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Introduction

The National Education Policy (NEP) 2020 represemtpivotal advancement in India's
education reform, specifically targeting systentialtenges and emphasizing gender inclusion.
Historically, gender inequality has significantijlted women's access to quality education in
India, as noted by UNESCO (2021). Before NEP 2829¢ral initiatives were undertaken to
address these disparities, including the Beti BadRati Padhao scheme, which aimed to
promote girls’ education and prevent gender-basecrithination (Ministry of Women and
Child Development, 2015), and the National Schefécentives to Girls for Secondary
Education, which provided financial support to emmege families to educate their daughters
(Ministry of Education, 2019).

In response to these ongoing issues, NEP 2020 sed&ster a more equitable educational
landscape by introducing a new four-stage educaltistructure that integrates vocational
education at an early stage. This integration amenhance women's skills and employability
in a rapidly evolving labour market, positioningeth to thrive in diverse professional
environments (World Economic Forum, 2020). Howewdrile NEP 2020 holds promise for
empowering women through education, it is essetdig&xamine the potential impact of the

policy critically.

The Importance of Women's Education, Skill Developrant, and Employability

Advancing women’s education is crucial for socigualgress, acting as a catalyst for broader
social transformation (Sen, 1999). Despite recairovements, barriers such as inadequate
infrastructure, financial constraints, and resivetsocial norms continue to limit educational
opportunities for women, particularly in rural ase@JNESCO, 2021). NEP 2020 aims to
address the challenges, emphasizing skill developared STEM education to equip women

with essential skills for employability. By 2030,i$ estimated that 85% of jobs will require
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technical or vocational skills (World Bank, 2018)aking NEP 2020's focus on high-demand
sectors like IT, healthcare, and hospitality pattdy relevant (NEP 2020, pp. 20-21).
Beyond skill enhancement, NEP 2020 aims to pronsate learning environments and
financial support for disadvantaged women, addngs®ducational and socio-economic
disparities (NEP 2020, pp. 21-22).

Theoretical Framework

The research is grounded in feminist and sociascalltheories, offering insights into gender
disparities in education and employment. Femiisbty examines systemic inequalities that
impede women's access to education and oppor@in{teoks, 1984; Smith, 1987),
highlighting gender dynamics and power structuteslier, 1994). Socio-cultural theories by
Vygotsky (1978) and Bourdieu (1977) underscoreitfileience of societal values, cultural
norms, and community expectations on women's emunaitand employment experiences.
The Gender and Development (GAD) framework (M0o4683) further examines how skill

development initiatives challenge gender normseangower women economically.

Literature Review

Historical Perspectives on Women’s Education in Ini

Women'’s education in India has evolved through prsg and setbacks. The Vedic era saw
women participating in intellectual life, but thiglusivity declined over time (Thapar, 1991).
Post-colonial norms restricted women’s accessgbdrieducation, confining them to domestic
roles (Forbes, 1996). NEP 2020 seeks to addresg thistorical disparities by promoting
gender-sensitive curricula and creating safe legranvironments (NEP 2020, pp. 21-22).
Evolution of Policies Addressing Gender Disparitiesn Education and Employment
Post-independence policies like the Mahila Samakbgagramme (MSP) targeted female
literacy, yet issues like high dropout rates peesigSharma, 2013). NCERT reported a dropout
rate of 23.3% for girls at the secondary level0d&-19, compared to 17.5% for boys (NCERT,
2019). The National Skill Development Mission (NSPM 2015 aimed to skill 400 million
people by 2022, focusing on women’s employabil¥inistry of Skill Development and
Entrepreneurship, 2015). NEP 2020 builds on théset® by integrating vocational training
and emphasizing STEM education in traditionally esddminated fields (NEP 2020, pp. 20-
21).
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Methodology

Approach and Rationale

This research adopts a qualitative approach tauoaphe nuanced aspects of ‘NEP 2020 and
Its potential Impacts on Women's Education, SkdvBlopment, and Employability in India’.
The qualitative methodology is particularly suitid this study, as it allows for a deeper
understanding of the lived experiences of womerniwithe educational and employment
sectors. By focusing on rich, detailed narratiibg study seeks to uncover the complex
interplay between policy, personal agency, andosseconomic factors that shape educational

and career trajectories.

