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DEVELOPING AND IMPLEMENTING PROGRAMME ON COMPOSITIO N
WRITING IN ENGLISH FOR STANDARD IX STUDENTS OF VADO DARA CITY

DR. HIRALKUMAR M. BAROT
Assistant Professor,
Sheth MNC College of Education,
Dabhoi, Dist. Vadodara

Introduction:

Education is the process by which an individuansouraged and enabled to develop his or
her potential. It may also serve the purpose ofpgaog an individual with what is necessary
to be a productive member of society. Through teachnd learning the individual acquires
and develops knowledge and skills. There is an mapb distinction between educations
which relates to trans-active process betweendhéeand student. And learning is a process
that happens internally for a student.

Everybody knows what life is but one cannot presesatisfactory definition of life. Some
way we know the answer of the question. What iglage but nobody has so far been able
to come out with any standard definitions thatyfikplain the term language. Language is a
medium of expression. We use language almost ewsmynent of the day for every
imaginable purpose. We express our thoughts, whatere think or believe. We suggest,
appreciate, react, demand and express our lover.ahge purpose of teaching language in
basic education is that students gain ownershgivafrse social practices of the language and
participate effectively in their life. For that gase, it is essential that they learn to use
language to organize their thought and discous@malyze and solve problems and to have
access to different present and past cultural espes. The purpose of language education
should be to help students become autonomous, endept, self directed, language
acquires. Language permits the most abstract theughbe conveyed, the most logical

processes to be understood.

Importance of English Language:

India is a multicultural and multilingual countryhere are 18 dominant regional languages
recognizes as official among the 845 major langsiag®ken in India. English is one of the
official languages of the country, with the statfi®ssociate national language. It also serves
as a link language among majority of Indians, f@mmercial and academic purposes.
Jawaharlal Nehru said in 1957 English is a windavough which we are able to see the

scientist, technological, agricultural, commereat literary development taking place in the
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world. English is like a window to the world becausy English we can learn about the world
and we can get more information from the worldwi want to become knowledgeable
person English is important to be learn. When wavkthe importance of English for life we
also come to know when to better time to learn BhglEnglish has a several advantages
when it has been taught since in an elementaryoéchbree of which are elementary school
age is a best time to learn second language, @tmarof English in an junior high school
and preparation to face the globalization. ThereEfglish is important in elementary school
education because the better time to learn a sdeogdage is that at the age of elementary
school. We can get an advantage of learning Engliste in an elementary school. Since in
an elementary school to get the better and eafeebdcause English have become a crucial

tool continuing education, employment and sociaiust.

Importance of composition writing in English language:

All the four skill are necessary in communicatibog in most of the professions, writing skill
is considered to be very important. Moreover, estrents need writing skills for written
communication. Incredibly easier to read sometimng foreign language than it is to write in
a foreign language. In order to read, all too yeaked is a decent vocabulary and a basic
sense of grammar. Writing is a totally differenvrgt You need to choose the words and
phrases yourself and then somehow put them allgooa order. Since writing is much more
difficult. Most learners don’t practice as muchtlasy should.

Effective written English helps to glide througleas, feelings and opinions without getting
perplexed. Good writing reflects positive traitseliself confidence, clear thinking, analytical
mind etc. Writing properly makes you look intelligeand professional. As person can
effectively write when he/she has mental claritpathwhat exactly he/she has to convey. The
way speed of speaking is important in speaking iBhglccuracy and clarity of thought is
important in writing. Written English is beneficiathile giving presentation as concepts,
knowledge, future strategy etc. should be correstijten to make others understand.

Most pieces of writing are divided into sectioniethparagraph. Each paragraph deals with
a particular thought or idea and should be a cedagree complete in itself. A paragraph is a
sentence of group of sentences that develop omeadene point. Thus a paragraph is built
around that central idea. For each paragraph youldthave topic sentences a mini-thesis,
which acts as the controlling idea for the paralgrégsing paragraph can help you to presents
your ideas in a logical and orderly way. There e main types of paragraph writing.

