by using only CAl, with
adequate repetition and followed by discussion. $tuely may be useful to find more
pedagogical innovative use of CAI for teaching teag processes. Educators should
have knowledge of content as well as pedagogy &gpebecause CAI should not be
developed without consideration of content and gedg. This paper provides an
overview of some important teaching and learningcepts that should be considered
when developing CAI.
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The purpose of present study is to examine thenpiateof the CAI in helping
students in secondary schools to learn English agc@nd language. The study is
intended using computer as a tool to integratehiegcmaterials through the use of CAl
to motivate students to learn English grammar nedfiectively. Further it also focuses on

how to learn English Grammar more easily and toituserrectly.

Rationale of The Study

English is taught as a compulsory subject at @ldtages, starting from V to XII
standards of school education. The apprehensioNatibnal Curriculum Framework
(NCF-2005) is very true in the context that, “If time next five years we are not able to
achieve considerable success in the teaching didBngve will face the political demand
for all schools to become English medium...”.

NCERT (2006), also reports that the failure of @éanumber of children in class
X examination on account of English is an issuaofry. Here, the failure of students is
considered with respect to their poor achievememtedformance in English subject. The
existing syllabus of Std. IX has potential to builpl a strong language proficiency in the
students, which will help them a lot in pursuingitthigher studies in future. But the poor
performance of the learners at this level provessilgnificance of Std. IX English as a
base for the upcoming standards in the ladder otaen. Hence, the investigator has
focused on developing CAIl mainly in English gramrfarStd. 1X which will be further
helpful to the learners at large scale in develgpamguage proficiency.

Grammar is the study of words and the ways wordskwagether; an invisible
force that guides us as we put words together seatences. Any person who
communicates using a particular language, conslgiassunconsciously becomes aware
of the grammar of that language. This can be uho@iswith the help of the following
example given by Kohli (1984), “A writer has givarbeautiful analogy to illustrate the
use of knowledge of Grammar. Imagine two car ddgvérhe first driver knows only
driving and nothing about the working of the engiHe feels helpless whenever there is
some trouble with the machinery. The second dikwews driving and also understands
the working of the machinery. The person who kngvesnmar is like this second driver.
In case he is doubtful about the correctness ofarmicplar thing, his knowledge of
grammar comes to his rescue.” Therefore, to speakciearer and more effective manner

one has to study grammar. If the person who wigbhesommunicate in the artistic
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manner with well-defined structures, he must gotha greater depth of understanding
and proficiency what the study of grammar offerewNa day, the situation of English

Grammar teaching needs to be strengthened througlvative approaches. Computer
has been proved a useful tool under such approdbhasgh various research studies.
Computer as a medium, because of its suitablebatés can help in realizing the

objectives of English grammar. Though Std. IX studeare at formal operational level

but learning English through grammar becomes liitteabstract in the absence of sound
effects, visualization and colors. Hence, the stigator has decided to develop a CAl
for teaching and Learning of English grammar at 8tdevel.

Advancement of technology has influenced each aedyeaspect of human life.
The system of education is not an exception. Thectibes of education have also
become multidimensional. CAIl has unique featuresabse it can store, retrieve and
transform the information. Many researchers likeh&ya (2005), Badiyani (2008), Das
(1998), Patel (2009), Sakhiya (2006), Zyoud (199@empted to develop multi-media
packages i.e. Programmed Learning Material, CompAssisted programs to enhance
learning in English language. The studies furtheggested that more packages and
programs need to be developed so as to enhance&edhdng of English language,
especially focusing on grammar. It is observed thast of the studies were conducted at
school levels in different subjects for studyingeefiveness of Computer Assisted
Instruction No study was found focusing on the English languaggect covering the
major hard spots of learning in English grammar &a®n prescribed syllabus of Std. IX.

It seems that simply developing CAIl for English graar may not serve the
purpose of quality improvement in English. It nestedes identification of the major hard
spots of learning especially in English grammaridadly to serve as the basis for the
development of CAl. Hence, the investigator wikmdify the major hard spots of English
grammar on the basis of the opinion of some expeei@ English teachers.

