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Introduction

Inclusive education, a cornerstone of equitablenieg, aims to provide all students, regardless
of their physical, intellectual, social, or emotabulifferences, the opportunity to learn together
in the same environment. The philosophy behindugige education promotes diversity in the
classroom, ensuring that every child, includingsthavith disabilities, has access to a quality
education alongside their peers. In a diverse ecgliRe India, where education plays a pivotal
role in social transformation, the shift toward lusive education aligns with the global
movement toward more humanistic and democraticdoiwppractices.

Chhattisgarh state's educational landscape, clesized by a mix of urban and rural schools,
provides an opportunity to study how inclusive etion is perceived and practiced across
different contexts. In this regard, the attitudémeservice teachers become a critical factor in
determining the success of inclusive educationchiess' attitude towards inclusion not only
shape the classroom environment but also influeheg teaching practices, ability to
differentiate instruction, and willingness to accoodate students with special needs.
However, teachers may face various challenges jreimenting inclusive education, such as
a lack of resources, inadequate training, and titeech responsibility of managing diverse
learning needs. Understanding their attitudes semal to address these challenges and to
design interventions that support them in this pssc

Literature Review

Recent studies emphasize that positive teachéuddt are essential for successful inclusive
education. In their study, Mehta and Jha (2022gdabat teachers who demonstrate more
favorable attitudes towards inclusion are more lyikéo create supportive learning
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environments for students with disabilities. Howe\they also found that many teachers in
rural India, including Chhattisgarh, struggle withplementing inclusive education due to
ingrained biases and a lack of understanding atiisabilities (Mehta & Jha, 2022).

Training has been identified as a key factor irntéosg positive attitudes toward inclusive
education. Kumar and Roy (2022) found that in-gerviraining significantly improved
teachers' confidence and attitudes towards ina@usducation, particularly when focused on
practical strategies and classroom managementiersg learners. Singh and Gupta (2023)
identified several barriers to effective inclusiarChhattisgarh, such as large class sizes, lack
of resources, and limited administrative suppocdcakding to Das and Verma (2023), teachers
with higher self-efficacy are more likely to adoptlusive practices. They spotted that many
teachers lacked the confidence to work with stuslenth disabilities due to limited exposure
to inclusive methodologies during their professidraining.

Bhardwaj and Patel (2022) found that societaluatés towards disability influence teachers’
perceptions of inclusion. Teachers often reflecat tstudents with disabilities require
specialized, segregated education, which can leagdistance to inclusion in mainstream
classrooms. Gupta and Rao (2024) found that inkseneachers often feel unprepared to
manage inclusive classrooms due to a lack of coenpetin specialized teaching techniques.
Incorporating technology into classrooms has beggested by Jain and Bansal (2023) as a
way to support inclusive education. They also idieat that while teachers were open to using
technology to enhance inclusion, many lacked tHeastructure and training to do so
effectively.

Sen and Bhattacharya (2022) found that teachergedsived strong support from their school
administrators were more likely to adopt incluspractices. This is particularly relevant in
states like Chhattisgarh, where schools in ruredsimay have limited access to resources and
leadership guidance. Kaur and Singh (2024), stdesisat future research should focus on
developing localized training programs tailoredthe specific needs of teachers such as
prioritizing practical strategies, resource managainand cultural competence to help them
to overcome the barriers they face in implemenimnatusive education.

Rationale

In the context of Chhattisgarh, where educatioesburces are often limited, especially in rural
areas, examining in-service teachers' attitudearasvinclusive education becomes even more
significant. The state has seen considerable sftorimprove its education system, but the
journey towards full inclusion remains complex. §bkiudy seeks to explore the attitudes of in-

service teachers in Chhattisgarh toward inclusdwecation, with a focus on understanding the
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factors that influence their attitude. By identifgithe barriers that shape these attitudes, this
research aims to provide insights into how inclagducation can be strengthened in the state.
The findings from this study will be valuable informing policymakers, educators, and
stakeholders about the necessary steps to suppohdrs, improve teacher training programs,
and foster an educational environment that embrdisessity and inclusion. Ultimately, this
research hopes to contribute to the ongoing effortsreate a more inclusive and equitable
education system in Chhattisgarh.
Resear ch Questions
During the process of review some questions avigesh leads this piece of work-
- What attitude do the in-service teachers of Chégdtih state have towards inclusive
education?
« What are the influencing factors which influence tachers' attitude towards inclusive
education?
Objectives of the Study
The primary objectives of this study are:
« To explore the attitudes of in-service teachersarol inclusive education in
Chhattisgarh state.
- To identify the factors influencing teachers' atlgt towards inclusive education
« To provide recommendations for policy and practiased on the findings.
Delimitation
This study is delimited to the in-service teacldr€hhattisgarh state only.
M ethodol ogy
Sample and sampling
The sample for the study included 100 in-servieghers from various schools across urban
and rural areas of Chhattisgarh. The participargeevgelected using convenient sampling
method.
Resear ch Design
This study employs a Qualitative research desigmus survey methodology.
Data Collection Tool
The data collection instrument was a Likert scaleda questionnaire designed to assess
teachers' attitudes towards inclusive educatione Taestionnaire contains 5 Positive
statements and 5 negative statements and a quéstiatentifying the factors influencing

attitude towards inclusive education.