They are a unified paragraph, a well developedgraph and a coherent paragraph.
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Rationale of the study:

In the global world, it is obvious that English ygamajor role as connector, the language
comprehendible by almost all the developed andldpirgy countries today. The wide spread
use of English makes it an international langudtgis. more widely spoken and written than
any other language. Using language is not an inmat@an ability, it must be learned. In the
sequential development of language arts skillscthi&d learns to talk and listen before he
learned to read and write. A speech instructiortsia the elementary class room with the
voice of the teacher. The tone used the mannepexksng and the vocabulary employed all
influence the quality of instruction.

Written expression may be secondary to oral expess terms of social importance but the
specialized skills necessary for effective commatn in writing demands a systematic
instructional programme. Written language must ddpkeavily upon certain mechanical
skills to aid expression. It can be said that teagiprose writing is an art as well as craft.
Prose writing can be called craft because writioggosition can be taught. The teacher can
provides their pupils with opportunity and matesi&r practice and teach them the use of
tools and methods of work. There is very familiaaige brought about by employers and
others that boys and girls leave secondary andehigacondary without having learnt to
write good English. This happens because of thertunfate results of an overcrowded
curriculum dominated by examinations. The effortshe pupils are dispersed in so many
directions and under such pressure that the quafliboth thought and expression are bound
to suffer. Thus, we have to consider how the teaoherose can teach the composition and
make the best of his opportunities within the latidns of existing syllabuses and time
tables. The emphasis on written work in our edooati system is evident from the fact that
all the periodical tests and examinations are @nitind not oral. Thus written work forms the
basis of our education. To develop the proficieand skill in the written work at the school
level the composition work should be kept at fquaihts.

Composition and especially paragraph writing enagarwritten expressions which also
equips pupils in writing the examination papersioexpected standard. But unfortunately, it
is our sad experience that our pupils have not ladés to develop the written skill through
composition work adequately.

The teacher plays a role consciously or unconslyionghe poor performance of the pupils.
They are often found complaining of the apathy e pupils towards composition work.
They do not strive honestly and sincerely to imprdtiese errors in students. In such

circumstances, good performance and especially googbosition exercise become a distant
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mirage. Looking at the prevailing situation of tieg English, quite a number of questions
strike the mind of the investigator. Are the teashteaching English really conscious about
the performance for which English is taught? Are tisachers aware of various methods and
techniques of teaching English? From where do tih@ests collect information to write the
composition? Can anything be done to improve theagson? To find out answers of these
guestions investigator has referred related liteeaand studies. But studies have not been
found. Investigators also found that there are wdsstudies exists in the area of English
language such as grammatical errors, writing steliching and learning problems etc. on
primary level and secondary level of education. Bat specific study that addresses to
composition writing (Paragraph) at neither levelsvestigator is going to develop a
programme to enhance the writing composition (Fagg. The beneficiaries of this study
will be investigators, students and teachers.

Statement of the Problem:
Developing and Implementing Programme on Compasiéiting in English for Standard
IX Students of Vadodara city

Objectives of the study:
The main objectives of the study were as follows:
(1) To study the difficulties faced by students in gaegh writing in English.
(2) To develop a programme on paragraph writing in Bhdbr students of Standard IX.
(3) To implement the developed programme on studerfiasfdard IX.
(4) To study the effectiveness of the programme in $eoim
a) Achievement of the students in Paragraph Writing.

b) Opinion of students regarding the programme.

Operationalization of the Terms:
Effectiveness: The difference between the mean achievement saidréise experimental

group and that of controlled group representedcétfeness of the programme.

Delimitation of the study:

The study was delimited to the paragraph writinty ohhe present study is also delimited to
students of Gujarati medium schools of Vadodanafoitowing GHSEB syllabus of the year
2014-15.
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Hypothesis:
There will be no significance difference betweenamachievement score of experimental

group and that of control group.

Design of the study:

The investigator had used the quasi-experimenggddor conducting the present study.

Population of the study:
Population for the present study consists of aB IBujarati medium secondary school

students of Vadodara city following GHSEB syllabus.

Sample of the study:

In the present study purposive sampling technigag used. Reliance school was selected for
experimental group and Vidhya Vihar school was etk for the control group of present
study. The 32 students were there in experimentalpggand 34 students were there in control

group. So, sample size was 66 students.

