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Introduction 

Today the educational landscape is becoming increasingly diverse. There are students 

from different cultural, linguistic, socioeconomic, and learning backgrounds in a single 

classroom. This diversity is simultaneously an opportunity and challenge to educators, who are 

trying to provide equitable and high quality education to all students. The conventional one-

size-fits- all teaching practices are inadequate to meet the diverse needs of learners. To 

overcome this teacher must adopt teaching methods that promote inclusive learning 

environments, ensuring that all students, irrespective of their abilities and backgrounds can 

achieve. Inclusive education embraces innovative teaching methods to create a diverse and 

supportive learning environment, promoting equal opportunities and engagement for all 

students (Mummurthi, 2023).  

 Inclusive education is an approach that embraces student diversity as strength and 

strives to make a learning climate in which all students feel valued and supported. Inclusive 

education is a paradigm change in education because it acknowledges that everyone, regardless 

of differences, has the right to an equitable and high-quality education (Jardinez & Natividad, 

2024).  Beyond only a pedagogical strategy, inclusive education is a concept that influences 

the fundamentals of contemporary education. It is based on the understanding that every 

student, regardless of background or ability, should have equitable access to high-quality 

education and that diversity enhances learning opportunities (Bhat, 2023).  By tailoring 

instruction to meet the individual learning needs of students, teachers can enrich their 

engagement, motivation and achievement. Teaching for diversity means addressing a range of 

differences in the classroom. It offers exposure to a variety of perspectives which could deepen 

the knowledge and understanding of students. An inclusive classroom prepares students for a 
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globalized world by enabling them to acquire better communication and cooperation skills. 

This exposure helps students to break down the stereotypes and bias existing in the society. 

Inclusion helps in the promotion of values like empathy, tolerance, compassion, etc. which will 

greatly contribute to the development of interpersonal skills. Besides, inclusive education helps 

in the socio-emotional growth of pupils. Inclusive education benefits students by enhancing 

social development, communication skills, independence, and respect, leading to positive self-

esteem, patience, gratitude, and potential for continued education (Luthfia, 2024). 

 Inclusive learning strategies always aim to ensure that all students, regardless of their 

abilities, backgrounds, or learning needs, can access and participate in the learning process 

effectively. These strategies help in the creation of an inclusive learning environment where all 

students can thrive, irrespective of their individual challenges or differences.  

 

Social constructivism  

Social constructivism is an educational philosophy that contends that support from 

others and social interaction, especially in a group environment, improve learning. (Jardinez & 

Natividad, 2024). It gives importance to the role of social interactions and culture in the 

development of knowledge, beliefs and understanding. Social constructivism argues that most 

of our knowledge is shaped by our social context, interactions, and shared experiences with 

others.  Social constructivism promotes inclusive education by emphasizing group learning and 

the social context of knowledge acquisition. Due to its emphasis on learning and development 

being closely linked to a child's experiences and social setting, social constructivism was 

thought to be a solid foundation for practice (Jamero, 2019). One of the prominent figures in 

social constructivism is Lev Vygotsky who believed that social interaction is fundamental to 

cognitive development. He introduced concepts such as the Zone of Proximal Development 

(ZPD) and role of social interaction in learning. Vygotsky states that cognitive growth occurs 

first on a social level, and then it can occur within the individual. Individuals make meaning 

through the interactions with each other and with the environment they live in (Amineh & Asl, 

2015).  

 

Implications in Inclusive Education 

 Social constructivism has considerable implications for inclusive education. It provides 

an outline for understanding how diverse learners can be integrated into the mainstream 

educational system. Social constructivism emphasizes the relevance of context in education, 
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which offers a theoretical basis for including children with special needs and disabilities in 

regular classrooms (Kugelmass, 2007).  

• Equity in Learning 

Inclusive education aims to provide equitable and quality education to all learners. The 

traditional one size fit for all methods are not suitable in an inclusive setting. Inclusive 

classrooms require differentiated instruction, where each learner is unique and their 

learning needs are varied. Social constructivism supports this principle by advocating for 

differentiated instruction in which the student’s backgrounds and experiences play a crucial 

role. Differentiated instruction may be able to take its impetus from the social constructivist 

learning theory engendered by Lev Vygotsky (Subban, 2006).  

• Value of Diversity 

Inclusive education views diversity as a strength rather than a barrier. When students from 

different backgrounds interact they bring their unique cultural and social insights into the 

learning process. Vygotsky stressed that cultural and social context have an impact on an 

individual’s learning and development (Shibina & Vijayalakshmi, 2022).  Constructivism 

views knowledge as shaped by diverse experiences and perspectives. Social constructivism, 

when coming into teaching addresses the learning needs of diverse learners by caring for 

multiple truths, encouraging collaborative discovery, and enhancing individual 

responsibility for better learning outcomes (Flint, 2016).  

• Focus on Social Interaction 

Inclusive education and social constructivism focuses on the importance of social 

interaction for learning. Mainstreaming children with special needs, which is the driving 

force behind the inclusive educational approach strongly advocates for the social 

interaction of children. Social constructivism acknowledges the significance of social 

interactions and the environmental elements in the learning process (Shibina & 

Vijayalakshmi, 2022). Interacting with the resourceful members of the society is very 

important in learning. Without the interaction with more knowledgeable others in the 

society it is impossible to acquire the social meaning of important symbol systems and how 

to use them (Kim, 2001).  

• Guided Learning 

In an inclusive setting guided learning allows teachers to offer personalized scaffolding that 

helps students to overcome specific challenges.  Social constructivism also advocates that 

knowledge is co-constructed through interactions with peers, teachers, and the society. The 

Zone of Proximal Development (ZPD) is a key concept, referring to the difference between 
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what a learner can do independently and what they can achieve with guidance and support. 

ZPD refers to the range of skills that can be developed with adult guidance or peer 

collaboration exceeds what can be attained alone (Fani, & Ghaemi, 2011). 

Conclusion 

Social constructivism provides a powerful framework for advancing inclusive 

education by emphasizing the construction of knowledge by the learner in an equitable learning 

environment with adequate teacher and peer collaboration. The mainstreaming of students with 

special needs enables them to social interaction. The constructive approach focuses on student 

centered learning by valuing the uniqueness of each child and embracing their diverse cultural 

and social backgrounds. Ultimately the application of social constructivism in inclusive 

education enhances the student’s learning by creating a more accessible, appropriate and 

collaborative learning environment for all. 
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