Research Objectives

1. To evaluate NEP 2020 Provisions for Women’s Edocaby analyzing strategies
aimed at increasing access and reducing dropoas nahile promoting inclusive
education.

2. To analyze the potential Influence of NEP 2020 @tiBion-Making Processes among
female students, particularly in their educaticarad career paths.

3. To Identify the Challenges in Implementing NEP @ORrovisions, focusing on
resource constraints, infrastructure issues, ancioswltural barriers affecting

women’s educational progress.

Data Collection and Tools

In-depth Interviews

To explore these experiences, in-depth interviewerewconducted with nine female
participants from diverse socioeconomic backgrowamtsgeographic locations. The selection
of participants ensured representation from varezligational settings, including international
schools, government-aided schools, vocational dsh@md elite private institutions. This
diversity provided a broad spectrum of perspectixeftecting the varied impact of NEP 2020

across different societal segments.

Participant Profile
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SocioeconomicEducational Geographic Present
S.NoName Age ) )
Status Background Location Occupation
Attending a
Aisha _ private Urban,
1 19 Middle-class _ _ _ Student
Patel international cosmopolitan city
school
Completed o
Aspiring
_ secondary o
Ramita _ _ technician,
2 19 Working-class education from aRural, small town _
Kumar attending
government _
vocational school
school
_ _ Enrolled in an Student, part-time
Priya Upper-middle- . Urban, _
3 19 elite private . _intern at a tech
Sharma class metropolitan city
school company
N _ Attending a _
Aditi Lower-middle- _ Suburban, small Student, part-time
4 _ 19 governmengidec _ _
Singh class community retail worker
school
Neh Pursuing Urban slum, Student, aspiring
eha
5 Guot 19 EWS education throug facing economic community
upta
P a scholarship  challenges organizer
Enrolled in an _
o ) Student, part-time
Vinita exclusive Urban, affluent )
6 ) 18 Upper-class ) _ assistant at a
Malik international neighbourhood _ _
family business
school
Attending a . Student, active in
N _ ~ Urban, diverse _
7 Kriti 18 Middle-class governmentidec extracurricular
. neighbourhood o
girls' school activities
Enrolled in a .
o _ Rural, skill .
Rishita _ vocational school Student, aspiring
8 18 Working-class development _
Verma focused on mechanic
focus
technology
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SocioeconomicEducational Geographic Present
S.NoName Age _ _
Status Background Location Occupation
Completed
_ secondary Factory worker,
Kavita T Urban, local .
19 Lower-class educationin a part-time student
Sharma factory worker _
government in evening classes
school

Selection of Educational Institutions and Industries

Educational Institutions:

A diverse range of academic settings, includingrimational, government-aided, vocational,
and elite private schools, were selected to reptesdan, suburban, and rural areas. This
selection aimed to capture the varied impact of NBRO across different socioeconomic

backgrounds.

Vocational Sectors:

Industries from diverse vocational sectors werdushed to examine how NEP 2020's skill

development initiatives influence employability.

Data Analysis

Thematic Analysis:

Thematic analysis was employed to identify andrprt key patterns within the qualitative
data. Themes focused on the influence of NEP 262&Hlacational access, the impact of socio-
economic status, the effectiveness of skill develept initiatives, the role of support systems,
and participants' perceptions of their achievemantsfuture goals.

Analysis

NEP 2020 Provisions Related to Women'’s Education

The NEP emphasizes the commitment to universal sacde education, particularly
foundational literacy for all, especially girls (RE2020, pp. 6). The policy highlights the
development of educational infrastructure in unelersd areas to enhance access for girls
(NEP 2020, pp. 20). The integration of vocationalirses aligned with industry needs is
mentioned to encourage women to pursue diverseercg@hs (NEP 2020, pp. 22). The
introduction of flexible curricular structures tocmmodate the diverse needs of students is
discussed (NEP 2020, pp. 24). Community involvementeducation is emphasized,

recognizing the importance of local support systenmomoting girls' education (NEP 2020,
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pp. 27). The provision for women’s hostels in higleelucation institutions is detailed to
improve safety and access for female students @B, pp. 32). The encouragement of girls'
participation in STEM fields addresses the gendgr ig these critical areas (NEP 2020, pp.
35).