A logical analysis of the reviewed studies reveatbdt most of the CAI
developed in English language under the studiese wer the form of Microsoft
PowerPoint presentations. They were lacking theovative approaches based on
integration of applications like animation, visuzaliion, colour — sound and imaginary
effects, etc. So, the investigator has decidedntegrate all such applications in the

development of CAl under the present study.

Objectives of The Study
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i) To develop Computer Assisted Instruction (CAl) ingiish grammar for Std. IX
students.

i) To implement the Computer Assisted Instruction (Ca#d a pedagogical innovation.

iii) To study the effectiveness of a CAl in terms ofiacément of the students.

Hypotheses
i) There will be no significant difference in the mesores of experimental and control

group.

Explanation of The Term
* Computer Assisted Instruction (CAl) in English:

CAl in English grammar refers to th€omputer Assisted Instructional Package
developed by the investigator using various soféwar teach English grammar to the
students of Std. IX. The CAI was based on selegrathmar points, which would be
identified on the basis of opinion of some experezh English teachers. The CAIl was
included explanation of various topics with exarsplexercise, self-practice and self-

evaluation in different forms.

Operationalization of The Terms
* Achievement:

Achievement means the marks obtained by the stedd&td. 1X in the achievement
test based on English grammar.
» Effectiveness of CAl:

Effectiveness of CAl was judged on the basisti@ significance of difference in
mean achievement scores of the experimental artdotgmnoups in pre-test and post-test.

Delimitation of The Study

The present study delimited to the students ofafafii medium grant-in-aid
secondary schools of Vadodara, following the pibsdr syllabus of Gujarat Secondary
and Higher Secondary Education Board (GSHSEB).

METHODOLOGY
Population

There are total four clusters of schools in Vadadaty known as ‘Shala Vikas Sankul’
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(SVS) and under these four SVS there are total GOgarati medium grant in aid
secondary schools. So, total 9976 students of I&tgrant-in-aid secondary schools of

Vadodara city of Gujarat state under GSHSEB cartstit the population for the study.

Sample
EXPERIMENTAL GROUP CONTROL GROUP
9th Std. Students 9th Std. Students
Jeevan Bharti School Narayan School

The list of grant-in-aid Gujarati medium secondachools Vadodara city was
collected from the District Education Office (DEOffice, Vadodara. Then, two schools
(Jeevan Bharti School and Narayan School) weretselgourposively for the selection of
the students. An intact class of Std. IX from eachool considered as the sample for the
present study. Then, students from Jeevan Bhanbh@avas treated as the experimental

group whereas the Narayan School’s students weaigett as the control group.

Design of The Study

The proposed study was a developmental cum expetana nature wherein
Quasi-Experimental Design was used. The pretessttgst Nonequivalent Group Design

was followed under the study.

Plan and Procedure
The study was conducted in four different phasdse phase wise detail is

described as under.

Phase | Phase I Phase Il

Development of Implementation
CAl Pre-Test of CAl

Phase IV
Post-Test

Phase | — Development of CAl

Prior to develop the CAl, content of the Engliskttieook (Std. IX) was analysed
and overall grammar points were identified. Thendoyducting the interview of the
selected experienced English teachers, diffica@theng points of English grammar was
identified.
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Phase Il — Administration of Pre-test

Under this phase, a pretest (an achievement tedkniglish grammar) was
administered to the students of experimental amdrabgroups with a view to measure
their achievement level in English grammar.
Phase Il — Implementation of pedagogical innovatio
The developed CAI was implemented only in ExperitaeGroup. For each grammar
point under pedagogical innovation researcher haggwed a CAIl, three periods (under
the regular time table) were allotted during a weldie CAIl was implemented under the
three allotted periods within a week.
Phase IV- Administration of Post test
Under this phase, the post test was administerdabtio the experimental and control
groups with a view to study the effectiveness efithplemented CAL.

Tools for Data Collection

Achievement Test:The achievement test was constructed on the batie adentified
hard spots of learning. The similar achievemenistesre used as pretest and posttest
with a view to know the achievement level of thedsints in English grammar. Students’
achievement in English grammar was judged on ttstskaf marks obtained in the test

based on various types of grammar test items.

