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Introduction  

Language communication & human needs are undoubtedly linked with each other. Human 

beings have very many necessities such as personal, social, Economic, Political and Cultural 

and in order to fulfil them the human being has the need of language. Language is a speciality 

of a human being and so it can be said that the language has a very big contribution in the 

intellection, cultural and all types of progress. To enjoy the language means to know about 

language i.e. to know about its component elements, compounds of those elements and its 

manner of work. In short to know about the form system and scope of language. 

Language does not exist in zero system. It is serving in the mind of the man and goes 

on built up by the situation. In the beginning of 18th century the believes of the origin of 

language were being improved that language is the language of godly basic elements. 

According to them, when the man has been constructed at the same moment the speech has 

been given as a godly gift. 

One western expert has described the Mother Tongue as a language of heart. While 

saying this he quoted that the mother tongue is the expression of heart. When we recognize 

some person, we do not try to 

recognize him only in context to feelings but we try to recognize in relation to his/her 

personality. When a human being wants to present something to express, language is the 

medium of his/her expression. In all the constructions of a man language is the most 

surprising. Social interaction and communication cannot be done without language because 

language makes the person competent enough to prepare the chain of communication and in 

order to continue the social interaction and to develop it is useful. Tagore has also said that 

without language to develop any joy, expression and any abilities is impossible. 

We know nearly nothing about language. Important elements such as vocabulary of 

language are intensely linked with the cultural   situation so by the study of the language it 

can throw light on the different situations of the society. 
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An Importance of the language is given recognition slowly & steadily by such 

persons that who have very much interest in the development of real education in India. They 

are bringing change by understanding its important position in life. 

For most of the school subjects, as a medium of language has to play a very important 

role. Here its value is that it can be concrete for the description and development of 

knowledge. Vocabulary is the follower field related to reading. It does not need to say that 

Reading speed & comprehension is mostly dependent on the vocabulary of children. For 

developing necessary vocabulary for each standard, it is very necessary to prepare the lists of 

words. In any language, language ability and language expression of the child depended on 

hour much vocabulary there is of the child. In Gujarat, different tests are constructed for the 

assessment of vocabulary in mother tongue Gujarati. But the national language is also very 

important language next to mother tongue. It is very essential to have the knowledge of 

Sanskrit language for a child and it is also very necessary to have the vocabulary of Sanskrit 

language. 

For the knowledge of how much vocabulary of Sanskrit the child has at Primary, 

Secondary and Higher level, it is very essential for the children of Gujarat to construct the 

vocabulary test of Sanskrit. 

 

Importance of the study 

Sanskrit is the language of the biggest Geographical region. Common public also uses it very 

easily, freely and naturally and gives and takes the thoughts. There is not a single language in 

the whole world which was not studied scientifically. National language Sanskrit has its own 

scientific heritage.  

It will be able to know that the students of std 6 to 9 have how much vocabulary by the 

present study and also that how is the perception of the learner towards the meaning of the 

word and how many synonyms Antonyms, Alternatives, Multinomial and word meanings, 

originals etc. are there. By this research the researcher will add a new information and a new 

test and by its medium the students can be properly evaluated. For the standardization of the 

test and to establish Reliability & Validity of it. Dr. K. G. Desai’s book Psychological 

Measurement will be used. 

In Gujarat Sanskrit is taught as a second language and by such specific study there will be the 

increase in new knowledge & the importance of national language will be maintained. 
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In all the fields of life necessity of national language Sanskrit has been raised for 

communication. By this type of study, it will be estimated that how much necessary is the 

vocabulary of Sanskrit of the student. Thus, this study will be useful for measuring 

vocabulary and giving guidance to the students of Sanskrit. In this way this research has its 

own importance. 

 
Statement of the problem 

Development and Norming of a Sanskrit Vocabulary Scale for School Students of Gujarat 
 
Objectives of the study 

There should be certain objective to achieve the aim and to do any work. Without it one 

cannot reach upto the path of success. Similarly, in research also in order to reach up to the 

certain goal the objectives are decided. The following are the objectives of the present study: 

(1) To construct the items of vocabulary Test for the students of std. 6 to 9. 