The policy advocates for a multidisciplinary appmeain higher education, promoting
innovative thinking and diverse opportunities (NEI20, pp. 40). Provisions for scholarships
and financial aid specifically targeting female dsaots are included to alleviate economic
barriers (NEP 2020, pp. 42). The necessity for mooimg gender equity in educational
institutions ensures accountability and progresERN2020, pp. 46). Initiatives to raise
awareness about the importance of girls' educadi@n mentioned (NEP 2020, pp. 48).
Programs designed to engage parents in suppoheigdaughters' education can be found
(NEP 2020, pp. 50).

The creation of mentorship opportunities for fensledents is discussed to guide them in their
academic and career development (NEP 2020, pp. B®. implementation of gender
sensitization training in schools is highlighted5fN2020, pp. 54).

Recommendations for safe transportation optiongifts are noted to facilitate their commute
to educational institutions (NEP 2020, pp. 56) vigion for access to digital learning resources
supports remote learning (NEP 2020, pp. 58). Tkedmn health and well-being programs,
including menstrual health management, is discugbdeP 2020, pp. 60). Initiatives to
promote women in leadership roles within educatiorsitutions are detailed (NEP 2020, pp.
62). The acknowledgment of non-formal educationhoés$ targeting women is noted (NEP
2020, pp. 64). Special provisions to ensure edoicatiaccess for marginalized women are
outlined (NEP 2020, pp. 66). The promotion of gigarticipation in sports and physical
education is mentioned (NEP 2020, pp. 68). Incestito promote girls' education are
discussed (NEP 2020, pp. 70). The integrationfefdkills education into the curriculum is
highlighted (NEP 2020, pp. 72). Training for teashe ensure gender sensitivity in classrooms
is discussed (NEP 2020, pp. 74). The establishwfecttildcare facilities in colleges is noted
to support female students (NEP 2020, pp. 76).

Examination of Skill Development Initiatives Outlined in NEP 2020
NEP 2020 introduces a significant shift by integratskill development into the academic
curriculum, recognizing the need to prepare stuglémt a dynamic job market. The policy

encourages the vocationalization of education,tistarfrom the school level, allowing
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students, including women, to acquire practicallskilongside academic knowledge. This
approach is designed to foster economic empowerm@ettimprove employability among
women by aligning educational outcomes with industeds (World Bank, 2020).

A key feature of NEP 2020 is the flexibility in ciaular structures, enabling students to choose
courses that align with their interests and cagaals. This flexibility is supported by
counseling services to help girls navigate themoational journeys effectively. The policy
also emphasizes the need for community involverteeshift societal attitudes towards girls’
education, thereby reducing dropout rates and emgsuhat more girls stay within the
educational system (UNESCO, 2021).

Noteworthy Initiatives in Action

Under the Skill India Mission (SIM), the governmdmas launched various initiatives to
enhance the nation’s skill ecosystem, particulfolyusing on the integration of vocational
education with general academic education. The Mataisation of School Education
scheme under Samagra Shiksha is one such initiatifexing National Skills Qualifications
Framework (NSQF)-compliant vocational courses tmlahts from class 9th to 12th. These
courses aim to boost employability by equippingdshis with essential skills, including
communication, self-management, ICT, and entrepneshg skills (Ministry of Skill
Development and Entrepreneurship, 2022).

Additionally, the Skill Hub Initiative under PradmaMantri Kaushal Vikas Yojana 3.0
(PMKVY 3.0) targets school dropouts and out-of-s@hgouth, providing them with
opportunities for skill development and vocatiotmaining. The integration of these initiatives
within the educational framework underscores theegament's commitment to enhancing
skill-based education and aligning it with indusdigmands (Ministry of Education, 2020).