Data Collection

To study the effectiveness of CAl, investigatorlectied the data in terms of students’
achievement in English grammar regarding the impleied CAI. The students’
achievement was studied by collecting data in tesfrtheir achievement scores with the
help of pretest and posttest. Thus, quantitativéa daas collected to study the
effectiveness of CAl.

Data Analysis

The collected data were analyzed by using Nonparamgtatistics. Statistical
findings of pre-test and post-test data in termaabiievement scores were calculated and
compared the effectiveness of an intervention ftinouVilcoxon Test between

experimental and control group and Chi-square tegcierespectively.

Findings of The Study

www.iejte.org Volume-5 Issue-1 April2017 | Page 49




1IEJTE

From the data analysis, it can be derived thatiiegcstudents of class IX English
grammar by traditional method is not as effectigewdth the use of CAI. Teaching
students by CAIl with simultaneous discussion isereiffective and presence of teacher is
essential so that students can clear their douisis@ while learning.

As data was collected using purposive sampling;pamametric statistics will be
used for analysis of data. Wilcoxon test is usethéasure whether there is a significant
difference in the scores of pre-test and postekeStudents’ Achievement.

Table — 1 Wilcoxon Test between Experimental and Gdrol Group

Asymp.
N Mean Desit:t.ion z Sig.
(2-tailed)
Control Group _Pre 58 29.03 8.50
-0.19 0.84
Control Group Post 58 28.83 8.03
Experimental Group_Pre 66 26.67 6.40
Experimental Group_ -7.06 0.01
66 37.23 8.44

Post

Table-1 explains Wilcoxon test of responses froardyan School and Jeevan
Bharti School. Wilcoxon test was conducted to eamuwhether there is a significant
effect of Computer Assisted Instruction (CAl) intention on students who belongs to
experimental group. It can be derived that theres vea significant difference in
experimental group, z = - 7.06, p < .01 due toitmglementation of CAl program and It
can also be derived from the mean scores of ptesfesxperimental group (M =26.67)
and post-test of experimental group (M=37.23) theltievement of students increased,
which can be interpreted that teaching through QGgderpAssisted Instruction(CAl)
program makes significant effect on students.

The table also explain that there is not significdifference in control group, z =
0.19, p > 0.01. It can also be derived from themszores of pre-test of control group (M
=29.03) and post-test of control group (M=28.83t thchievement of students decreased.
Table - 2 Rank Table

Sum of
N Mean Rank Ranks
Negative Ranks 25 33.24 831.00
Control Group N
Positive Ranks 33 26.67 880.00
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Ties 0°
Total 58
Negative Ranks od 0.00 0.00
Experimental Positive Ranks 66° 33.50 2211.00
Group Ties of
Total 66

Table-2 describes the comparison of responsegesfest and post-test among
both experimental and control group. In control ugro 33 participants have higher
achievement scores before the intervention (CompAssisted Instruction (CAl)), 25
students have higher achievement scores aftentéevention and no students showed no
change in their achievement scores. Experimentalggrwhom CAI program have been
implemented, no students have high scores beferéntervention, 66 students showed
higher achievement scores after the interventiahremstudent showed no change in their

achievement scores.

Conclusion

The results of this study indicate that class IXdenhts learned English grammar
equally well with the use of CAl. Computers have thotential to be useful tools to
improve learning; however, it is the responsibilifythe teachers to choose software that
meets the needs of the students, to use it efédgtiand to require its use. Educators can
tap into this interest by using technology to dalivnstruction and assess learning.
Computer learning systems provide educators theortymity to create lessons in a
variety of alternative formats to the traditionatture in order to address the different
learning styles and preferences of students. Al ghpplement is also useful to the
students whenever they are absent to the classgdilme content is taught. They can refer
repeatedly until they understand thoroughly thisility is absent in the traditional
method. Ultimately quality is essential in any modke instruction. There are also
limitations in preparing CAI person should know ooty the content but also methods to

prepare CAl.
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Introduction:

Number of programs across the country such as DBESRA, and NPEGEL has been
implemented towards universalization of elemengiycation. As a result, since past one
decade there has been significant improvement én ethrollement and retention of
children at the primary level. However, despitecene and dedicated efforts at various
levels to improved quality in education, there iag way to go. When one thinks of
usual primary classes, the picture of any teachatric classrooms that comes to one’s
mind is as under:
» Teacher dominates the classroom all the time, natlallowance for children to learn
of develop on their own.
* It is assumed that all children will learn the sathéng at the same time and in the
same manner.
* The problems of multi-grade and multi-level natafe€lassroom are not addressed.
Mathematics Practice Book, Gujarati Vachanmala, EV8anan, Teachers' Handbook,
Training Module, TLM Box, Training CD, Advocacy CBdvertisement CD and Jingle,
Pragna Song In order to address the above issuagnd®— an activity based learning
approach, has been initiated with an objectiveaiwect and overcome these difficulties
and to open the classroom to a more holistic aathéx based way of working with
children through the day, throughout the year. Pazan activity based learning approach
programme was started by SSA in 2010 in Gujarat.

Why Pragna in Primary Education:
* It gives children an opportunity to learn at thewn pace and level.
* Provides children a platform to learn through eiqrere.

» It offers a chance to learn from teachers and peers
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* It gives child an exposure to various project wankl field work.

* Child'a Continuous and Comprehensive Evaluatiambedded & stress free.

* It helps child learning how to learn.

* Children can learn without burden.

» Classroom: The Pragna Classroom is child friendly place fatdren where they
would love to come and learn. It is a place whaeerhaterial is within their reach
and they also have freedom to use their materipeasheir need.

» Subject Classroom:There are subject specific rooms instead of common
classroom. The subject specific rooms are desigaeding in such a way that the
child can have an easy access to the materiaédetatparticular subject. Separate
room for Language-EVS and Mathematics- Rainbowvdigts are organized in
the schools.

» Seating Arrangement: Children as well as teacher also sit on the ftatiner than
table-chair, benches or any kind of fixed furnitu@arpet or mat is provided to all
the schools.

* Group Formation: Children of Standard 1 and 2 at together in anyheftwo
classrooms. The combine group of children of stethdae and two are divided in
six groups according to the stage of learning. €hgoups are (1) Teacher
Supported Group (2) Partially Teacher Supportedu@ri@) Peer Support Group
(4) Partial Peer Support Group (5) Self learninguprand (6) Evaluation Group.

* Physical Environment of Pragna Classroom:Rack and Tray, Ladder, Group
Chart, Student Slate, Teacher Slate, Student Pssdtdart, Display, Learning
Card / Activity Card, Workbooks, Flash Cards, GaBeard, Early Reader,
Pictorial Dictionary, Rainbow Activity, Student Rite, Student Portfolio, EVS
Project Sheets

There are 258 Primary Schools are covered in 2A1 @395 schools in 2011-12 and

3748 schools are covered under Pragna approacandasd 1 to 4 for the Subject of

Guijarati, Mathematics and Environment.

Present research was considered to measure Acad&chievement of Pragna

Approach of Standard — 3 students for implementeti rone implemented primary

schools of Anand District. Objectives of the prassndy are.
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Objectives of the study:

* To measure Academic Achievement of Standard -3sitiscbf Anand district Pragna
implemented and none implemented Schools for th@ar&i, Environment and
Mathematics Subjects.

* To compare academic achievement score of AnandatiBragna implemented and
none implemented Schools for the Gujarati, Envirentand Mathematics Subjects.

Hypotheses of the study:

1. There will be no significant difference between meaores of academic achievement
test of Pragna Approach implemented and none imgiésad standard -3 primary
school students.

2. There will be no significant difference between mestores of Gujarati Subject
academic achievement test of Pragna Approach imgsiead and none implemented
standard -3 primary school students.

3. There will be no significant difference between meaores of Mathematics Subject
academic achievement test of Pragna Approach imgsiead and none implemented
standard -3 primary school students.

4. There will be no significant difference between meaores of Environment Subject
academic achievement test of Pragna Approach imgriead and none implemented

standard -3 primary school students.

Methodology of the Study:

Six Schools (Three Pragna implemented and three Woagna implemented) was taken
from Anand district for the purpose of researchstTmapers for each subject (Gujarati,
Environment and Mathematics) were administered| tstadents. Each test paper consists
30 MCQs related to subject content of standarde®hEstudent can obtained maximum
30 and minimum zero marks. Answer sheet were delle@nd obtained data was

calculated by MS Excel programme software. Taboatif data is mentioned.

