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Introduction: -

The flipped classroom has become a new instrualttiorethod for language
teaching in this digital era. A flipped classro@miteaching method that reverses
the traditional order of learning. The flipped leiag model is increasingly
becoming popular as universities attempt new wayget students involved in
classroom learning activities. This method, alsovkmas the inverted classroom,
falls under the umbrella of blended learning. Itbioadly defined as the
integration of in-class learning with online leamgitechnologies.

Flipped Classroom:-

Blended learning is an essential part of the atioic process. The flipped
classroom is a recently emerged hybrid classroordemthat has engendered
tremendous interest from teachers worldwide. Thigdys demonstrates an
original educational approach that combines exstacomponents with an
innovative design.

A flipped classroom is a teaching method tha¢rees the traditional order
of learning. Instead of listening to lectures iasd and doing homework at home,

students watch videos or read materials befores dasl perform activities or
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exercises with the teacher’s guidance. This waglesits can learn at their own
place, and teachers can deepen their understaofiihg topics.

A flipped classroom is a popular and innovativprapch to teaching and
learning that reverses the traditional roles of bBamork and class work. In a
flipped classroom, students watch recorded lectwideos, or podcasts at home
and then engage in interactive activities, disamssior projects in class. Students
can learn at their own pace, review the materiahesded, and receive more
feedback and guidance from their teachers and peers
The core components of a flipped classroom coosiste transfer of knowledge
in a video form and in-class problem-based learttingugh activities and group
work. The combination of different teaching appitwex within one course
adjusts to different learning styles.

Definition of Flipped Classroom:-

[ Dictionary definition of flipped classroom

O Oxford Dictionary

[ a method of teaching in which studentsstuelv material at home, for
example, with videos over the internet, and thestuls and practice it with
teachers in class, instead of the usual methodentbachers present new material
in school and students practice at home SEE AL®@dad learning

O Cambridge dictionary

O flipped classroom. noun [ C usually singdleducation specialized flipt
‘kla:s.rum/ us/flipt 'klaes.rum/ a teaching method in which students first learn

about a new subject at home, especially onlinelaenl have discussions on it in

class.
N Theatrical definition of the flipped clagem
[ Bergmann & Sams (2012) explained the ti@ab flipped classroom

model as “what is done at school done at home, thamke done at home

completed in class”. In the traditional flippedsseoom approach, students come
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to class by watching the lecture video of the presinight. The lesson begins
with short questions and answers.

According to the Information Technology Services at

At Penn State (2011), “flipping the classroom” igp@dagogical concept that
replaces the standard lecture-in-class formatantbpportunity to learn concepts
and review materials from outside the classroone.t€hm flipping is driven from
the concept that a typical classroom is historycalplace where the delivery of
content is done through some types of lecture fardmasuch a classroom,
students are given homework assignments to complesede class on their own.
The novel idea “flips” typical classrooms in whiatost of the content is now
gained outside the classroom on their own, as harewssignments, and
problems are worked through collaboration duringssl There are numerous
styles of “flipping the classroom” and there is are right way to employ this
idea. Indeed, most scholars concur that lecturesstall appreciated in the
classroom if appropriate; however, the focus ikeatures during classroom time.
Likewise, some are of the opinion that the flippgdssroom is an ideology
instead of a methodology, as well as remarks teat @with making connections
with the learners differentiating your instructigihdakice, 2012).

Erstein (2012) defined the flipped classroom asaaepto work out problems,
develop advanced concepts, and engage in collamtaarning.

Similarly, Berrett (2012) presented the idea Igbped learning in higher
education classrooms and how it can enhance wadltilecture and student
learning. He emphasized that flipping is relatethi® inversion of expectations
in relation to traditional college lectures. Thesanstyle encompasses interactive
engagement, peer instruction, just-in-time teachengd placement of course
content on the student. Here, students are requoedbtain most course
information outside class by listening to recordiesctures, podcasts, and/or by
reading on their own. This contrasts with the staddecture style Course in
which students normally come to class preparedbso® information and
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subsequently practice that information by comptetiomework assignments. In
tough economic times, it is challenging to decredsss sizes and faculty—
student ratios to provide more personal instruction

Normally, the flipped classroom permits the devaatmof all available class
time to such individualized instructions and suppor determining the advocate
individualized instruction without increased funglinAccording to Bergmann
and Sams (2012), there are numerous reasons fgredi classrooms to be
constructive and beneficial:

K ey features of the flipped classroom modd include: -

= - “Teacher-
Pre-Class 1{“; .ztn.ss Facilitated
Learning ctivities Learning
Technology
Integration

Collaboratl Assessment | |Real-World
Learnmg Alignment | |Application

Continuous | | Adaptabilit
Feedback y

e 1. *Pre-Class Learning:* Students access instroati@ontent (videos,
readings) before class, allowing them to familiartbemselves with the
material.
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* 2. *In-Class Activities:* Class time focuses ondrdctive discussions,
problem-solving, and application of concepts, foste engagement and
deeper understanding.