Tools and Techniques:

Achievement Test:Achievement test was prepared by the investigatoe. achievement test
was conducted to know their problems regarding gragh writing, to know their
knowledge, understanding and application level® fBst was of 25 marks and time duration
was 60 minutes. It was validated by the experth@narea of English language.

Opinionnaire: Opinionnaire was prepared for the students. Etatlereent contains the five
alternatives such as strongly agree, agree, utheldcdisagree and strongly disagree. It was
prepared to collect information about content o frogramme, Implementation of the

programme and how programme benefited them.

Data collection:
The investigator took permission from both the expental and control group schools and

personally implemented the programme and colleittedequired data.

Data analysis:
The data was analysed using mean, standard deviatiandard error of mean, frequency,

and percentage and t- test.
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Major findings:

Following major findings were drawn for the presstuidy:

O To know the status of the students pretest was umiad. The students of the
experimental group were very poor in writing skll.was found that students lack in
basic knowledge of English and rules of grammar.

O The mean achievement scores of post test is hipaarmean achievement scores of pre
test for both experimental and control group.

Q It is evident that the calculated t value of 3.3reater than the critical value of 2.66 at
0.01 level. Hence the null hypothesis i.e. “theik e no significant difference between
the mean achievement scores of the experimentaipgand that of control group” is
rejected and it can be said that mean achievenfemtperimental group is significantly
higher than mean achievement of control group wisctiue to the effect of developed
programme on composition writing to experimentaugyr and not due to sampling error
or ‘by chance’.

O The mean achievement in pre test of experimentaugrwas 10.03 and mean
achievement in post test was 16.15. This is shawatithere was a significant difference
it means experimental group was very compact ioreat

O The programme that was developed and the impletti@mtaf the plan, with the use of
different material in the classroom along with #aivities conducted by the students of
Std. IX succeeded in enabling the students to esghaneir writing skills in English
language.

Q It was found that during implementation of the peogme students were very
enthusiastic and innovative and they really wamteleéarn something new and interesting
but may be they have not got enough opportunitgxgosure that they come up with
their skill.

O The students showed positive, energetic and affiveareaction to the programme.
Majority of the students opined that the progranwas very useful to them and that such
kind of programme should be held in the schools oegular basis.

Q It was found that control group students were alsoy enthusiastic and displayed
positive behavior towards pretest and postteshep were eager to do something new.
Investigator believes that if the same programmiebei implemented on control group,
there would be significant difference in achievebhurthe students.

O The programme was designed and developed keepingnid the need of the students

and was found effective in terms of enhancemeth@fttudents in writing skill.
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O The use of pair work activity during teaching ofagymar points as the important
components in the programme developed proved &ffbetive as it enabled the students
to improve their writing as well as speaking skill.

O Out of the total, 60 % students opined that thaynéball explanation and examples,
which were carried out while teaching was intergstand meaningful. The developed
programme on composition writing helped them inamement of curiosity and making
topic easily understandable.

O 76.66 % students stated that programme not onfyedethem to enhance their paragraph

writing only but it was also helpful to develop itheverall writing ability.

Conclusion:

The present study was undertaken to assist theerggidbf standard IX to enhance the
composition writing skill in English language. Itae an endeavor to see whether such a
programme could find a place in schools as a cosopylbasis. Based on need of the
students the entire programme was developed. Ttie gmogramme was implemented for
15 days, 35 minutes each day. Quasi experimensgjevas used for this research. With the
help of self-designed programme the researcheabiasto achieve objective as well as bring
about a considerable improvement in writing skifl tbe English language among the
students. If teacher really want to improvementstfdents in writing and especially in
composition writing this programme can be easilyedusn the schools it is not time

consuming and formidable task for teacher to caatyduring the academic session.
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INVENTING THE DALIT SELF: A CRITICAL STUDY OF SELEC T DALIT
AUTOBIOGRAPHIES

(With Special Reference to Bama’s Karukku)

SNEHAL S. AMIN

Research Scholar,
Gujarat Technological University,
Ahmedabad.