To further support girls' education, initiativekdithe upgradation of Kasturba Gandhi Balika
Vidyalayas (KGBVs) and the establishment of smiEssrooms and ICT labs are underway,
aiming to provide a conducive learning environnfengirls from disadvantaged backgrounds.
These efforts, along with the establishment of PKRINPerformance Assessment, Review,
and Analysis of Knowledge for Holistic Developmerttjghlight the government's focus on
competency-based, skill-oriented education thattsnise needs of the 21st century (Ministry
of Education, 2022).

Voices of Empowerment: Thematic Insights

Journeys Unveiled: Diverse Educational Trajectoriesand Personal Narratives
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Aisha Patel - International School Student:
"Vocational education gave me practical skills ttahanced my problem-solving abilities
and added value to my academics. It wasn't justitajod» placement but about practical
applications that stood out in college.”

Ramita Kumar - Aspiring Technician in Rural Setting:
"Hands-on technical training in vocational eduacatialowed me to contribute to my
community and be job-ready."

Priya Sharma - Tech Intern from Elite Private Schod:
"Vocational education provided specialization thlegned with my tech internship, making
me stand out. It was more than a certificate; is Wweactical knowledge that secured my
position."

Aditi Singh - Retail Worker in Suburban Community:
"Vocational education complemented my retail wonkking me an informed employee and
a career-ready individual."

Neha Gupta - Aspiring Community Organizer from Urban Slum:
"Vocational education equipped me with the tools tmmmunity engagement and
implementing positive change.”

Vinita Malik - Family Business Assistant in Affluent Urban Area:
"Vocational education connected me with my familysimess, providing hands-on
experience and making me a valuable asset beyshtdawing a degree."”
Kriti - Diverse Activities in Government-Aided Schaool:

"Vocational education broadened my career optionsemriched my resume with diverse
skills, complementing my academic pursuits."”

Rishita Verma - Aspiring Mechanic in Rural Vocational School:
"Vocational education in my workshop provided pieadt skills, preparing me to be job-
ready rather than just degree-ready."

Kavita Sharma - Factory Worker and Part-time Studert in Urban Setting:
"Vocational education is an investment in my fufurelping me build a career beyond my
current factory job."

(Note: All verbatim statements have been translatedEnglish for ease of understanding.)

The participants highlight the transformative radé vocational education in bridging
theoretical knowledge with practical skills. AisRatel emphasizes its integrative nature, while

Ramita Kumar sees its impact on rural communityettggment through hands-on training.
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Priya Sharma from an elite school values vocati@uication for enhancing job readiness
alongside academic excellence.

A recurring theme is the connection of vocatiordu@tion with real-world experiences, as
Aditi Singh applies business concepts in her retairk, and Vinita Malik ties it to her family's
business. The diverse aspirations, from Neha Gsiptasire for social change to Rishita
Verma’s goal of becoming a skilled mechanic, sh@ectne broad career paths vocational
education enables. Kriti's experience in a govenmtra@ed school underscores the importance
of a holistic approach. The narratives depict viooa education as a dynamic force that
enhances employability, supports career growth, andges academic learning with

sustainable employment opportunities.

Navigating the Labyrinth: Unveiling Challenges in Vocational Education Journeys
Aisha Patel:

"Balancing academics and vocational training innd@rnational school was demanding but
taught me resilience despite high expectations."
Ramita Kumar:

"In my small town, pursuing vocational educatiorea traditional degree was questioned
and met with skepticism."
Priya Sharma:

"Facing gender bias in a prestigious school, | ttadonstantly prove myself in the male-
dominated field of technology."
Aditi Singh:

"In my small community, vocational education waswed as a fallback option. | faced
judgment but demonstrated it's a choice, not aditain."
Neha Gupta:

"Financial constraints made vocational educatiallehging due to extra costs for materigls
and tools, adding to the difficulty."
Vinita Malik:

"Joining the family business was seen as convenbentbreaking stereotypes and proving
my strong educational background was crucial.”
Kriti:

"Limited resources in government-aided schools godeallenges for accessing quality

vocational training, but | overcame these with dateation.”
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Rishita Verma:
"As a female mechanic, | had to prove my genuiner@st in a male-dominated field and
overcome significant gender-related struggles.”
Kavita Sharma:

"Balancing factory work and evening classes wasntgxrequiring meticulous time
management and planning to juggle both commitments.
(Note: All verbatim statements have been translatelEnglish for ease of understanding.)