Data analysis and interpretation
To find mean difference of Academic AchievementStandard -3 students of Anand
district Pragna implemented and none implementedio®s for the Guijarati,

Environment and Mathematics Subjects test was giwed6 Pragna implemented school
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students and 104 Pragna none implemented schatdrggs Data are analyzed according
to hypotheses.
Hypothesis-1.
There will be no significant difference between nreacores of academic achievement
test of Pragna Approach implemented and none impérted standard -3 primary
school students.
There were 96 Pragna implemented and 104 Non ingiéed School students were
selected from Anand district to measure significdiffierence between mean scores of
academic achievement test of Pragna Approach imgieed and none implemented
standard -3 primary school students is given befotable :1.

Table: 1
Significant difference between mean scores of acad& achievement test of Pragna

Approach implemented and none implemented standareB primary school students

Pragna Standard t t o
Numbers | Mean Significant
Approach (all) Deviation | value table
Implemented
School 96 20.01 3.11
Students
Non 8.57 1.96(0.05) Significant
|mp;ir:§;1|ted 104 16.22 314 2.58(0.01) (0.01)
Students
TOTAL 200
M1-M2 | 3.79 Hypothesis 1 is rejected
at DF=198

t value 8.57

As mentioned in the table - 1 t calculated is 8[6@ table value at 0.01 level and 0.05
level are respectively 2.58 and 1.96 .Here, Catedl value 8.57 is higher than 2.58.
There is seen significant difference between thamseore of academic achievement test
of Pragna Approach implemented and none implemestaddard -3 primary school
Therefore the null There will be no significant fdience between mean scores of
academic achievement test of Pragna Approach imgieed and none implemented

standard -3 primary school students is rejected.
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Mean of academic achievement test of Pragna Appraaplemented school students
(20.01) is higher than none implemented (16.22)daed -3 primary school students.
Hypothesis-2.
There will be no significant difference between mmeacores of Gujarati Subject
academic achievement test of Pragna Approach impeted and none implemented
standard -3 primary school students.
There were 96 Pragna implemented and 104 Non ingiéed School students were
selected from Anand district to measure significdiffierence between mean scores of
Gujarati Subject academic achievement test of Rragpproach implemented and none
implemented standard -3 primary school studengs/en below in table :2.
Table: 2

Significant difference between mean scores of Gujati Subject academic

achievement test of Pragna Approach implemented andone implemented standard

-3 primary school students

Pragna
Standard t t o
Approach Numbers | Mean o Significant
o Deviation | value table
(Gujarati)
Implemented
School 96 22.23 4.32
Students
Non 9.51 1.96(0.05) Significant
implemented '
p 104 16.33 4.45 2.58(0.01) (0.01)
School
Students
TOTAL 200
M1-M2 5.9 Hypothesis 2 is rejected
at DF=198
t value 9.51

As mentioned in the table - 2 t calculated is 9T6& table value at 0.01 level and 0.05
level are respectively 2.58 and 1.96 .Here, Catedl value 9.51 is higher than 2.58.
There is seen significant difference between thamseore of Gujarati Subject academic
achievement test of Pragna Approach implementednamg implemented standard -3

primary school. Therefore the null there will be significant difference between mean
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scores of Gujarati Subject academic achievemenifeBragna Approach implemented
and none implemented standard -3 primary schodksits is rejected.
Mean of Guijarati Subject academic achievementde$tragna Approach implemented
school students (22.23) is higher than none impigete (16.33) standard -3 primary
school students.
Hypothesis-3.
There will be no significant difference between meacores of Mathematics Subject
academic achievement test of Pragna Approach impeted and none implemented
standard -3 primary school students.
There were 96 Pragna implemented and 104 Non imgieed School students were
selected from Anand district to measure significdiffierence between mean scores of
Mathematics Subject academic achievement test agrar Approach implemented and
none implemented standard -3 primary school stgdsrgiven below in table :3.
Table: 3