Introduction

Dalit autobiographies have revolutionized the Indigerary landscape by reclaiming voices
from the margins and documenting the collectivertra of caste oppression. They are not
merely accounts of individual suffering but refieas of an entire community’s struggle for
equality, dignity, and justice. The term Dalit, méwgy “oppressed” or “broken,” encapsulates
the centuries-long social exclusion imposed bydhaste hierarchy. The emergence of Dalit
literature, particularly autobiographical writingepresents an epistemological shift from
silence to assertion.

In this context, Bama’'s Karukku (1992) stands amraimark text in Dalit and feminist
literature. Written originally in Tamil and lateranslated into English, Karukku marked a
new phase in the articulation of Dalit identity—esjally that of Dalit women. It explores
how self-writing becomes an act of both healing egfekllion, where the self is reimagined
as a site of resistance and transformation. Thigempaims to critically explore how Bama
invents the Dalit self through her narrative swyées, thematic preoccupations, and
intersectional experiences as a Dalit Christian aom

The Dalit Autobiographical Tradition

Dalit autobiographies in India—such as Omprakashmik&'s Joothan, Shantabai Kamble’s
Majya Jalmachi Chittarkatha, and Baby Kamble’'s Pnsons We Broke—share a common
thematic core of humiliation, struggle, and resis&a They function as historical documents
and cultural testimonies, giving voice to the dileth and asserting the legitimacy of Dalit
subjectivity.

Unlike upper-caste autobiographies that often foonspersonal achievements, Dalit life
narratives emphasize collective consciousness antlscritique. The individual’'s story
becomes a microcosm of the larger community’s egpee. In this sense, Karukku is both
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personal and political—it speaks of Bama’s indiabyourney while simultaneously
embodying the broader struggle of Dalit Christian$amil Nadu.

The title Karukku, meaning “palm leaf serrations™double-edged blades,” symbolizes both
pain and resistance. It reflects the cutting edfjsetf-awareness that challenges societal
injustices while carving a new identity from thewmals of oppression.

Bama’s Karukku: Reclaiming Voice and Agency

Bama’'s Karukku is significant for its bold artictian of Dalit-Christian womanhood. It is
one of the earliest Dalit feminist texts that inbgiate not only caste discrimination but also
gendered marginalization and religious hypocrisg.aDalit woman and a former Catholic
nun, Bama occupies an intersectional position framch she critiques both caste hierarchy
and patriarchal religion.

Her narrative reveals how caste discrimination iptyseven within Christianity, a religion
that preaches equality and compassion. Bama rexdww Dalits were segregated during
church rituals, denied leadership positions, aedted as inferior. Through this exposure, she
challenges the hypocrisy of religious institutidhat perpetuate inequality under the guise of
faith.

In Karukku, Bama transforms her autobiographicadegience into a spiritual and political
awakening. Her decision to leave the convent besosyenbolic of reclaiming autonomy
over her body, mind, and soul. Writing, for Bamagtimes an act of exorcising oppression—
a way to reconstitute the self beyond imposed bauesl Thus, the Dalit self in Karukku is
invented through resistance, where the act of tiarréself becomes liberation.

Education as Liberation

Education plays a transformative role in Karukkani'’s journey from a small Dalit village
to a convent education symbolizes the liberatingemital of learning. Yet, education is also
depicted as a double-edged sword—it exposes h&ystemic inequality while empowering
her to question it.

Her realization that education without social amass perpetuates subjugation becomes a
turning point in her self-construction. Through lwtedge and literacy, she gains not only
intellectual freedom but also the courage to chgkethe oppressive frameworks of caste and
faith.

In teacher education contexts, Karukku serves asl@able pedagogical tool. It teaches
educators to recognize the intersectionality oftesagiender, and class in learning

environments. By incorporating Dalit narrativeseliBama’s into the curriculum, teacher
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educators can promote social justice, inclusiviand empathy—values essential for
transformative education in a democratic society.

Conclusion

Bama’s Karukku stands as a seminal work in Dald &éminist literature, redefining the
contours of Indian autobiography. Through the datvriting, Bama transforms her life from
a site of suffering into a space of empowerment. derative invents a Dalit self that is self-
aware, critical, and resistant to oppression.

