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TRANSFORMING TEACHER TRAINING COLLEGESINTO LEARNING
ORGANIZATION: A WAY TO QUALITY ENHANCEMENT

DR. MINAKSHI VANIA
Assistant Professor,
Shree R. P. Anada College of Education,
Borsad.

INTRODUCTION:

Change is a natural and constant phenomenon. Dueewo invention and
innovation the life style of people as well studiyles of students have been changed. The
standard of living is found high compare td"ihd 20" century. In present era, to sustain
in keen competition training institutions must stam top, showing new trends and ideas
for the benefit of students, teachers and socigétyday’'s student teachers are the
messengers of the society. To give them the bastileg experience and healthy familiar
environment, training colleges should create athgd¢arning atmosphere in campus and
in inter relationship of staff, students and teashe

Educational institute is a non-profitable organat From the very beginning of
education system, i.e. even in GURUKUL system tegrloriented system was found.
Education was found teacher centered. Since lastdecades seminars and discussions
are conducted where new ideas have been commuhidatethe student-centered
education. The concept for quality in education bagn raised in education field.
“Teacher’s dominant from the teaching process rbasteased” is the voice heard from
the educators and educational philosophers. Tramatoon of teaching institutions into

learning organization is the real way towards tqtadlity education.

CONCEPT OF LEARNING ORGANIZATION:

A learning organization concept coined through wa@hkd research of an
American scientisPeter Senge (1990and his colleagues is the term given to a company
or organization that facilitate the learning of members and continuously transforms
itself. Learning Organization is developed as alltesf the pressures facing modern
organizations and enables them to remain compeiiithe business environment.

In one interview he states that a Learning Orgaio@ais a group of people

working together collectively to enhance their capes to create results they really care
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about. This concept has immerged from total quatitgnagement. The outcome of
learning organization is quality.
A learning organization hdsur main features:

e System thinking

e Personal mastery

e Shared vision

e Team learning

According to Senge (1990) authored bofke Fifth Discipline besides above
four main functions it includes three main elements
1. Team based structure
2. Empowered employers

3. Open information

SYSTEM THINKING:

System thinking means looking at things from a stali perspective and finding
root problems and solving it. Small well focusedi@ts sometimes produce significant
and enduring improvement; if they are in right plal®laking the nozzle of the toothpaste
tube big, the sale of the toothpaste can be ineted@enge gives an example of system
thinking by comparing two car assembling proces$se Japanese used three bolts of the
same shape and size in assembling process resultagered the cost price. Whereas in
the same assembling process an American usedsiypaeate bolts of different shape and
size resulted costly car. The reason was; there theee engineers to look after different
sections and each one did once job successfullyeMie Japanese company had one

engineer responsible for the entire engine makmoggss.

PERSONAL MASTERY:

The commitment by an individual to the processeafthing is known as personal
mastery. Learning organization has been describeaeasum of the individual learning,
but there should be mechanism for individual leagnito be transformed into
organizational learning. People should approacé &hd work as ‘an artist would
approach a work of art’. Without personal mastergaaizational dreams can't be
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achieved. People with high level of personal maslige in a continual learning mode.

The quick learners are assets for the organizatiotige skin competitive world.

SHARED VISION:
A shared vision is essential for building succedsfarning organization. A shared
vision gives employee energy and foc8snge (1990, 2006)elieves that no one learns

best without sticking to accomplish the things tiattters the most.

TEAM LEARNING:

Team learning is a process of a lining and devabppie capacity of the team to
create the results. Team learning requires profagiean dialogue and discussion which
can be complementary. Dialogue among intellectustarpeople learn to think together.

Mulford (2000) defines learning organizations as organizatiorag #tructure,
restructure and develop themselves in such a walyttie organization as well as its
organizational members continually learn from theperiences, from one another as
well as from the environment.

Granberg & Ohlsson (2000) defines the concept in a similar way; an
organization that creates good conditions for oigdional members” learning and uses
their learning to influence and adapt to the emument is a learning one.

Learning organizations.........
o0 Promotes process, progress and sustainability
o Are people focused?
o0 Decentralizes the role of leadership to increase dbntribution of all
members
Believes in holistic approach
Employs system and structure for sustainability

Emphasizes on informal and social network

o O O O

Collective experience or cumulative totals of eaelticipant’s personal

vision

STEPS TO TRANSFORM TEACHER TRAINING COLLEGES TO LEA RNING
ORGANIZATION:
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It is truly said that the challenges for the leaderthis century is to identify and
release the brain power of their employee to geirele result. To make the institution
learning one, the task of the principal is essérttiare are some ways and steps indicated
to be taken.

1. Readiness to accept new ideas

Ideas from any person from staff, students or atakes holders are to be
considered as important as the principals. Any gsazollective 1Q will always be higher
than an individual 1Q. Attitude of One man showdgahe institution to ruin.

2. Create a desire for change, improvement and preypedness:

In some colleges though in a small number but ssaffot ready to change new
ideas concepts and technology. The motivationarisffat managerial levels must be
carried out to make them ready for any kind of mewwk.

3. Make environment want to come to:

A healthy joyful learning environment of the campu#l bring staff and students
willingly to the work place. Instead of compulsiontiming, collective efforts of whole
staff create a college’s environment want to come.

4. Encourage new ideas approaches and experiments:

Principals must encourage his staff for giving ne¥eas, approaches and
experiments. He must have patience to hear thes idédhe staff. He must think the
positive and negative results of implementing thideas. Before listening just don’t say
“NO”.

5. Motivate teaching staff to share their innovatie work:

Sometimes the work and researches done and publshéhe colleague is not
known by the fellow sitting next to his chair. Higl sharing atmosphere of the staff
room is also the duty of all the employees of ttgaaization.

6. Active efforts to identify and solve organizatia’s problems:

Each organization happens to face any problemnmesor other ways during its
life time. Even not, there are some hurdles achgtihe goals. The active and collective
efforts to identify the problem lead to the solatitnstead of pointing employee’s faults,
the team leader should try to solve out the probl&nbest team leader is like a shield,
takes the responsibilities of decisions on him @md gives the credit of success to the
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team. An active collective effort to identify andhge the problem creates healthy
competitive atmosphere among employees.
7. Team centric approach:

If the motto “united we stand and divided we fafi"followed in an organization,
the co-workers work as a family. In each organarathere are strength and weaknesses.
Team centric approach means to consider every baayte. Sometimes even a smallest
person gives the biggest idea. The chief executsesild invite all members to share
their ideas and take the decision in a democra#ig. wThe decision should be surely
taken by leader but it shouldn’t be like imposed.