(2) To analyze the items of vocabulary Test for the students of std. 6 to 9. 

(3) To assess the Reliability of the vocabulary Test for the students of std. 6 to 9. 

(4) To assess the validity of the vocabulary Test for the students of std. 6 to 9. 

(5) To establish the norms of vocabulary Test for the students of std. 6 to 9. 

(6) To assess the effect of std. on the scores of vocabulary Test. 

(7) To assess the effect of area on the scores of vocabulary Test. 

(8) To assess the effect of sex on the scores of vocabulary Test. 

 
Delimitations of the study 

Keeping in mind the time, place, the level of students and real needs in the present research 

the researcher has to accept the following limitations: 

(1) Present research has been dependent of the words of the present Text book of Sanskrit of 

std. 6 to 9. 

(2) For vocabulary test the students of std. 6 to std. 9 of Gujarat state of Gujarati medium 

only are included. 

(3) This research is limited to only Gujarat state. 

(4) For the students of std. 6 to std. 9 in Vocabulary test only objective questions are 

included. 

(5) For the selection of the sample, stratified Random sampling method has been used. 

(6) In this study students of Sanskrit medium schools are not taken. 
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Findings of Conclusions 

Findings obtained by research are useful to school and society. Out of findings obtained as 

the result of the research the importance of research and its contribution to the field of 

education can be known. These findings should be easy and acceptable, so that utility of 

research can be increased. 

The present study is an effort done to measure the knowledge of Sanskrit vocabulary for the 

students of std. 6 to 9. The researcher has tried to construct and standardize it by following 

the various steps scientifically. It will measure scientifically the vocabulary of Sanskrit of 

students at secondary level. On that basis, students will come to know in their future, in 

Higher education iin which stream to join, which subject is to be selectd and oneself is proper 

for which vocation parents will also try to know about the latetnt ability of the students by 

this Sanskrit vocabulary test. So, at secondary and Higher Secondary school level for the 

selection of the subject this test will work as Mariner’s compass. This test is very easy to 

administer and according to Instruction sheet any teacher can easily manage it. Thus, this 

research will be useful to society practically. 

For this study, the researcher has constructed the items of the test according to the students of 

secondary school. They do not refer directly to the content but it refers to the knowledge of 

content. Any student of secondary school can respond to the test on the basis of one’s own 

general knowledge. 

Test is for multiple choice item type and four alternatives of each item have been suggested, 

out of which one is correct. The test is reliable and valid. 

Before establishing the norms of the test, the hypotheses were assessed by calculating Mean, 

SD and t value. On the basis of these effects norms have been established. 

Findings obtained while assessing hypotheses are as follows : 

1) There is sex difference in Sanskrit Vocabulary test of students i.e. boys and girls of std. 8 

of semi urban area. Girls are here superior to boys.  

2) There is no sex difference of mean scores of the vocabulary test between boys and girls 

of any other standard. 

3) There is std. difference between mean scores of students of std. 7 and 8. 

4) There is std. difference between mean scores of students of std. 8 and 9. 

5) There is std. difference between mean scores of students of std. 9 and 6. 

6) Mean of vocabulary test is std. 6 to 9 is in ascending order of the students of semi urban 

area. 
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7) There is difference between means of the urban and semi urban area of std. 6, which 

shows area-difference. In std. 7 there is no area-difference. 

8) There is difference between means of the students of urban and semi urban area of std. 9. 

9) There is no difference between means of the girls of urban and semi urban area of std. 8. 

10) There is no difference between means of the girls of urban and semi urban area of std. 8. 

11) There is no difference between means of the girls of urban and semi urban area of std. 9. 

12) Reliability 

 

Educational Implications 

Educational Implications obtained by this study are as follows : 

1) This Sanskrit vocabulary test will be useful standardized aid to measure Sanskrit 

vocabulary of students studying in std. 6 to 9. 

2) By measuring vocabulary of Sanskrit, it will be useful for teachers to develop the 

language ability of students. 

3) Parents will be able to know about their children and they can develop their vocabulary 

by planned programmes. 

4) For counselors this test will be useful for selection of the language in Educational and 

vocational guidance. 