Significant difference between mean scores of Math@atics Subject academic

achievement test of Pragna Approach implemented andone implemented standard

-3 primary school students

Pragha
Standard t t o
Approach Numbers | Mean o Significant
_ Deviation | value table
(Mathematics)
Implemented
School 96 20.38 4.77
Students
Non 73 1.96(0.05) Significant
implemented '
p 104 15.34 4.96 2.58(0.01) (0.01)
School
Students
TOTAL 200
M1-M2 | 5.04 Hypothesis 3 is rejected
at DF=198
t value 7.32

As mentioned in the table - 3 t calculated is 7TB2 table value at 0.01 level and 0.05
level are respectively 2.58 and 1.96 .Here, Catedl value 7.32 is higher than 2.58.
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There is seen significant difference between thermscore of Mathematics Subject
academic achievement test of Pragna Approach imgieed and none implemented
standard -3 primary school. Therefore the null ¢hetll be no significant difference
between mean scores of Mathematics Subject acadachievement test of Pragna
Approach implemented and none implemented stanetanokrimary school students is
rejected.
Mean of Mathematics Subject academic achievement t# Pragna Approach
implemented school students (20.38) is higher ti@are implemented (15.34) standard -3
primary school students.
Hypothesis-4.
There will be no significant difference between nreacores of Environment Subject
academic achievement test of Pragna Approach impeted and none implemented
standard -3 primary school students.
There were 96 Pragna implemented and 104 Non ingiéed School students were
selected from Anand district to measure significdifierence between mean scores of
Environment Subject academic achievement test afrir Approach implemented and
none implemented standard -3 primary school stgdsrgiven below in table :4.
Table: 4

Significant difference between mean scores of Enanment Subject academic

achievement test of Pragna Approach implemented andone implemented standard

-3 primary school students

Pragha
Standard t t o
Approach Numbers | Mean o Significant
_ Deviation | value table
(Environment)
Implemented
School 96 21.44 4.54
Students
Non 8.1 1.96(0.05) Significant
implemented '
p 104 16.11 4.77 2.58(0.01) (0.01)
School
Students
TOTAL 200
M1-M2 | 5.33 Hypothesis 4 is rejected
t value 8.10 at DF=198
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As mentioned in the table - 4 t calculated is 8[hé table value at 0.01 level and 0.05
level are respectively 2.58 and 1.96 .Here, Catedl value 8.10 is higher than 2.58.
There is seen significant difference between th@mmscore of Environment Subject
academic achievement test of Pragna Approach imgieed and none implemented
standard -3 primary school. Therefore the null éheill be no significant difference

between mean scores of Environment Subject acadaohevement test of Pragna
Approach implemented and none implemented standiangkimary school students is

rejected.

Mean of Environment Subject academic achievemest @& Pragna Approach

implemented school students (21.44) is higher tiare implemented (16.11) standard -3
primary school students.

Result of the Study:

Academic achievement of Pragna implemented schiodéats is higher than non pragna

implemented schools in Anand district.

* Mean of academic achievement test of Pragna Apprimapglemented school students
(20.01) is higher than none implemented (16.22)daed -3 primary school students.

e Mean of Gujarati Subject academic achievement ftefst Pragna Approach
implemented school students (22.23) is higher thane implemented (16.33)
standard -3 primary school students.

« Mean of Mathematics Subject academic achievemesit a&¢ Pragna Approach
implemented school students (20.38) is higher thane implemented (15.34)
standard -3 primary school students.

« Mean of Environment Subject academic achievemest ¢¢ Pragna Approach
implemented school students (21.44) is higher thane implemented (16.11)

standard -3 primary school students.

Conclusion:
There is seen mean difference between Academices&ehient of Pragna implemented
and Non Implement primary school students of Anamstrict. In over all subjects

(Gujarati, Environment and Mathematics) mean scafe®ragna implementd school
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students are higher than none Pragna implementbdoE&tudents. Present research
shows positive impact of Pragna approach for thedstrd-3 students in Anand district.
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Introduction

Language communication & human needs are undoybtétted with each other.
Human beings have very many necessities such asrady social, Economic, Political
and Cultural and in order to fulfil them the humbeing has the need of language.
Language is a speciality of a human being and sartbe said that the language has a
very big contribution in the intellection, culturahd all types of progress. To enjoy the
language means to know about language i.e. to kaloeut its component elements,
compounds of those elements and its manner of workhort to know about the form
system and scope of language.