Senge (2006), “Intelligence of the individuals exd® the intelligence of the
team.” Only Sachin can't make India win a matchptey make a century but without
cooperation of the team India can lose the mattle. Jame way to be a learning team;
members must have a shared vision, comparable geirpnd compliment another
person’s. Promoting right person for the leaderstup different responsibilities, if
accepted by all create organization’s climate hagppy healthy.

8. Autonomy of teachers for carrying out his work:

A learning institute means any group of people oizEd to work together or
interdependently in order to cooperatively meet theeds of their learners by
accomplishing a purpose or goal. Teacher trainiolleges has the fix structure of
syllabus and schedule of activities, submissionsestam. While performing this robotics
work, one should have the autonomy to analyze ¢aenkrs need and frame his class,
teaching aids, assignments and testing methodsonAaotous teachers are proved
proactive, productive and devotee to their work.

9. Create attitude to learn from any one:

Usually the mindset of the students and teachetisais“students can learn only
from the teachers.” In today’s era, with the expamsof knowledge and multi-
disciplinary work culture; the students are engageduch a process where even the
teachers can learn from students and studentsaiarttge multi-disciplinary information
by discussing and observing the lessons thoroughly.

10. Time for relaxation and new experiments:

Let the employees come out from rigid bored atmespland if they are carrying

new experiments allow enough time for the experisiedh word of appreciation prevents

lethargy and drift. An organization improves ovénd as it gains experience. The
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knowledge gained by an experience is broad andlestiely. The time spent in an
experiment in like an investment.
11. Promote collaborate learning:

Organizations learn only through individuals wharte Individual learning does
not guarantee organizational learning but withéuho organizational learning occurs.
Collaborating colleagues in knowledge sharing hefmke team productive and more
knowledgeable. For this reason, institutes shouéhte opportunities for professional
development. Group discussion on certain topiceeduling of presentation on book
review, prayer talk and peer-to-peer classroomt\asid feedback promotes teacher
learning communities.
12.Small group seminars of students:

The most beneficial matter in B.Ed. colleges ist thiaere are group of
multidisciplinary students. The institute shouldraage small group seminars and
discussion on current topics and knowledge gaianegs; instead merely on Syllabi. The
staff also learns some things more in other diswgl
13. Use of ICT:

Use of ICT for the personal and professional at#isi proves good learning
resources. All teachers should be enabled to uSeal@ share the useful content among
students and teachers. ICT designed learning@mmient leads makes people learning to
learn.

14. Work culture:

The culture is the glue that holds an organizatmgether. Time binding, rigid
rules and fixed monotonous work makes employee ipalss present. Openness, trust
and award reward for innovative work creates hgaitbrk culture.

CONCLUSION:

Implementing these five disciplines in training leges would engage student
teachers and teacher educators in personal maaterydevelop all round personality
obtaining knowledge in other disciplines too.

Educational institution focuses not only on studdmit also to employees. So we
must think in broader aspects i.e. from T.Q.M, studcentered Learning or quality
education to learning organization. Teacher trgraolleges has to deal with all kind of

people like students, school related persons, égachmanagement, principal, parents and
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whole society. So, by creating supportive learnamyironment and transforming the

institute into learning organization is the bestugon for generating and spreading

knowledge in ideal learning environment.
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DIGITAL INDIA AND EDUCATION- THE WAY FORWARD

DR. K. H. YADAV
Associate Professor
A.G.Teachers College
Ahmedabad-09

Education is one indispensable tool for persondl@ofessional growth leading towards
empowering nation. In the course of life, we exprece the importance of education. To
foster education level among citizens, governmexst faken several initiatives such as
free schooling, welfare schemes, better accedgilelic. Government is continuously
striving to achieve the goals of RTE. Since indejggte various commissions and
committees have been framed and reports are tramstbinto actions in the direction of
better access and quality of education. Despitalloéfforts our 69 yrs old education
system is still ridden with several challenges -likegh dropout rates, poor resource
distribution, outdated curricula, low recruitmentultitasking by teachers and quality
benchmarks, to name a few of them. It is high tiheesystem needs to be reformed and
made more productive and fruitful. If we want taqe India as knowledge super power
globally, we must incorporate the trends adopted deyeloped countries in the
education. Today learning is emphasized a lot austef teaching. Rather than being
stuck with colourless books and chalk-talk teachimgthod, teaching-learning needs to
be more interactive and of practical utility. Oweaold curricula needs to be at par to
industry expectation and needs. E-learning p@werful tool used worldwide which
can address most of the challenges of educatidila¢ck and white gets transformed into
bits and bytes and modern learning tools are eredradholeheartedly by educational
institutions then our country can easily emergeras of the most developed nations in
the world. Present state of affairs gave birthnibatives like “Digital India” and “Make
in India”. Now an aura needs to be cultivated ibzet these newly launched initiatives
and expand the horizons of education system.
Objective of the study:

a) An overview of policy evolution in education

b) Digital India-initiative

c) Aim to achieve growth through digital education

d) Identify benefits and barriers of digital education
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An overview of policy evolution in education

Commissions and committees were formulated to gwsitive outlook to education

system. Overview of major recommendations are dsnin

. Kothari Commission(1966): Improve productivity, dtescience as a basic
component in education and improve research imseiand technology

. National policy of education (1986): NPE advocatelé of education in all round
development of manpower by providing equal educatipportunity. Nationwide
common education structure (10+2+3) was implement&gtational education
was prioritized and student centric teaching medhagles knocked the classroom.

. Revised National policy of education (1992): Greatecountability of teachers,
improved student services, better infrastructuredenn utility based curricula,
rigorous inservice training programs were recommendand POA was
formulated. NCTE was setup. NCERT functioning waade rigorous. District
Primary Education Program (DPEP) was launched tbiese the goal of
universalized primary education. IT enabled classro teaching was
recommended.