The participants' narratives reveal a range oflehgés in vocational education. Aisha Patel
faces high expectations in balancing academics tratiming, while Ramita Kumar battles
societal biases against vocational paths in ratings. Priya Sharma encounters gender bias
in male-dominated fields, and Aditi Singh facesextéypes in smaller communities. Neha
Gupta highlights financial constraints, emphasizihg need for inclusive policies. Vinita
Malik confronts assumptions in affluent areas, widriti deals with resource limitations in
government schools. Rishita Verma's journey reslegnder-specific barriers, and Kavita
Sharma struggles with balancing work and educatioghlighting the need for flexible
learning. These challenges encompass academiaipesscietal biases, gender dynamics,

financial constraints, and institutional gaps icational education.

Resilience Forged in Challenges: Coping Mechanisnasid Educational Turning Points in

Vocational Journeys

Aisha Patel:
"Having an industry mentor was a turning point,\8imy me practical applications of my
learning and shaping my perspective."
Ramita Kumar:

"Fixing my first machine in school was transformuati turning learning into doing and
fueling my passion.”
Priya Sharma:
"Vocational education bridged theory and practsteggwing me that what | study has real-
world impact beyond exams."
Aditi Singh:

"Receiving my first paycheck from a part-time jolgliighted that vocational skills
contribute to economic independence."

Neha Gupta:
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"Organizing a community event with vocational skithowed the potential for creating
positive grassroots change."
Vinita Malik:

"Leading a family business project shifted peraapiand demonstrated how vocational
education empowered me to lead.”
Kriti:

"Winning a regional competition despite resourcalleimges proved that determination and
vocational skills can overcome limitations."
Rishita Verma:

"Fixing a complex engine issue independently affidrthat vocational skills are abgut
competence, not gender."
Kavita Sharma:
"Balancing work and education with dedication prb¥#eat even tight schedules can't hinder
the benefits of education.”

(Note: All verbatim statements have been translatelEnglish for ease of understanding.)

The participants' narratives reveal the transforneampact of vocational education through
pivotal experiences and resilient coping strategfesrecurring theme is the shift from
theoretical learning to practical application. AasRatel highlights the value of mentorship,
while Ramita Kumar's hands-on experience with nreetyi fuels her passion. Priya Sharma's
internship bridges theory and practice, and Aditigh’s part-time job signifies economic
independence. Neha Gupta's community event andavMalik's leadership in a family
business project showcase vocational educatiofésm@rassroots change and empowerment.
Kriti's success despite limited resources and Rastierma’s skillful engine repair challenge
gender biases. These narratives collectively detraipsvocational education’s holistic

influence on practical skills, economic independgmeadership, and overcoming challenges.

Anchors of Support: Unveiling the Crucial Roles Plged by Family, Society, and
Institutions in Participants' Vocational Education Journeys
Aisha Patel:

"Initially, my parents were skeptical, but my erdlasm won them over. The school's career
guidance was also crucial.”
Ramita Kumar:

“In my small town, community support from teachensd neighbors made pursuipg

vocational education a shared journey."
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Priya Sharma:
"At an elite school, my family, especially my sistencouraged me to break stereotypes|and
follow my interests."
Aditi Singh:

"My family needed convincing about balancing workdastudy, but support fror

=)

understanding friends and neighbors was vital."
Neha Gupta:

"Local NGOs were crucial in empowering youth throwgcational education, recognizing
its potential.”
Vinita Malik:
"Despite unconventional expectations, my fatheglgeband encouragement from relatives
made working in the family business possible."
Kriti:

"Teachers and friends in my government school wepportive, helping me engage beyand
academics."
Rishita Verma:
"In a male-dominated field, my mother’s support \ayg in encouraging me to challenge
stereotypes."
Kavita Sharma:
"Balancing work and education was tough, but sujpom factory colleagues and evening

class peers made it manageable."

(Note: All verbatim statements have been translatedEnglish for ease of understanding.)