Language does not exist in zero system. It is sgrin the mind of the man and
goes on built up by the situation. In the beginn@igl8th century the believes of the
origin of language were being improved that languégthe language of godly basic
elements. According to them, when the man has beestructed at the same moment the
speech has been given as a godly gift.

One western expert has described the Mother Tolagua language of heart.
While saying this he quoted that the mother tonguke expression of heart. When we
recognize some person, we do not try to
recognize him only in context to feelings but we to recognize in relation to his/her
personality. When a human being wants to presanegong to express, language is the
medium of his/her expression. In all the constardi of a man language is the most
surprising. Social interaction and communicatiomrzd be done without language
because language makes the person competent ertougirepare the chain of
communication and in order to continue the soaieraction and to develop it is useful.
Tagore has also said that without language to dpvahy joy, expression and any

abilities is impossible.
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We know nearly nothing about language. Importaeineints such as vocabulary
of language are intensely linked with the culturakituation so by the study of the
language it can throw light on the different
situations of the society.

An Importance of the language is given recognitstowly & steadily by such
persons that who have very much interest in theldpment of real education in India.
They are bringing change by understanding its itg@pdmposition in life.

For most of the school subjects, as a medium ajuage has to play a very
important role. Here its value is that it can benarete for the description and
development of knowledge.

Vocabulary is the follower field related to readigdoes not need to say that Reading
speed & comprehension is mostly dependent on theabedary of children. For
developing necessary vocabulary for each standfarsl,very necessary to prepare the
lists of words. In any language, language abilityl #&anguage expression of the child
depended on hour much vocabulary there is of tlid.cim Gujarat, different tests are
constructed for the assessment of vocabulary irhendbngue Guijarati. But the national
language is also very important language next ttherotongue. It is very essential to
have the knowledge of Hindi language for a child dns also very necessary to have the
vocabulary of Hindi language.

For the knowledge of how much vocabulary of Hirlag tthild has at Primary,
Secondary and Higher level, it is very essentiattie children of Gujarat to construct the

vocabulary test of Hindi.

Importance of the study

Hindi is the language of the biggest Geographiegian. Common public also uses it
very easily, freely and naturally and gives andetakhe thoughts. There is not a single
language in the whole world which was not studiecbrdtifically. National language
Hindi has its own scientific heritage. Today in therld Hindi is in social behaviour in
more than 15 countries and it is studied sciemtiiffan their Universities.

It will be able to know that the students of sttb® have how much vocabulary by the
present study and also that how is the perceptidheolearner towards the meaning of
the word and how many synonyms Antonyms, AltermejvMultinomial and word

meanings, originals etc. are there. By this re$¢edhe researcher will add a new
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information and a new test and by its medium theestts can be properly evaluated. For
the standardization of the test and to establishabikty & Validity of it Dr. K. G.
Desai’'s book Psychological Measurement will be used

In Gujarat Hindi is taught as a second languagelansluch specific study there will be
the increase in new knowledge & the importanceadiomal language will be maintained.
In all the fields of life necessity of national garage Hindi has been raised for
communication. By this type of study, it will betiesated that how much necessary is the
vocabulary of Hindi of the student. Thus, this studill be useful for measuring
vocabulary and giving guidance to the studentsiofiHIn this way this research has its

own importance.

Statement of the problem

Construction and Standardization of Hindi Vocabyl@est for The Students of Primary

and Secondary School of Gujarat State.

Objectives of the study

There should be certain objective to achieve theand to do any work. Without it one
cannot reach upto the path of success. Similarlyeserch also in order to reach upto the
certain goal the objectives are decided. The falignare the objectives of the present
study:

(1) To construct the items of vocabulary Test for ttuglents of std. 6 to 9.

(2) To analyze the itmes of vocabulary Test for thelefs of std. 6 to 9.

(3) To assess the Reliability of the vocabulary Testlie students of std. 6 to 9.

(4) To assess the validity of the vocabulary Testlierdtudents of std. 6 to 9.

(5) To aestablish the norms of vocabulary Test forstaelents of std. 6 to 9.

(6) To assess the effecto fo std. on the scores obubagy Test.

(7) To assess the effect of area on the scores of utargbr est.

(8) To assess the effect of sex on the scores of vtargblest.