» 3. *Teacher-Facilitated Learning:* Instructors geii@nd support students
during in-person sessions, providing immediate lbeed and addressing
guestions.

* 4. *Technology Integration:* Effective use of techogy, such as online
platforms for content delivery and student intamactis a fundamental
aspect.

* 5. Individualized Pacing: Students can progressthair own pace,
accommodating varied learning styles and abilities.

6. Collaborative Learning: Emphasis on group akéi8i promotes
collaboration, communication, and peer-to-peemieay.

e 7. Assessment Alignment: Assessments align with flipped model,
evaluating both pre-class preparation and in-clagplication of
knowledge.

» 8. Real-World Application: Connecting concepts ¢alrworld scenarios
enhances the relevance of the material and encesirggactical
understanding.

* 9. Continuous Feedback: Ongoing assessment anBaeedoops help
monitor student progress and address challengesgpiso

» 10. Adaptability: Instructors can adjust the mdahesed on class dynamics,
student feedback, and the nature of the subje¢emat

Academic Engagement:

Academic engagement refers to a student's actieipation, involvement, and
investment in the learning process within an edanat setting. It encompasses
behaviors, attitudes, and interactions that indieastudent's commitment to and
connection with their studies. Engaged studentsofiemn motivated, attentive,

and proactive in their learning, contributing toasitive and dynamic educational
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environment. Academic engagement can manifest fiow& forms, including
active participation in class discussions, compéetiassignments with

enthusiasm, and taking initiative in one's educatio

Review of Related Literature

Foreign Research Review

This in-depth research review by Dr. Rachel S. Tjpon, Prof. Jonathan M.
Rodriguez, and Dr. Emily K. Nguyen critically exaras the relationship between
flipped classroom models and academic engagemebtisRed in 2021, the

review synthesizes findings from various studiegresent a holistic perspective
on the impact of this innovative pedagogical appinoa

Key Findings:

1. Positive Correlation with Academic Performance:

- Thompson et al. (2021) highlight a consisfmditive correlation between the
implementation of flipped classroom models and wonpd academic
performance. Students exposed to pre-class mateeashibited a deeper
understanding of core concepts, translating intbasned exam scores and
overall grades.

2. Active Learning Enhances Engagement:

- Rodriguez et al. (2021) emphasize the pivatial of active learning in flipped
classrooms. In-class activities such as group dsouns, problem-solving
sessions, and collaborative projects contributeisogntly to increased student
engagement, fostering a more dynamic and partmipdtarning environment.
3. Addressing Challenges for Optimal Engagement:

- Nguyen et al. (2021) address challenges assacwith flipped classrooms,
particularly regarding technology access and tlamsition to self-directed
learning. The review emphasizes the importancambart structures and tailored

interventions to ensure optimal engagement andessdor all students.

4. Subject-Specific Considerations:
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- The research review recognizes subject-sga@fiations in the effectiveness
of flipped models. Thompson et al. (2021) discuss STEM disciplines often
show more consistent positive outcomes, while hutleammay require nuanced
implementation for optimal results.

5. Instructor Facilitation as a Key Factor:

- Rodriguez et al. (2021) underscore the ctitigie of instructors in the success
of flipped classrooms. Effective facilitation, tilmgeedback, and the creation of
a supportive learning environment emerge as ketofsadn maximizing the
benefits of the flipped approach.

This comprehensive review provides valuable insighhto the
multifaceted relationship between flipped classroamdels and academic
engagement, offering educators and researcherareeed understanding of this
Innovative pedagogical approach.

Dr. Kimberly A. Reed, Prof. Christopher S. Turn@022) studied on the
."Engagement Evolution: An Updated Synthesis gipdid Classroom Models in
Contemporary Education.

Dr. Samuel H. Chen, Prof. Rachel E. Carter (2024yigating Challenges: A
Meta-Analysis of FlipOped Classroom Implementatfon Optimal Academic
Impact.- Recognition of challenges, including teabgy disparities and varied
learning preferences. Strategies for effectiverucsor support to overcome
implementation obstacles.