The significance of Karukku lies in its power tonmanize the Dalit experience and to
demonstrate how literature can serve as a toolibafrdtion. It challenges readers and
educators alike to confront their own complicity sgstems of inequality and to envision
education as a means of social transformation.

In the 21st century, when inclusivity and socidatice are key educational goals, texts like
Karukku remind us that true education begins withpathy and the courage to listen to
marginalized voices. The invention of the Dalitfsak Bama demonstrates, is not merely a
personal act—it is a revolutionary one.
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Introduction

The role of education in nation building is uniahg acknowledged. For a country
like India, with its vast demographic dividend asatio-cultural diversity, higher education
has always been seen as a vital instrument foeriogt progress. The New Education Policy
(NEP) 2020 marks a paradigm shift in the visionprapch, and priorities of Indian
education, especially in the domain of higher etlanalt seeks to create a framework where
institutions of higher learning are not merely khedge providers but also incubators of
innovation, social justice, cultural preservatiand economic growth.

The NEP envisions transforming India into a glolkalbwledge superpower by
promoting multidisciplinary learning, research diaece, digital integration, and equitable
access. It emphasizes the holistic developmenttuafests, preparing them not only for
employment but also for citizenship, leadershipd &felong learning. In this sense, NEP
represents a golden vision of nation building thaeks to construct a self-reliant India
(“Atmanirbhar Bharat”) through a reimagined higleeiucation system.

This paper critically analyzes the NEP 2020 wittma framework of higher education
and its implications for building a new India. kmores the philosophical foundations of the
policy, its major provisions, the pathways to immpéntation, and the possible challenges that

lie ahead.

Review of Literature

The idea of linking education with nation buildihgs been emphasized by scholars
and policymakers worldwide. According to Tilak (3)1 higher education not only
contributes to the development of human capitaldisb plays a key role in shaping civic
values, scientific progress, and democratic padibdn. In the Indian context, education
reform debates have been ongoing since independeithecommissions such as the Kothari

Commission (1964—66) stressing the need for quafity equity.
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NEP 2020 builds upon these earlier efforts, incaapong insights from global
educational models and indigenous knowledge tausti Scholars such as Gupta (2021)
argue that NEP’s focus on multidisciplinary edumatand research integration reflects the
demands of the 21st-century economy.

Similarly, Kumar (2020) highlights NEP’s alignmewith Sustainable Development Goals
(SDGs), especially those related to quality edocatigender equality, and reducing
inequalities.

However, critiques of NEP also exist. Some scholdte Singh (2021), caution that
the ambitious reforms may face hurdles in implermigon due to structural inequalities,
funding shortages, and infrastructural deficits. h&d$ raise concerns about the
commercialization of education and the digital déevithat could exacerbate socio-economic
disparities.

This body of literature reveals a mix of optimismdacaution regarding NEP’s
transformative potential. The consensus remains ithanplemented effectively, higher

education reforms can significantly contributeridia’s goal of nation building.

Research Objectives

1. To analyze the role of higher education as envesidoy NEP 2020 in nation building.

To examine structural and curricular reforms pregosnder NEP for higher education.
To explore the policy’s implications for inclusiyjtresearch, and global competitiveness.
To identify challenges and limitations in the preatimplementation of NEP’s vision.

o kb 0N

To suggest recommendations for leveraging NEPcasadyst for building a new India.

Research Methodology
This research employs a qualitative, analyticarapgh to examine NEP 2020 and its

vision of higher education-driven nation buildin@econdary data sources, including
government policy documents, scholarly articles,oksp reports from international
organizations (UNESCO, World Bank), and think tamalyses, form the basis of the study.
A thematic analysis is used to evaluate the pdigyrovisions and their implications. This
method helps contextualize NEP’s reforms withinidrelsocio-economic realities and global
educational trends.

Philosophical Foundations of NEP 2020 NEP 2020 draspiration from India’s ancient
traditions of holistic education, as exemplifiedNalanda and Takshashila universities, while

integrating modern pedagogical advancements
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> The philosophy emphasizes:
» Holistic and Multidisciplinary Learning: Breaking disciplinary silos and
encouraging creative, critical thinking.
* Equity and Inclusivity: Ensuring access to marginalized groups, women, and

differently-abled learners.