Lot of public opinions and survey are sought by dléhorities as new education policy

is being framed. Digital education is much emplesizo be incorporated in new

education policy. Three committees who have addreise issue of quality since 2000

have made following recommendations:

. Ambani Birla Report (2000): The report envisionedation of knowledge-based
society by recommending legislation for new privateversities in the field of
science and technology, management and finance.

. Knowledge Commission (2009): The National Knowledgemmission (NKC)
was constituted as an advisory body to the PrimeidWr to help restructure
knowledge related institutions and infrastructureneet the challenges of the 21st
Century with a focus on meeting the aspirationthef55crores of young citizens
in an increasingly global knowledge society. Knadge pentagon (access,
concept, creation, application, e-governance) wasted. Improve quality of
existing colleges through various initiatives aetup new universities as well as

welcome foreign universities was recommended
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. Narayan Murthy Report (2012): The shortfalls ided are quality deficiency,
quality mismatch and funding gaps. To put Indiastitations at global platform
recommendations like academic-administrative autonof institution, enabling
environment for free movement to teachers and stsde promote collaboration,
invite global accreditation agencies, enhance rekequality, setup centers of
excellence to bridge the gap of quality mismatchengven.

Commission and committee reports came up with commonsensus of equality,

accessibility and creating world class quality enark institutes. Qualitative research

became the common denominator of all reports. Baucaector has to be placed at
global level in terms of economy, collaboration grattnership becomes the topmost
priority. “Digital India” initiative is a ray of hpe in addressing these reflections

“Digital India” initiative

To transform the entire ecosystem of public sewvitcbrough the use of
technology, government of India launched Digitalitnprogram with the vision to make
India digitally empowered society and knowledgeietyc

Digital India is an umbrella program that covers ltiple government
departments. It weaves together a large numbéronfghts into a single comprehensive
vision. Digital India stands on nine pillars of g areas namely Broadband Highways,
Universal Access to Mobile Connectivity, Publicamet access program, e-governance,
e-kranti, Electronic manufacturing, IT jobs and Igadarvest Program. Digital India
program ensures rapid resolutions to challengestamdparency in the system at low
cost and high speed.

Digital Education
New generation needs to be technosavy to makedDigdia initiative a success.
Weaving Digital India vision with current educatisystem results into digital education.
E-education mode helps in building skilled and eded human capital. Here are few
ways how we can achieve the goal of digital edocati
. Massive Open Online Courses (MOOCS) — An onlines®aiming at widespread
access through web and unlimited participationaled a massive open online
course.. This can prove to be a meaningful wayngiroving higher education

enrollment. It is a beneficial tool for inservicaihing as well as professional
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growth. 1 Breaking monotony of bookish knowledge -The Digitadia
Initiative taken up by the government holds promtse break through the
monotony of traditional methods and learning towisualization and imagination
will replace rote learning. Development of Web #0Is has lead to pedagogical
transformation towards Pedagogy 2.0. This lateslagegy deals with the
participation, personalization and productivitytioé learning outcomes.

. Better communication — Educators in India are rgyion faster means of
communication to spread knowledge. Knowledge rapba will be replaced by
knowledge generation.

. Evolving education system — With the ever incregdiox of technology in our
dayto-day lives, the usage of smartphones andtsaislenaking us more aware of
the ways in which our education system can be shapéucational games and
Apps are hotcakes in e-world. E-learning packagiisgive new dimensions to
learning. More and more learning communities areatad and learners are
engaged in knowledge creation rather than knowleegkcation.

. Effectiveness of the initiative — Initiatives likdational Optical Fibre Network
(NOFN) will resolve the problem of connectivity gapd ensure “Broadband for
all: Urban-Rural” have helped us communicate mdfecgvely and efficiently.

This will act as a backbone of this initiative.

Benefits and barriers of digital education

Access, Equality and Quality are the three pillzreducation. Digital education has the

power to address all three pillars.

1. Equality of Education — “Education for All” and “Aor Education” goal seems to
be closer. Digital education is open for all anchdes promotes equality in
education.

2. Time Management — With digital education, a studesmt adjust his learning
process according to his timeline. Student getsifikty in terms of time, course
and instructor.

3. Unigueness of learning — Students can choose ta lepics according to their
interests and requirements. Students learn atdgirpace. Multisensory learning

motivates and enhances the level of learning.
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4, Fun learning — Digital learning makes the proce$slearning much more
interesting than usual classroom learning, and dekeeps them engaged.
Animated videos promotes faster and deeper learning

5. Transparency — Parents can keep a track of whaitdhi&ren are learning and at
what pace.

6. Conveniency — Access to the Internet enables stsidencut down on traveling
time. It also allows them to continue their studi¢frome and can be a boon for
students who are lagging behind.

7. Cost effectiveness — Digital learning is far cheaplgan buying textbooks.
References are easily available

8. Eco-friendly — Digital education cuts down on paperk since everything is
available as a soft copy on our computers/smartphion

9. Job prospects- Digital education when created el level will open doors of
recruitment. At present, most of the digital toate adopted from abroad but they
need to be generated as per Indian education doi@ertent development, App
building, ERP, coaching etc. are the avenues wjobewill be created. The most
beneficial aspect is candidate with vernacular lagg fluency will get the job

10. Global platform- Digital education will lead eduiat system as well as
individual to global platform. PPP, FDI, JV, MOUslwplay important role in
fostering education.

Barriers to Digital Education

With all benefits of digital education, few eye-adahg barriers are to be brainstormed

1. Mindset- Traditional mindset and work culture neddsbe transformed and
wholehearted acceptance of digital mode becomesgteat concern. Level of
commitment is a issue.