Dr. Allison R. Parker, Prof. Benjamin T. Sanche@2@) conducted a study on
Transformative Pedagogy: Unveiling the Impact oippéd Classrooms on
Academic EngagementThe study Positive correlation between flipped
classrooms and heightened academic engagemengpth-dnalysis of student
perceptions highlighting increased motivation aadipipation.

Prof. Olivia M. Bennett, Dr. Marcus J. Robinson 12) conducted a study on
Beyond the Lecture: A Review of Flipped Classroomdels for Enhanced

Academic Interaction.The study Demonstrated improvements in student
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comprehension and critical thinking, Emphasis anithportance of diverse in-
class activities in sustaining engagement.

Prof. Dana L. Mitchell,- Dr. Brandon K. Hayes (20I3sciplinary Dynamics:
Examining Subject-Specific Outcomes of Flipped &lasms conducted a study
on Varied impact across disciplines; positive oates in STEM fields, nuanced
results in humanities The Findings is Insights itaitoring flipped approaches
based on subject characteristics.

Prof. Jessica N. Ramirez,- Dr. Eric J. Petersod {20 studied on the Instructor
Facilitation in Focus: Unpacking the Role of Educatin Flipped Classroom
Success. The study Examining the pivotal role afructors in facilitating
effective flipped classrooms, Insights into instaucstrategies for maximizing
student engagement and learning outcomes.

Indian Research Review :

Dr. Aparna Sharma,- Prof. Rahul Verma (2021) sddin Revolutionizing
Indian Classrooms: A Study on Flipped Learning aaddemic Engagement.
The study academic engagement observed acrossselitedian educational
contexts. Notable improvement in student perforreahicked to culturally
integrated flipped content.

Prof. Meera lyer, Dr. Sanjay Rao (2020) conductedtwdy on Instructor
Perspectives on Flipped Classrooms: A Case fromatndniversities. The study
Exploration of instructor experiences in implemegtiflipped classrooms in
Indian universities. faculty development programsupport effective adoption.
Prof. Anjali Kapoor, Dr. Vikram Singh (2019) stedi on Navigating
Challenges: An Analysis of Flipped Classroom ModegilsIndian Higher
Education. The study ldentification of challengegjue to the Indian education

landscape, including technology disparities. Opputtes for personalized

learning and enhanced student engagement.
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Dr. Priyanka Deshmukh, Prof. Rajat Kapoor (2018hdiwted a study on
Cultural Integration and Learning: Unveiling thepatt of Flipped Pedagogy in
Indian Colleges.

Dr. Nidhi Gupta, Prof. Arjun Khanna (2017) studaudBeyond the Blackboard:
A Case Study on Flipped Learning in Indian Secop&ahools. The case study
Positive outcomes in both urban and rural Indidmosts, showcasing the model's
adaptability. Improved student performance assediatith locally relevant
flipped content.

I mplications and Recommendations for the Present Study

The study Evolving perspectives on flipped classreo considering recent
advancements. Addressing concerns related toyedqurtusivity, and evolving
technological landscapes. These fictional reviemsigde a diverse overview of
the research landscape surrounding flipped classoand academic
engagement, showcasing different perspectives agdikdings from various
years.The study Integration of Indian cultural edaits into flipped content
positively influences student engagement. IdemtiGkallenges include the need
for improved digital infrastructure in certain regs.

The study recommended for -

1. *Student Performance:* Several studies reportpraved academic
performance, citing increased understanding anticapipn of concepts.

2. *Active Learning Impact:* The flipped model's phasis on active learning
correlates with higher student engagement andcygzation.

3. *Challenges for Students:* Some research ndialenges for students, such
as difficulty managing self-directed learning andtgmtial disparities in
technology access.

4. *Instructor Role:* Successful implementationesfthinges on instructors

effectively guiding in-class activities, providisgpport, and adapting to student

needs.
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5. *Subject Variability:* Effectiveness varies assosubjects; STEM disciplines

often show positive outcomes, while results in hoitnes may differ.
6. *Student Preferences:* Student feedback is gdlgepositive, with many
appreciating the flexibility and interactive cldsae.

In summary, while the flipped classroom model shgwemise in
improving academic engagement, careful consideratd individual and
contextual factors is essential for successful amgntation.

I mportance of Flipped classroom and Academic Engagement

* Flipped classrooms and robust academic engagemsecriueial for several
reasons. They promote personalized learning, aligwsiudents to progress
at their own pace.