Global Competitiveness with Indigenous RootsBalancing global best practices

with preservation of Indian knowledge systems.

Sustainability: Aligning education with environmental conscioushasad sustainable
development.
These philosophical principles form the moral anttllectual foundation of NEP’s higher

education reforms.

Structural Reforms in Higher Education NEP introduces several structural reforms
aimed at transforming India’s higher education ecogstem:
1. Multidisciplinary Education and Research Universities (MERUSs): Establishment
of high-quality institutions modeled on global dards.
2. Four-Year Undergraduate Program (FYUP): Flexible curricula with multiple entry
and exit options.
3. National Research Foundation (NRF): Strengthening research funding and
innovation culture.
4. Institutional Restructuring: Phasing out the system of affiliation and creating
autonomous, multidisciplinary institutions.
5. Digital Learning and Technology Integration: Expansion of online education, open
resources, and digital platforms.
6. Globalization of Education: Encouragement of international collaborations,
academic mobility, and cross-cultural exchange.s€heeforms aim to create a

flexible, resilient, and globally relevant highetueation system.

Role of Higher Education in Nation Building Higher education under NEP 2020 is
envisioned as a powerful instrument for:
« Human Capital Development: Producing skilled graduates capable of driving

innovation and entrepreneurship.
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 Research and Knowledge EconomyStrengthening India’s capacity in science,
technology, and humanities to compete globally.

» Cultural Preservation: Promoting Indian languages, arts, and heritagagaide
modern disciplines. Social Equity: Expanding access to disadvantaged communities
and reducing inequalities.

* Global Leadership: Positioning India as a hub of knowledge creatiomd a
dissemination. In these ways, higher educationrimurtes directly to the construction

of a new India.

Challenges and Criticisms Despite its ambitious gé& NEP 2020 faces several
challenges:
1. Funding Constraints: Achieving a public investment target of 6% of GB#nains
uncertain.
2. Infrastructure Deficit: Many rural and semi-urban institutions lack diitand
physical infrastructure.
3. Faculty Development: Shortage of qualified teachers may hinder multigishary
reforms.
4. Digital Divide: Online education risks excluding students with@adcess to
technology.
5. Implementation Gap: Translating policy vision into practice acrossalse states
requires coordination and political will. Addresgithese challenges is crucial to

realizing the golden vision of NEP.

Discussion

The NEP represents a bold attempt to repositiohdniggducation as a catalyst for
national transformation. By aligning educationaltammes with India’s socio-economic
aspirations, the policy envisions producing gradsiatho are globally competent yet rooted
in Indian values. Its emphasis on multidisciplinaducation, research, and innovation aligns
with global trends in knowledge economies.
However, the success of this vision hinges on thie’'s capacity to mobilize resources, build
institutional capacities, and ensure inclusive asc®Vithout equitable implementation, NEP

risks widening disparities rather than reducingrthe
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Findings

1. NEP’s higher education reforms are comprehensiveasionary, aiming for both
quality and equity.

2. The policy’s emphasis on research and innovatiitipas India to transition toward
a knowledge economy.

3. Inclusivity provisions, if effectively implementedan democratize access to higher
education.

4. Funding, faculty shortages, and infrastructuralsgamain major obstacles.

5. Implementation requires federal cooperation, ingtihal autonomy, and community

participation.

Conclusion

The New Education Policy 2020 outlines a goldenowvidor building a new India
through higher education. By combining ancient wimd with modern pedagogical
approaches, NEP seeks to prepare youth for thdeolgak of the 21st century. Higher
education under NEP is positioned as a driver ohdmu capital development, social equity,
cultural preservation, and global competitiven&gkile challenges in funding, infrastructure,
and inclusivity remain, the policy provides a roagmthat, if effectively executed, can
reshape India into a vibrant, self-reliant, and Wlealge-driven nation. In this sense, NEP
2020 is not just a policy but a vision for natiamlding through the transformative power of

higher education.
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