2. IT infrastructure- Developing nation like India Wiake some time to be furnished
in terms of broadband facility, hardware and sofasa

3. Skilled manpower- Large scale training program seé¢d be planned for
developing skilled manpower.

4. Language- India is a multilingual country. Justicevernacular language becomes
a hurdle in generating digital content.
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It is true that Indian education sector is in an$fdonal phase, there is no reason
that barriers cannot be overcome. With the helpesf age techno tools it is possible to
bring paradigm shift in education. It may take soinge but possibilities are endless.
“Digital India” initiative has brought to consensar the need for greater participation
from industry and society stakeholders. Tech congsaand citizens can create a strong

ecosystem towards digitalization.
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RURAL LIBRARIES: THE IMPORTANT TOOL FOR RURAL DEVELOPMENT

LAXMANBHAI J. RATHWA
Librarian,
Sheth MNC College of Education,
Dabhoi, Vadodara

Introduction

Library is the store- house of knowledge for pasteuse. Human knowledge can
be recorded and preserved in different media. Speaes back, documents written or
printed in paper were considered as the best mediuh with the development of
science and technology today electronic multimetdave been widely used for
preservation of knowledge in the libraries of amydkwhether it may be public, academic
or special library. Since the beginning of civilibm human beings have been putting
emphasis on storing of information in different wajdowever, it must be admitted that
libraries in ancient times were not like those lué present days. Libraries are dynamic
and grow along with human civilization. The urgesaofcial, economic, intellectual and
cultural improvement necessitates the developmiedifferent kinds of libraries.

Rural Development generally refers to the procéssiproving the quality of life
and economic well-being of people living in relaliy isolated and sparsely populated
areas. Rural Development is also characterizedtdyerinphasis on locally produced
economic development strategies. Rural Developraetibns are mainly and mostly to
development aim for the social and economic devety of the rural areas. Education
comes from knowledge and knowledge can be gaineaigh practical life experience
and books. Through books we can study and readaatkvery aspect about the subject.
Books are the best friends of us. The book reabaigt is the very good. Library plays
very important role in once life. They are impottaand beneficial for us because
availability of different books of different subjscat one place. In ancient period books
were written by hand but with the advanced techyyldrastic change happened in this
area and now one can write book by doing typinga@mputer. Earlier we have bought
books, and then with the establishment of libréwgré was availability of reading books
in the library. The people of rural areas startedaise their standard of living due to this
advancement. Different programs are run by Stat @antral Government for the

upliftment of people living in rural areas. Thenefprural libraries had been set up just to
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improve knowledge level and reading habits in thegbe living in villages. As we know
that —India lies in its villagels so it is necessary to uplift and develop theagdrs
equally to the urban communities. Development dages leads to the advancement of
the society and increases socio-economic conditbtize country.
So why are libraries so important to the rural eldely and why must we protect and
improve them?
1. They're accessible

The obvious advantage of having a local librarthet it is local. Accessibility is

crucial if you have mobility problems and/or havegot the money for bus fare.

2. They help to bridge the digital divide
Elderly people in rural areas face significant drades when it comes to IT
access, including infrastructure problems and petasts. The vast majority of public

libraries offer free IT access and basic IT tragnia the public.

3. They help to combat social isolation

Libraries are social places where people can cbatl and keep in touch with the
outside world. For elderly people who can't accessstatic library, mobile and
housebound services can fill the gap. Sometimegeadly smile from a library worker
can make all the difference to an isolated andenalble persons day or week.

So overall, the message is a positive one. Publiarles can help to improve the
quality of life of the rural elderly, therefore st'vitally important that we protect and

improve them for future generations.

Conclusion

It is evident that rural libraries had made the liff villagers. Going through the
literature, schemes and projects through variogarorations, it can be analyzed that the
libraries are the best resource to educate thageits which helps in rural development.
Villages are the backbone of the country because fémmers are born there who
cultivates land which helps in the economic develept of the country. It is suggested
that the books which are old and used by the staddrurban areas should be donated to
the rural areas. They should not sell the books. tlhe duty of the citizens of the urban

areas that they should step forward for the devetoy of the libraries in rural areas. If
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they are unable to reach there, they can fund thantzations working in this field. It
will again make the India a Golden Bird as it waswn during Independence. Gandhi’s
idea to develop the Indian society was based oruhgerstanding of the society and
hence based on the village system. Talking abauirtiportance of village, he wrote in
1936, “I would say if the village perishes, Indidlyerish too. It will be no more India.
His one mission in the world will get lost.” Hamja29.08.36. He was aware of the
realities of the village life and knew the pligHtwalf-starved masses of India. He often
acknowledged the same in his vivid descriptiondfan villages.
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ROLE OF LIBRARY IN HIGHER EDUCATION

LAXMANBHAI J. RATHVA
Librarian,
Sheth MNC College of Education,
Dabhoi, Vadoodara.

Library

Library is a service institution. Library servicaee one of the most widely used
and accepted in the modern world. Academic commupdrticularly in a university
utilizes library services for research and teactpogposes. Academic work is supported
by library. Therefore, library is rightly regarded the heart of an academic institution.
Thus, we can say the concept of a library is attin®n where a reader can consult and
acquire desired information under single roof. Ef@me, the universities are places,
which are wholly responsible for higher educatiod &nowledge for the development of
a human personality and development of nations.

A university caters to the needs of higher learnamgl research. University
Library University library has been described as ltleart of the university that circulates
the lifeblood through the arteries of the whole timéversity body by this semi nation of
knowledge. According to the Librarian’s Glossaryniversity Library’ is a library or
group of libraries established, maintained and adstared by a university to meet the
needs of its student and members of the acadeatic st

" A library is a collection of printed or written aterials arranged or organized for
the purpose of study and research or general rgaalirboth. Many libraries include
collection of films, microfilms, phonographs, redsy slides and the lake with the term
written or printed materials. A library may be rblg classified into two ways; by
ownership or use e.g. national municipal, couninjyersity, research, school, industrial,
club, private, etc. or by contents; general, spdai@luding medical, legal, theological
scientific, engineering, etc.). General librariesguiently contains special collections the
organization ranges of the system of great comiylexith the catalogues and indexes
and other records, a binding department a seagtaand a large staff to the simple
arrangement with perhaps a list of his books wrsaffice for owner of the smaller

private library.
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Role of Library in Higher Education

The role of the library can be defined within tin@mework of the university’s
mission and a library development programme caruttdertaken accordingly. In the
words of Dr. S. R. Ranganathan, “Libraries are maire store houses, they are rich
springs from which knowledge flows out to irrigdield of education and culture.” The
fundamental role of the university library is edii@aal. It should not be operated as a
mere storehouse of books attached to a reading,rbatmas a dynamic instrument of
education. It is emphasized in different reportsuight out by various 8 Arjun et al
library and educational commissions in India anaad.