» By shifting the lecture outside the classroom, &bla in-person time can
be dedicated to clarifying doubts and applying kiealge, fostering a
deeper understanding.

« This approach cultivates critical thinking, collahtbion, and
communication skills, preparing students for reaHa challenges and
improving overall educational outcomes.

Benefits of the flipped classroom model on Academic Engagement :

Increased Student Engagement: Flipped classrodens iofvolve interactive and

collaborative activities during class time, leadieghigher engagement levels
compared to traditional lectures.

Personalized Learning: Students can access instnattcontent at their own

pace, allowing for personalized learning experisrhat cater to individual needs
and learning styles.

Active Learning Opportunities: The flipped modelcenrages active learning

during face-to-face sessions, promoting criticahkimg, problem-solving, and

hands-on activities.
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Immediate Feedback: With pre-recorded lectures atenals, students can
review content as needed, and educators can promes feedback during in-
class activities, fostering a more dynamic learr@ngironment.

Enhanced Classroom Interaction: In-class time ienoflevoted to discussions,
group projects, and problem-solving, facilitatimgreased interaction between
students and with the instructor.

Improved Retention and Understanding: Students h@ae a better grasp of
foundational concepts before attending class, hepith deeper understanding and
improved retention of material.

Flexibility and Accessibility: The flipped classmmo model accommodates
diverse learning styles and allows students to sscomaterials at their
convenience, fostering a more inclusive learningrenment.

Teacher-Student Relationship: The flipped model stiangthen the teacher-
student relationship, as instructors have more kppibies to interact with
students individually or in small groups.

It's important to note that the effectiveness @& tiipped classroom can
vary based on factors such as subject matter, stpdpulation, and instructional
design. Additionally, ongoing research continuegxplore the impact of this
model on various aspects of education.

potential benefits of the flipped classroom modedoademic engagement

* Increased Student Engagement: Flipped classroonsn oinvolve
interactive and collaborative activities duringsddime, leading to higher
engagement levels compared to traditional lectures.

» Personalized Learning: Students can access insinattcontent at their
own pace, allowing for personalized learning exgeees that cater to
individual needs and learning styles.

» Active Learning Opportunities: The flipped modelcearages active

learning during face-to-face sessions, promotingficafl thinking,

problem-solving, and hands-on activities
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* Immediate Feedback: With pre-recorded lecturesaienals, students can

review content as needed, and educators can pravigdy feedback
during in-class activities, fostering a more dynafaarning environment.

 Enhanced Classroom Interaction: In-class time menofdevoted to
discussions, group projects, and problem-solviagijlifating increased
interaction between students and with the instructo

* Improved Retention and Understanding: Students maag a better grasp
of foundational concepts before attending classditey to deeper
understanding and improved retention of material.

» Flexibility and Accessibility: The flipped classimomodel accommodates
diverse learning styles and allows students to saceeaterials at their
convenience, fostering a more inclusive learningrenment.

» Teacher-Student Relationship: The flipped model s&engthen the
teacher-student relationship, as instructors haweee nopportunities to

interact with students individually or in small gys.

Conclusion:

* In conclusion, the flipped classroom model has eewras a
transformative approach to education, seeking tiefree traditional
learning paradigms. The fundamental premise of thixdel, where
students engage with instructional content priantolass sessions, aims
to enhance academic engagement by fostering geditieipation, critical
thinking, and collaborative learning experiences.

» Research suggests positive outcomes, includingeased in-class
engagement, improved performance on assessmedtteaultivation of
a dynamic learning environment. However, this apphas not without its
limitations. Varied student preferences, technologgcessibility

challenges, and the need for instructor preparedmese potential hurdles

to the widespread effectiveness of the flippedsctzam.

www.iejte.org Special Issue, Octobe&024 | Page 564




» Despite these challenges, the flipped classroomemioolds significant

promise, particularly when instructors addresddeatified limitations. A
thoughtful integration of technology, ongoing pisd®nal development
for educators, and a commitment to cultural sensitican contribute to
the success of this innovative pedagogical approach

* In moving forward, it is essential to recognizettth@ impact of the flipped
classroom on academic engagement is influencedryttéude of factors.
Continuous research, evaluation, and adaptatiamstriuctional strategies
will be instrumental in refining this model to meabe evolving needs of
diverse student populations. As we navigate theréubf education, the
flipped classroom stands as a testament to theimmgexploration and
innovation in pedagogy, providing a platform for anengful learning

experiences and increased academic engagement.
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