5) For future guidance about Higher study this test will be useful, so that in selecting Arts 

college or communication job useful direction will be obtained direction will be 

obtained. 

6) It will be useful in studying the relation between Sanskrit vocabulary and language 

expression. 

7) It will be useful for measuring the orderly or sequential modifications in languages of 

students at various levels of education. 
 

Conclusion 

Sanskrit is an important language in the National and political development. To-day the 

distance is increasing among the states specially language problem has been very strong 

between the states of North and South India. If one wants to develop Sanskrit as a national 

language, it is very essential to increase the knowledge of Sanskrit from the very beginning 

i.e from primary level. This will be considered a good effort in achieving National Unity if 

this tool is used by the teachers, parents and social workers as well as the leaders of the 

society. 
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1. Introduction 

In the 21st century, English proficiency has become an essential skill for academic, 

professional, and social mobility. English acts as a lingua franca connecting people across 

linguistic and cultural boundaries. For students in higher secondary schools, mastery of 

English not only ensures success in examinations but also enhances their confidence, 

employability, and access to global knowledge resources (Crystal, 2019). 

However, achieving mastery in English as a second language (ESL) remains a complex 

process influenced by multiple factors such as motivation, exposure, learning strategies, and 

habits. While teaching methodologies and curricula are crucial, the learner’s personal 

habits—reading, writing, listening, speaking, and reflective learning—form the foundation of 

language success (Brown, 2015). 

This paper examines essential habits that promote English language mastery among higher 

secondary school learners, discusses the role of teachers and digital tools, and suggests 

strategies to build a sustained learning culture. 

 

2. Concept of Language Mastery 

Language mastery refers to a learner’s ability to use language fluently, accurately, and 

appropriately across various communicative contexts. It encompasses four fundamental 

skills—listening, speaking, reading, and writing—along with vocabulary richness, 

grammatical competence, and pragmatic understanding (Harmer, 2015). 

In second language learning, mastery develops gradually through habit formation and 

meaningful practice. According to behaviorist theories, repeated exposure and reinforcement 

help form linguistic habits, while constructivist perspectives emphasize self-discovery and 

social interaction (Ellis, 2017). Therefore, English language mastery is both a psychological 

and social process shaped by consistent engagement and communicative experience. 
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3. Importance of Building Habits in Language Learning 

Habits are learned behaviours performed regularly and automatically. In the context of 

language acquisition, habits serve as mental patterns that structure consistent practice, thus 

transforming knowledge into skill (Richards & Rodgers, 2014). 

Developing essential habits at the higher secondary level is particularly important because 

students are transitioning from teacher-dependent learning to autonomous, self-regulated 

study. Establishing daily routines—such as reading English texts, listening to podcasts, 

maintaining a vocabulary journal, or engaging in small conversations—helps learners 

internalize the language naturally. 

Moreover, consistent habits bridge the gap between classroom instruction and real-life 

communication. When students adopt language-learning habits outside the classroom, they 

extend learning into authentic contexts, making the process continuous and meaningful 

(Larsen-Freeman, 2018). 

 

4. Essential Habits for Building English Language Mastery 

4.1 Reading Habit: The Gateway to Language Competence 

Reading is one of the most powerful habits for developing vocabulary, comprehension, and 

writing ability. Extensive reading exposes learners to varied sentence structures, idiomatic 

expressions, and contextual vocabulary (Krashen, 2009). 

Higher secondary learners should develop a structured reading routine—such as reading one 

English newspaper article daily, finishing a graded reader every week, or summarizing short 

stories. Teachers can guide them to read a mix of genres, including fiction, news reports, 

essays, and online blogs. 

Additionally, encouraging reflective reading, where students maintain journals or discuss 

what they read, fosters critical thinking and linguistic awareness. 

4.2 Listening Habit: Foundation for Pronunciation and Comprehension 

Listening helps learners internalize pronunciation, rhythm, stress, and intonation patterns of 

English. Regular exposure to authentic listening materials—films, songs, podcasts, TED 

Talks, or English news—enhances both comprehension and spoken fluency (Field, 2008). 