A university library is established with the intemt of aiding in successful
accomplishment of the objectives such as teacheggarch, publication programmes,
etc. In modern education system, the universitiatyphas important responsibilities. The
report by University Grant Committee (United Kingalpin 1921 is stressed on the role
of a library in university system. Thus, the chéeaand efficiency of a university may be
extended by its treatment of its central orgaralijpr We regard the fullest provision for
library maintenance as the primary need in thepygant of a university. In India the
University Education Commission (1948-49) headedbyS. Radhakrishnan describes
that teachers must have the necessary tools fohiteppurpose in the shape of libraries
and laboratories as also the right type of studéxdsording to him,

“The library is the heart of the University’s worlirectly so as regards its
research work and indirectly as regards its edoatiwork, which derives its life from
research work. Scientific research needs a libearywell as its laboratories, while for
humanistic research. The library is both librarg daboratory in one.” The training in
higher branches of learning and research is mairdquestion of learning how to use the
tools, and if the library tools are not there, hzam the students learn to use them.

Dr. S. R. Ranganathan headed the report of theatykCommittee of University
Grants Commission in 1957 that dealt with in detiad role of the university library in
academic development especially in the field ohkrgeducation. The above observations
can be summarizing in the words as: i. The libraphe heart of education; ii. Methods &
fashion in education change from generation to ggio®, but each generation uses the
library as a means of realizing its items; heneelitbrary remains the great conservator of
learning; iii. A quality education is impossiblethout a quality library; iv. A library is

vital organ for proper exploitation of our inteltaal resources; v. A library is essential
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for maintenance of free access to ideas, and téutieioning of the untrammeled mind.
The Kothari Commission report (1964-66) on educatio role of libraries in higher
education is reflected in these words, no new uritye college or department should be
setup without taking into account its library ne@dserms of staff, books, journals, space
etc. “Nothing could be more damaging to a growiegattment than to neglect its library
or to give it a low priority. On the contrary, thbrary should be an important centre of
attraction on the college or university campus.”

Atkinson committee report (1976) also emphasizedrdte the university library
observed, “The library is the core of the univer8iAs a resource it occupies the centre
and primary place, because it serves all the fanstiof the university, teaching and
research, the creation of new knowledge and tressam of posterity of the learning and
culture of the present and the past. A library qens a crucial role in the educational
process. While passing on to the youthful genematii@ distilled wisdom of the human
mind it has evolved over Role of Library in HighEducation in India the ages, the
library sharpens the mind and clarifies concepts. the most durable bridge across time.
A library should play a pivotal role through thelldaving supportive functions viz.
perspective plan, implementation of the plan, bt development, easy accessibility,
freedom, user orientation, accountability vs. assest. The importance of the library’s
role in imparting and disseminating knowledge ha$, late, been enhanced by
developments in continuing education, distance atilmc and the Open University
system. The university / college libraries haveuas=d even greater importance in a
country like India where the majority of studen@noot purchase the most essential

books.

Aims, Objectives of University Library

A library is considered as the ‘heart’ of a unsaigr and it is the centre of learning for

higher education. Each university has a centraafibattached to it and may have many

constituent libraries attached to its differentcteag departments or the constituent

colleges. The aims and objectives of a libraryaaré&elow:

1. Education must facilitate the process ohgeathat is essential for a developing and
growing society.

2. To provide the promote facilities for advadstudy and research in education.
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3. To provide opportunities for professionalieators to improve their knowledge and
ability through summer and evening classes, skeon tourses, seminars and other
means.

4. To provide teacher training & guidance iderto prepare candidates for the Master
/ Ph.D. in educational degrees of the universitgu&h other disciplines / diplomas
in education may be instituted. 5. To conduct nesean several branches of
education, publish the result of such researchaam@s an educational information
dissemination centre.

6. To prepare educational leaders in teacmaggarch and administration.

To stimulate educational research of high igyaboth fundamental and applied,
required for the improvement of education.

8. To create a dynamic and high quality acadeamydronment of teaching, research
and human services for prospective teachers arderdean the field of special

education.

The basic characteristic of a good library is itsnplete identification with its
institution. The measure of its excellence is tkie®t to which its resources and services
support the institution’s academic pursuits. Theavensity library provide reading
material and other graphics records to help thgeausity to engage itself earnestly and
vigorously in its pursuits of intellectual attainmte which is to assemble, preserve,
transmit and illuminate knowledge of the wisdom past.

No doubt, the libraries are indispensable toolshi&n development process and
enrichment of life. May it be personal, communiwyltural, socio-economic, scientific or
technological development, libraries play a vitaler Library services Arjun et al
obviously are essential components in the work edfetbping and reinforcing literacy.
Library can provide necessary information for @hg to be able to participate in the
democratic process effectively.

The college and university libraries may be cabbeddemic libraries because in
these libraries the students, research scholarstaitiget help to fulfill their academic
needs. So a good academic library is a nationatigue wealth, which cannot be
compared with material and money. Such types aofilibs are also associated with
transactions of academic course books, textbookjcalum, syllabus, and reference

books. An academic library forms an integral pafrtaocollege, university or other
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academic institution for post secondary educatigamized and administered to meet the
information of students, faculty and affiliatedtihgtions.

Conclusion

Information environments are very much alive idhg libraries in higher
education and other research environments. Forntbst part...we can’'t make one
decision for the future but individual decisionsedeto be made and the common
decisions need to be identified.

a. focus on access and speed b. partner for accesspard c. proactively identify and
design partnerships and cooperation d. increase “imarket share” for higher
education constituents e. seek ways to positionsetees within our institutions to be
“sitting at the decision-making table” f. link oefses to higher education
programs/services and outcomes g. focus on traifolgange, competencies —
particularly technology) We Have............... a. unique erals/Unique formats of
materials

b. unique expertise in creating structures for orgagiand accessing materials

C. unique expertise in linking the individual - no teatwhat their need is - to the
materials they need to be successful

d. unique curriculum to use in teaching our constitse&m how to deal with 21st century
opportunities and challenges

e. processes to enable our constituents to createraont

f. astructure to support and possibly store contenieed and/or created

g. information and research “about” information anse@rch”

We Don’t Have.........

a. a place at the “decision making table”

b. aleadership role to play in the academy

c. all of the ongoing dollars needed for supporting @nstituents

d. a market presence or niche where others might/wtutd to us first”
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Role of Library in Higher Education in India For yatibrary to succeed in
implementing knowledge management will require rargj leadership and vision from
the top administration, which can influence theamigation’s knowledge sharing efforts
in a positive way. As libraries enter the knowledge of the 21st century, we should not
take a back seat in the development of knowledgeagement. Instead, armed with our

professional knowledge and experiences, we shauld the driver’s seat.
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INTRODUCTION

A teacher should always be fair in his dealingshwstudents, a sense that a
teacher treats all students equally, that he doeshow favour to any student for reasons
of caste, sex, relationship with influential peopteany other consideration. Fair dealing
with students is a very important point, particlyyan case of co-education. This is
because many teachers show a lenient attitude dswgirls. Students, whether boys or

girls, should be equally and fairly treated.