Data Analysis
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Analysis 1. For analyzing the data pertaining to objectiveatplore the attitudes of in-service
teachers towards inclusive education in Chhattisgsaite, the responses for positive items
and negative items were analyzed separately thrpagtentage analysis technique.

Table 1: Analysis of positive items

S.No.| Item No. | Strongly| Agree| Neutral | Disagree| Strongly
Agree | (A) (N) (D) Disagree
(SA) (SD)
1 Item No. 1 64% 30% 4% 2% -
2 Item No. 3 54% 36% 4% 4% 2%
3 Item No. 6 34% 50% 6% 10% -
4 Item No. 9 46% 38% 12% 4% -
5 Item No. 10 42% 48% 6% 4% -

Table 2: Analysis of negative items

S.No.| Item No. Strongly| Agree | Neutral | Disagree| Strongly
Agree (A) (N) (D) Disagree
(SA) (DS)

1 Item No. 2 - 6% 6% 24% 64%
2 ltem No. 4 - 6% 8% 40% 46%
3 Item No. 5 4% 8% 12% 30% 46%
4 ltem No. 7 2% 22% 18% 34% 24%

5 ltem No. 8 8% 20% 12% 36% 24%

After analyzing the responses for positive items @early visible that majority of respondents
have responded mostly to the Strongly Agree (SAl) Agree (A) options which shows their
positive inclination towards inclusive educationmifarly the responses for negative items
were analyzed and it is observed that the majafitsespondents recorded their response as
Strongly Disagree (SD) and Disagree (D) whichatear indication of their supportive attitude
towards Inclusive Education.

Analysis 2. For analyzing the data concerning objective na.e2to identify the factors
influencing teachers' attitude towards inclusivaucadion, different factors (identified in
various studies) were given to respondents to gerdinem in preference which they thought
as the most influential factor to the least infli@nfactor. The data obtained were analyzed

through percentage analysis followed by orderiogifmost to least influential factor.
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Graph 1: preference of factorsinfluencing attitude towards I nclusive Education

From the above graph it is observed that the nmdisieintial factor for influencing the attitude

of in-service teachers is availability of untraineeéchers which is really a big problem for

developing a conducive environment for Childreriv8pecial Needs (CWSN), backward and
underprivileged children. Followed by this inflebabcurriculum is the next factor which
hinders the positive attitude towards inclusiveadion. The third most influential factor is
the problem in assessment of such children aswleeg assessed in similar way the normal
children were assessed.

Building and infrastructure and materials and tetbgy were considered as the next

influential factor by the in-service teachers. Bint, peer pressure and class size were

reflected by the in-service teachers as the |lafisieintial factors.

Analysis of Objective 3. To provide recommendations for policy and pracbased on the

findings. From the responses filled by the respatsldéollowing recommendations were

drawn by the researchers —

1. As per the responses an urgent need of trainingp-sérvice teachers is required to
accommodate CWSN, backward and underprivilegedd@hil in their classes without
considering them as a burden for them.

2. The curriculum should be made more flexible to cdte needs of CWSN, backward and
underprivileged children to make them engageda ¢larriculum.

3. As soon as the curriculum is redefined the next #te policy makers should take is to
make the assessment criteria for CWSN, backwardiaddrprivileged children.

4. The infrastructure and other basic facilities sbdug taken into consideration keeping in

mind the problems of these children.

www.iejte.org Special Issue, Octobe&024 | Page 514




5. To make these children more engaged in the classm@adivities more technological
interventions are needed.

6. Some activities should be performed in the schoohéke other children empathize the
feelings of CWSN, backward and underprivilegeddrieih.

Discussion

The result obtained from this study i.e. the puwsitattitude of In-service teachers towards
inclusive education is supported by work of Das &riva (2023), Mehta & Jha (2022) and
Sen & Bhattacharya (2022). The influential factorsinclusive education as mentioned in this
work were also identified by Gupta & Rao (2024)n&EaBansal (2023), Kaur & Singh (2024),
Kumar & Roy (2022) and Singh & Gupta (2023).

Conclusion

The study reveals that while in-service teacherGhhattisgarh State hold generally positive
attitudes towards inclusive education but sevemdiiérs obstruct its effective implementation.
Important barriers among them are lack of trairtmg¢eachers, rigid or inflexible curriculum,
lack of material resources and technological irgation, building and infrastructure etc. These
findings emphasize the importance of providing beas with continuing professional
development, access to adequate resources, aitdtiostl support to foster a more inclusive

educational environment.
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