Delimitations of the study
Keeping in mind the time, place, the level of siideand real needs in the present
research the researcher has to accept the folldwnitgtions:

(1) Present research has been dependent of the wothle pfesent Text book of Hindi
of std. 6 to 9.
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(2) For vocabulary test the students of std. 6 to&tuf. Gujarat state of Gujarati medium
only are included.

(3) This research is limited to only Gujarat state.

(4) For the students of std. 6 to std. 9 in Vocabutast only objective questions are
included.

(5) For the selection of the sample, stratified Randampling method has been used.

(6) In this study students of Hindi medium schoolsrasttaken.

Findings of Conclusions
Findings obtained by research are useful to schndlsociety. Out of findings obtained
as the result of the research the importance efareb and its contribution to the field of
education can be known. These findings should bg aad acceptable, so that utility of
research can be increased.
The present study is an effort done to measur&nbe/ledge of Hindi vocabulary for the
students of std. 6 to 9. The researcher has twedonstruct and standardize it by
following the various steps scientifically. It witheasure scientifically the vocabulary of
Hindi of students at secondary level. On that hasdisdents will come to know in their
future, in Higher education iin which stream tonjowhich subject is to be selectd and
oneself is proper for which vocation parents widlcatry to know about the latetnt ability
of the students by this Hindi vocabulary test. Sbsecondary and Higher Secondary
school level for the selection of the subject tes will work as Mariner’s compass. This
test is very easy to administer and according strliction sheet any teacher can easily
manage it. Thus, this research will be useful wedy practically.
For this study, the researcher has constructeditéines of the test according to the
students of secondary school. They do not refexctir to the content but it refers to the
knowledge of content. Any student of secondary stlean respond to the test on the
basis of one’s own general knowledge.
Test is for multiple choice item type and four aitgives of each item have been
suggested, out of which one is correct. The testligble and valid.
Before establishing the norms of the test, the thgses were assessed by calculating
Mean, SD and t value. On the basis of these effemtss have been established.
Findings obtained while assessing hypotheses ddiaws :
1) There is sex difference in Hindi Vocabulary testsaidents i.e. boys and girls of
std. 8 of semi urban area. Girls are here sup&riboys.
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2) There is no sex difference of mean scores of tloalvalary test between boys and
girls of any other standard.

3) There is std. difference between mean scores désts of std. 7 and 8.

4) There is std. difference between mean scores désts of std. 8 and 9.

5) There is std. difference between mean scores désts of std. 9 and 6.

6) Mean of vocabulary test is std. 6 to 9 is in asoenpdrder of the students of semi
urban area.

7) There is difference between means of the urbarsamd urban area of std. 6, which
shows area-difference. In std. 7 there is no aitéerence.

8) There is difference between means of the studdnisban and semi urban area of

std. 9.

9) There is no difference between means of the girisrisan and semi urban area of
std. 8.

10) There is no difference between means of the girlsriean and semi urban area of
std. 8.

11) There is no difference between means of the girisriean and semi urban area of
std. 9.

12) Reliability

Educational Implications

Educational Implications obtained by this study asdollows :

1)  This Hindi vocabulary test will be useful standaetl aid to measure Hindi
vocabulary of students studying in std. 6 to 9.

2) By measuring vocabulary of Hindi, it will be usefidr teachers to develop the
language ability of students.

3) Parents will be able to know about their childremd &hey can develop their
vocabulary by planned programmes.

4)  For counselors this test will be useful for selattof the language in Educational
and vocational guidance.

5)  For future guidance about Higher study this tedit lva useful, so that in selecting
Arts college or communication job useful directiwill be obtained direction will
be obtained.
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6) It will be useful in studying the relation betweklndi vocabulary and language
expression.
7) It will be useful for measuring the orderly or seqtial modifications in languages

of students at various levels of education.

Conclusion

Hindi is an important language in the National guditical development. To-day the
distance is increasing among the states specatiyuage problem has been very strong
between the states of North and South India. If wasts to develop Hindi as a national
language, it is very essential to increase the kedge of Hindi from the very beginning
i.e from primary level. This will be considered aogl effort in achieving National Unity

if this tool is used by the teachers, parents aathbworkers as well as the leaders of the

society.
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