The question of uprightness is very important fay geacher. A teacher not only
imparts knowledge which a bright student in anyeazen get directly from books, he also
presents a role model before the students. Stsidente to a teacher after the classroom
to seek guidance, normally regarding the subjectteman hand but often on non-
academic matters also. The student believes thafiuse of his scholarship as well as his

comparative maturity, the teacher can put him emight path.

The relationship between a teacher and studewnerysimportant. A student can
really learn from a teacher only when he commarnsisdspect, and if he wishes to have
his respect, he has to be worthy of it. One of important preconditions for

commanding the respect of students is upright bebav

Teachers should recognise that education is agsélvice and strive to keep the
public informed of the educational programmes whach being provided. They should
work to improve education in the community and regten the community's moral and
intellectual life. Teachers should be aware ofiadoproblems and take part in such
activities as would be conducive to the progressamfiety and hence the country as a
whole. They should perform the duties of citizepsparticipate in community activities
and shoulder the responsibilities in public officasad restrain from taking part in or
subscribing to or assisting in any activities whteind to promote feeling of hatred or
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enmity among different communities, religions agliistic groups but actively work for

national integration.

Several educationalists in India and abroad hawess#d the importance of
promoting values in society through education, Wwhgfacing the crisis of character in
different spheres of life. Radhakrishnan Commisgi®49) held the view in addition to
the search for truth through scientific and scHhplgsursuits an important task of
education is a concern with values. The Natioradicl? on Education (1986) observes.
“The growing concern over the erosion of essen@dles and an increasing cynicism in
society has brought to focus the need for readjaistim the curriculum in order to make
education a forceful tool for the cultivation ofcg, moral and national values”. In this

context, the role of teachers has remained impbttaoughout.

The teachers have to perform a very responsibl@fgedicting the features of
future society and preparing individuals to fit ihat society. Due to tremendous
scientific and technological development and higlelfficient media, our globe is
shrinking into a global village; shrinking of glovell bring the people together and,
therefore, chances of conflicts among ideas, valeestions, etc., will increase. Hence,
we need individuals who can tackle these interpeisoonflicts successfully in future
society. Thus, educating the individuals for spapose is of great importance for future
teachers.

If we wish teachers to have a place of honodhé&community, the teachers have
to continuously upgrade their professional skiled have a code of conduct for the
discharge of their duties. They must have commitnie their subject, to their students
and to the nation. Teachers are often criticizeddbing very little work and for having
too many holidays. There is no doubt that somehte® do give room for such
comments to be made about them. A teacher shenidin a student throughout his life
and take interest in people and social issues #isamehings. Teachers have always
played a major role in the social and national nstrmction and will continue to do so in

future too.

STATEMENT OF THE PROBLEM
A Sudy of the Teaching Aptitude, Social Adjustment of Secondary School teachers.
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OBJECTIVES OF THE STUDY
The objectives of the present study entitled “Adyt of Teaching Aptitude, Social

Adjustment of Secondary School Science Teacheges” ar

=

To Study the teaching aptitude and social adjustmiesecondary school teachers.

N

To Study the difference in the teaching aptitudd social adjustment of men and

women secondary school teachers.

3. To Study the difference in the teaching aptitude social adjustment of rural and
urban secondary school teachers.

4. To Study the difference in the teaching aptituded avocial adjustment of
government and private secondary school teachers.

5. To Study the difference in the teaching aptitude swocial adjustment of residential
and non-residential secondary school teachers.

6. To Study the difference in the teaching aptitudd aacial adjustment of English
medium and Gujarati medium secondary school teacher

7. To Study the difference in the teaching aptitudd ancial adjustment of more-
experienced and less-experienced secondary sareudbidrs.

8. To Study the difference in the teaching aptitude ancial adjustment of aged
above 40 years and below 40 years secondary stdeadiers.

9. To Study the association among teaching aptitudeé swcial adjustment of
secondary school teachers.

10. To Study the association among teaching aptitudesanial adjustment of men and

women secondary school teachers, rural and urbaandary school teachers,

government and private secondary school teachesgjential and non-residential

secondary school teachers, English medium and &ujaedium secondary school

teachers, more-experienced and less-experiencarhdaay school teachers and

aged below 40 years and above 40 years secondaglseachers.

EDUCATIONAL IMPLICATION

The major educational implication of the pressinidy would be to develop the
teaching aptitude and social adjustment among ¢eerglary school teachers, if found
less. Necessary suggestions will be for the sansedcb@an the past experiences and

research results.
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OPERATIONAL DEFINITIONS OF KEY TERMS
The operational definitions of the important teros®d in the present study are

discussed here.

Teaching Aptitude

Teaching aptitude refers to the aptitude for téeching profession. The
word ‘aptitude’ is derived for the word ‘Aptos’ wdth means fitted for. It may be defined
as a pronounced innate capacity for or ability igi@en line of endeavour such as
particular teaching, school subject, art or vogatith refers to an individual's in born
capacities or potentialities which are indicativespecial abilities.

Social adjustment

Adjustment is a signal of harmonious relationshigtiwieen a man and his
environment. When we adjust ourselves by this meansre changing in some way to
adopt or accommodate ourselves in order to gedicesiemands of our environment. The
conditions in the environment are in a continuoealm of changes. We change our
nature in order to get ourselves in the realm tdinea Thus, the process of adjustment is a

continuous one.