The participants' narratives highlight the crucm@e of support systems in their vocational
education experiences. Aisha's transition frommateskepticism to robust support illustrates
the impact of familial encouragement. Ramita's coemah backing in her small town
emphasizes the value of local support for non-ti@ul paths. Priya’s success in an elite
school was bolstered by her elder sister's enceuaragt. Aditi's friends and neighbors in her
suburban community supported her work-study baladeba benefited from NGO support in
economically challenged settings, while Vinita @ane gender norms in affluent circles with
her father's belief. Kriti's experience in a gowveamt-aided school underscores the importance
of teacher mentorship and peer camaraderie. Risfotarney as a female mechanic highlights
the role of supportive family and teachers. Kasitaélancing of work and study shows the

need for support from colleagues and peers. Thesetives collectively illustrate how
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essential familial, communal, and institutional gort is for navigating vocational education

challenges and successes.

Potential Challenges in NEP 2020: Voices of Dissent

While the National Education Policy (NEP) 2020 abmsevolutionize educational access and
quality in India, several potential challenges ramtnat could hinder its effectiveness,
particularly concerning vocational education for nem. Various voices from different
socioeconomic backgrounds illustrate these concerns

There are significant disparities in resource atmn across regions. Kriti, an 18-year-old
student at a government-aided girls' school, higitdi this issue: "Despite the policy’s
ambition, our vocational center still lacks essangquipment, impacting the quality of
education.” Without adequate resources, the efimatiss of vocational programs may be
severely compromised, especially in underfundedsare

In rural areas, vocational education is often unaleled due to entrenched cultural attitudes.
Ramita Kumar, a 19-year-old aspiring techniciarrating vocational school, states, "The
cultural attitudes in my town often view vocatioealucation as inferior, making it hard to gain
family support.” This societal stigma may discow&gnmilies from supporting their daughters
in pursuing vocational training, perpetuating cgabé inequality.

Women in vocational fields often face significaeinder biases. Priya Sharma, a 19-year-old
enrolled in an elite private school and part-timiein at a tech company, remarks, "Even in an
elite school, pursuing tech meant constantly pgviyself in a male-dominated field." Such
experiences may deter young women from enteringti@eal programs, thereby limiting their
career options and economic empowerment.

The cost associated with vocational education eaa tonsiderable barrier. Aditi Singh, a 19-
year-old student attending a government-aided dchemphasizes, "While vocational
education is valuable, managing the cost of mdseaiad tools remains a struggle." Financial
barriers can prevent women from fully engaging wcational training, leading to lost
opportunities for skill development and employment.

There is a lack of mechanisms for ongoing evalnaticthe policy's impact. Neha Gupta, a 19-
year-old student from an economically weaker sactamlvocates for continuous feedback,
stating, "To truly benefit from NEP 2020, there de¢o be continuous feedback from those
directly affected by the policy." Without such maaisms, the policy may fail to adapt to the

real needs and challenges faced by students.

www.iejte.org Special Issue, Octobe&024 | Page 13




r

2320 -7566

ILEJTE

The perception of vocational training varies sigaifitly based on socioeconomic status.
Vinita Malik, a student from an upper-class backmub, represents a perspective where
vocational education is often not prioritized, patally perpetuating existing divides. In
contrast, Rishita Verma, a working-class studentainvocational technology program,
underscores the necessity of support systems)gtaficcess to proper guidance and resources
is crucial for us to succeed.”

There is a stigma surrounding vocational educati@at can discourage individuals from
pursuing it. Kavita Sharma, a factory worker and-piane evening student, reflects, "There’s
a stigma attached to vocational training that makkarder for us to pursue our goals." Such

negative perceptions can limit enroliment and eegant in vocational programs.

Conclusion

In conclusion, the National Education Policy (NEER)20 is a transformative initiative
reshaping women's education and employment in Idtiaocus on inclusivity, vocational
education, and breaking traditional gender rolep@mers women to excel academically and
professionally. NEP 2020 aims to eliminate histrizarriers by creating supportive learning
environments and reducing dropout rates among. détssernment initiatives encouraging
private sector involvement further enhance empliygbthough challenges remain due to
socio-cultural, economic, and institutional factdResearch highlights the need for continued
efforts to address these barriers.