VARIABLES OF THE STUDY
Variables are necessary requisites for any wdrilewesearch for the purpose of
comparison. For the present study, the followingaldes are considered.

1. Gender: Secondary school men Hindi teachers versus secprs¢hool women
Hindi teachers.

2. Locality: Urban secondary school Hindi teachers versus megabndary school
Hindi teachers.

3. Management: Government secondary school Hindi teachers venstigate
secondary school Hindi teachers.

4. Residence: Residential secondary school Hindi teachers versusresidential
secondary school Hindi teachers.
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5.  Medium of Instruction: English medium secondary school Hindi teachersugers
Guijarati medium secondary school Hindi teachers.

6. Age: Aged above 40 years secondary school Hindi teachersiverged below 40
years secondary school Hindi teachers.

7. Experience: More-experienced secondary school Hindi teachensuse less-

experienced secondary school Hindi teachers.

HYPOTHESES OF THE STUDY

The following hypotheses were formulated in thespre study.

Hypothesis 1: The secondary school Hindi teachers are not pdsgessgh teaching
aptitude.

Hypothesis 1A: There is no significant difference in the teachamitude of men and

women secondary school Hindi teachers.

Hypothesis 1B:There is no significant difference in the teachamitude of rural and

urban secondary school Hindi teachers.

Hypothesis 1C:There is no significant difference in the teachapgitude of government
and private secondary school Hindi teachers.

Hypothesis 1D: There is no significant difference in the teachaqgitude of English
medium and Gujarati medium secondary school Hiealthers.

Hypothesis 1E:There is no significant difference in the teachamgitude of residential

and non-residential secondary school Hindi teachers

Hypothesis 1F:There is no significant difference in the teachapgitude of aged below

40 years and above 40 years secondary school téachers.

Hypothesis 1G: There is no significant difference in the teachegfitude of more-

experienced and less-experienced secondary schodil tdachers.

Hypothesis 2: The secondary school Hindi teachers are not psisgedigh social

adjustment.

www.iejte.org Volume-6 Issue-2 Decdmr- 2018 | Page 27




IEJTE

Hypothesis 2A: There is no significant difference in the socidjustment of men and

women secondary school Hindi teachers.

Hypothesis 2B: There is no significant difference in the socidjustment of rural and

urban secondary school Hindi teachers.

Hypothesis 2C:There is no significant difference in the socidjustment of government
and private secondary school Hindi teachers.

Hypothesis 2D: There is no significant difference in the socidjuatment of English
medium and Gujarati medium secondary school Hiealthers.

Hypothesis 2E:There is no significant difference in the socidjustment of residential

and non-residential secondary school Hindi teachers

Hypothesis 2F:There is no significant difference in the socidjustment of aged below

40 years and above 40 years secondary school téiachers.

Hypothesis 2G: There is no significant difference in the socidjugtment of more-

experienced and less-experienced secondary schdil tdachers.

Hypothesis 3: The secondary school Hindi teachers are not psisgpshigh job
satisfaction.

Hypothesis 3A: There is no significant difference in the job datision of men and

women secondary school Hindi teachers.

Hypothesis 3B: There is no significant difference in the job datision of rural and

urban secondary school Hindi teachers.

Hypothesis 3C:There is no significant difference in the job daitsion of government

and private secondary school Hindi teachers.

Hypothesis 3D: There is no significant difference in the job datision of English

medium and Gujarati medium secondary school Hiealthers.

Hypothesis 3E:There is no significant difference in the job daiition of residential and

non-residential secondary school Hindi teachers.
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Hypothesis 3F:There is no significant difference in the job daiision of aged below 40

years and above 40 years secondary school Hinchées

Hypothesis 3G: There is no significant difference in the job dattsion of more-

experienced and less-experienced secondary scliodil tdachers.

Hypothesis 4: There is no significant association among teachapgtude, social
adjustment and job satisfaction of secondary scHaadi teachers.

Hypothesis 4A: There is no significant association among teachlapgtude, social
adjustment and job satisfaction of men and womerstary school

Hindi teachers

Hypothesis 4B: There is no significant association among teachapgitude, social
adjustment and job satisfaction of rural and urlsasondary school

Hindi teachers.

Hypothesis 4C: There is no significant association among teachaptjtude, social
adjustment and job satisfaction of government andafe secondary

school Hindi teachers.

Hypothesis 4D: There is no significant association among teachaptjtude, social
adjustment and job satisfaction of English mediumd &ujarati medium

secondary school Hindi teachers.

Hypothesis 4E: There is no significant association among teachapgitude, social
adjustment and job satisfaction of residential amoh-residential

secondary school Hindi teachers.

Hypothesis 4F: There is no significant association among teachapgtude, social
adjustment and job satisfaction of aged below 4&s@and above 40

years secondary school Hindi teachers.

Hypothesis 4G: There is no significant association among teachapgjtude, social
adjustment and job satisfaction of more-experiencaad less

experienced secondary school Hindi teachers.
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SAMPLE OF THE STUDY

After finalizing the variables of the presentdstuconsiderations were given to

whether the entire population is to be made thgestdbfor data collection or a particular
group is to be selected as a representative oivbimde population. The entire population
here refers to all the secondary school Hindi teestwvorking in Dahod District.

The total sample of 480 secondary school Hindileex were selected for the
sample of the study.

TOOLS OF THE STUDY

A research tool plays a major role in any worthehésearch as it is the sole
factor in determining the sound data and in argvat perfect conclusions about the
problem on hand, which ultimately, helps in promglisuitable remedial measures to

solve the problem concerned.

MEASUREMENT OF TEACHING APTITUDE

Considering the flaws and merits of the selectidbntomls in either way, the
researcher is interested in using the standardizedas the present study involves a
thorough study of teaching aptitude of the secondahool Hindi teachers. Hence, the
investigator selected the "Teaching Aptitude Testtdy (TATB)", which was prepared
and standardized by Shamim Karim and Ashok KumadtDio study the teaching
aptitude of the secondary school Hindi teacherskingrin the secondary schools of
Dahod District.

DATA COLLECTION
The investigator personally visited the selecteccosdary schools and
administered the tests after taking permission frone administration. Before

administering the test, clear instructions wereegivo the secondary school Hindi

www.iejte.org Volume-6 Issue-2 Decdmr- 2018 | Page 30




1IEJTE

teachers and doubts were clarified. Tests were radtered in ideal conditions. Thus,
data was collected from the total sample, scoriag done and scores were assigned to

each secondary school Hindi teacher.

CONCLUSIONS AND DISCUSSION
The following are the conclusions drawn from tinelgsis data. These conclusions were
arrived at after appropriate research findings #meke were followed by necessary

discussion.

TEACHING APTITUDE OF SECONDARY SCHOOL HINDI TEACHE RS

[ —

. The secondary school Hindi teachers are having gty teaching aptitude.

2. The secondary school men and women Hindi teachmssegs a very high teaching
aptitude with a significant difference in their ¢eéing aptitude. The men Hindi
teachers have a higher teaching aptitude than waeiireh teachers.

3. The rural and urban secondary school Hindi teadh@&ve very high teaching aptitude

with a significant difference. The rural teacheevd a better teaching aptitude than

their urban counterparts.

N

. The government and private secondary school Hiedchers have a very high

teaching aptitude without any significant differermetween them.

o

The English medium and Gujarati Medium secondampstHindi teachers possess a

very high teaching aptitude with a significant diffnce between them in the level of

their teaching aptitude. The English medium secondehool Hindi teachers have a

better teaching aptitude than Gujarati Medium sdaonschool Hindi teachers.

6. The residential and non-residential secondary ddHimali teachers possess very high
teaching aptitude with a significant differencetl® level of their teaching aptitude.
The residential school Hindi teachers have a betaching aptitude than non-
residential secondary school Hindi teachers.

7. The secondary school Hindi teachers aged aboved® yand below 40 years possess

a very high teaching aptitude with a significanfetence. The more aged teachers

are possessing higher teaching aptitude thanc¢baimterparts.
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8. The less-experienced and more-experienced secosdhopl Hindi teachers have a
very high teaching aptitude with a significant diince in their level of teaching
aptitude. The less-experienced Hindi teachers gesadetter teaching aptitude than

their more experienced counterparts.

SOCIAL ADJUSTMENT OF SECONDARY SCHOOL HINDI TEACHER S

1. The secondary school Hindi teachers have an avézagkeof social adjustment.

2. The secondary school men and women Hindi teachessegs an average social
adjustment with a significant difference betweeenth The men Hindi teachers have
better adjustment than women Hindi teachers thdogth of them possess only
average social adjustment.

3. The rural and urban secondary school Hindi teachave average social adjustment
with a significant difference between them. Thealudindi teachers are better at
social adjustment than their urban counterparts.

4. The Hindi teachers working in government and pevstcondary schools possess an
average social adjustment without any significaffedence between them in social
adjustment.

5. The English medium and Gujarati Medium secondahpscHindi teachers possess
average social adjustment with a significant ddfere between them. The English
medium secondary school Hindi teachers indicate $esial adjustment than English
medium Hindi teachers though both of them revedy aith average level of social
adjustment.

6. The residential and non-residential secondary dchiadi teachers have average
social adjustment without any significant differeretween them.

7. The secondary school Hindi teachers aged aboved® yand below 40 years possess
average social adjustment without any significafieence between them.

8. The secondary school Hindi teachers with less-eepee and more-experience have
average social adjustment with a significant ddfere. The less-experienced Hindi

teachers are socially able to adjust better thamtbre experienced Hindi teachers.

ASSOCIATION AMONG TEACHING APTITUDE AND SOCIAL ADJU STMENT
OF SECONDARY SCHOOL HINDI TEACHERS

www.iejte.org Volume-6 Issue-2 Decdmr- 2018 | Page 32




2320-7566

1. There is a significant association between teacaptgude and social adjustment and
between social adjustment and job satisfactionré e no association between job
satisfaction and teaching aptitude of secondargadHindi teachers.

2. There is a significant association between teachipiifude and social adjustment,
and social adjustment and job satisfaction in boém and women secondary school
Hindi teachers. There is no significant associatimiween job satisfaction and
teaching aptitude of men and women secondary sctiadi teachers.

3. There is a significant association among Teachiptgtéde and Social Adjustment of
urban secondary school Hindi teachers. There igy@ifisant association between
teaching aptitude and social adjustment, and sacdplstment and job satisfaction,
but there is no significant association betweengatisfaction and teaching aptitude
of rural secondary school Hindi teachers.

4. There is a significant association among Teachipgtéde and Social Adjustment of
private secondary school Hindi teachers. There sggaificant association between
teaching aptitude and social adjustment, and s@dlplstment and job satisfaction
except job satisfaction and teaching aptitude afegament secondary school Hindi
teachers.

5. There is a significant association among Teachipttéde and Social Adjustment of
Gujarati Medium secondary school Hindi teachersr@&hs a significant association
among teaching aptitude and social adjustment, s@thl adjustment, except job
satisfaction and teaching aptitude of English medisecondary school Hindi
teachers.

6. There is a significant association among Teachiptgtéde and Social Adjustment of
residential secondary school Hindi teachers. Theaesignificant association between
teaching aptitude and social adjustment, and sacdplstment and job satisfaction,
except job satisfaction and teaching aptitude ofi-residential secondary school
Hindi teachers.

7. There is a significant association among Teachiptitdde and Social Adjustment of
secondary school Hindi teachers irrespective af tyge levels.

8. There is a significant association among Teachipgjtéde and Social Adjustment

irrespective of experience.
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SUGGESTIONS FOR FURTHER RESEARCH
In the light of the present study, the followingidies may be taken up by the

researchers.

* Comprehensive studies may be taken up coveringeiiiee sample of the state To
Study the level of teaching aptitude, social adnestt or job satisfaction.
e Studies may be taken up to identify the relatiopdbetween the Teaching Aptitude

and Social Adjustment of the teachers and the ac@dexcellence of the students.

* Studies may be taken up to compare the teachint@gt social adjustment and job
satisfaction of the teachers of primary and secondehools in order to fill the gap
between these two levels.

» Studies may be taken up to know the influence @fdhef the school in enhancing
teaching aptitude and social adjustment

e Studies may be taken up to study the social adprstrand social adjustment of

preservice teachers considering their age, seXifigatons, etc.
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