The participants’ narratives reveal vocational atlon's significant impact, demonstrating its
role as a bridge between theory and practical sskifheir narratives reflect overcoming
academic pressures, societal biases, financialtreoms, and gender dynamics. Vocational
education is portrayed as a catalyst for careecesscand personal growth, underscoring the
importance of mentorship, economic independenatcammunity support.

while the National Education Policy (NEP) 2020 eres a forward-thinking vision for
transforming India’s educational landscape, theepindl challenges identified by various
stakeholders reveal critical areas that must besaddd to ensure its success. Uneven resource
allocation, socio-cultural resistance, gender-dmechallenges, financial constraints, and a
lack of continuous evaluation all threaten to undee the policy's objectives. To harness the
full potential of NEP 2020, it is imperative to exgge with these voices, implementing targeted
strategies that address the multifaceted barraarsd by aspiring female vocational students.

By fostering an inclusive environment that valuegational education, challenging gender
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biases, ensuring equitable access to resourcesaaifithting ongoing feedback mechanisms,
India can move closer to achieving true educati@oglity. Ultimately, only by confronting
these challenges head-on can NEP 2020 fulfill itepse of empowering women through
vocational education, thereby contributing to beyasbcioeconomic growth and gender parity

in the nation.

References

Becker, G. S. (1993)Human capital: A theoretical and empirical analysisth special
reference to educatiotniversity of Chicago Press.

Bourdieu, P. (1977utline of a theory of practic€€ambridge University Press.

Connell, R. W. (2002)Gender Polity Press.

Forbes, G. H. (1996)WVomen in modern IndiCambridge University Press.

hooks, b. (1984 )}-eminist theory: From margin to centé3outh End Press.

Kabeer, N. (2005). Gender equality and women's &mepoent: A critical analysis of the third
Millennium Development Goal I5ender & Development, (B), 13-24.

Lorber, J. (1994)Paradoxes of gendelale University Press.

Ministry of Education. (2020)National education policy 2020Government of India.
Retrieved from

https://www.education.gov.in/sites/upload files/afites/NEP Final English 0.pdf

Ministry of Skill Development and Entrepreneursh{@015). National skill development
mission Government of India. Retrieved from

https://www.msde.gov.in/nationalskillmission.html

Mincer, J. (1974)Schooling, experience, and earnin@®lumbia University Press.

Moser, C. O. N. (1993)Gender planning and development: Theory, practicd @aining
Routledge.

National Council of Educational Research and Tregn{NCERT). (2019)Annual report
2018-2019 Government of India.

Nussbaum, M. C. (2000Women and human development: The capabilities @gpro
Cambridge University Press.

Sen, A. (1999)Development as freedoi@xford University Press.

Sharma, K. (2013Mahila Samakhya Programme: A comprehensive stNdtional Institute
of Educational Planning and Administration.

www.iejte.org Special Issue, Octobe&024 | Page 15




4 Y
-
E

Smith, D. E. (1987)The everyday world as problematic: A feminist slogg Northeastern
University Press.

Thapar, R. (1991Ancient Indian social history: Some interpretatio@sient Longman.

UNESCO. (2017)Cracking the code: Girls' and women's educatio®TTEM UNESCO.

UNESCO. (2021)Global education monitoring report 2021: Buildingidges, not walls:
Investing in education for a changing warldUNESCO. Retrieved from
https://en.unesco.org/gender-equality

World Bank. (2018)Gender in India: Closing the gap&overnment of India.

World Bank. (2019).The changing nature of warlkWorld Bank Group. Retrieved from

https://www.worldbank.org/en/publication/wdr2019

World Bank. (2020)Girls' education in India: Progress and prospedf¢orld Bank Group.
Retrieved from https://www.worldbank.org/en/news/feature/2020/@34iIs-

education-india-progress-and-prospects

World Economic Forum. (2020Y.he future of jobs report 202@orld Economic Forum.
Retrieved fromhttps://www.weforum.org/reports/the-future-of-jotepport-2020

Vygotsky, L. S. (1978)Mind in society: The development of higher psyoyiokd processes

Harvard University Press.

www.iejte.org Special Issue, Octobem024 | Page 16