Higher secondary learners should allocate daily listening time, preferably 20–30 minutes, and 

use strategies such as note-taking, summarizing, or shadowing (repeating aloud what they 

hear). Teachers can supplement lessons with audio-visual materials and encourage students to 

imitate native pronunciation gradually. 

4.3 Speaking Habit: Building Confidence and Fluency 
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Fluency in speaking emerges only through regular verbal practice. Students must overcome 

hesitation and develop confidence to express themselves in English. Group discussions, role-

plays, debates, and peer conversations create authentic speaking opportunities (Nunan, 2015). 

Forming a “Speak English Only” zone or an “English Club” at higher secondary schools can 

encourage daily practice. Learners should set simple speaking goals, such as describing daily 

activities or summarizing lessons in English. The use of mobile voice recorders and AI tools 

like chatbots can provide immediate feedback and self-assessment opportunities. 

4.4 Writing Habit: Refining Expression and Structure 

Writing integrates all other language skills. It develops organization, grammar, and creativity. 

To cultivate writing mastery, learners must practice regularly—through diary entries, essays, 

letters, emails, or blog posts. 

Teachers can introduce “free-writing” sessions where students express thoughts without fear 

of mistakes, followed by guided correction. Feedback and revision cycles help learners refine 

structure, coherence, and vocabulary. Maintaining a personal writing portfolio enables 

students to track progress and reflect on their development (Hyland, 2016). 

4.5 Vocabulary-Building Habit: Expanding Lexical Resources 

A strong vocabulary is the backbone of fluency. Students should adopt active vocabulary-

building habits such as keeping a word diary, using flashcards, or employing mobile apps like 

Quizlet. 

Techniques like “word families,” “context-based learning,” and “mnemonics” make retention 

easier. Using newly learned words in sentences daily ensures deeper acquisition (Nation, 

2013). Teachers can organize “word of the day” activities or vocabulary challenges to sustain 

interest. 

4.6 Reflective Learning Habit: Self-Evaluation and Goal Setting 

Reflection helps learners monitor their progress and identify areas for improvement. 

Maintaining self-evaluation checklists, recording oral practice, or writing weekly reflections 

promote metacognitive awareness (Zimmerman, 2011). 

At the higher secondary stage, students should learn to set SMART goals—Specific, 

Measurable, Achievable, Relevant, and Time-bound—for language improvement. For 

instance, aiming to learn ten new words weekly or participate in two English conversations 

daily provides measurable progress. 

4.7 Digital Learning Habit: Integrating Technology for Mastery 

Digital literacy is essential for modern learners. Using AI-powered learning tools, language 

apps, or online grammar games makes English learning interactive and enjoyable. Platforms 
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like Duolingo, BBC Learning English, and Grammarly offer personalized feedback and 

adaptive tasks (Warschauer, 2018). 

However, students must be guided to use digital resources purposefully rather than passively. 

Teachers should integrate technology into assignments, encouraging critical and creative 

usage. 

 

5. Role of Teachers in Habit Formation 

Teachers play a pivotal role in transforming students’ attitudes and habits. At the higher 

secondary level, educators are facilitators, motivators, and role models. By demonstrating 

enthusiasm for the language, providing constructive feedback, and designing learner-centered 

tasks, teachers can nurture a culture of active engagement (Richards, 2015). 

Effective teachers encourage autonomy by giving learners choice, flexibility, and ownership 

over tasks. For instance, allowing students to choose reading materials or digital tools fosters 

self-motivation. Regular mentoring sessions, peer feedback, and recognition of effort further 

strengthen positive habits. 

 

6. Challenges in Developing Language Habits 

Despite awareness, several challenges hinder habit formation among L2 learners: 

 1.Lack of motivation: Many students learn English primarily for exams rather than 

communication, reducing intrinsic interest. 

 2.Limited exposure: Rural and semi-urban learners often lack an English-speaking 

environment outside school. 

 3.Fear of making mistakes: Anxiety prevents active participation in speaking or 

writing tasks. 

 4.Over-dependence on translation: Students rely heavily on their mother tongue for 

comprehension. 

 5.Inconsistent practice: Irregular schedules and exam pressure disrupt daily habits. 

Overcoming these barriers requires motivational strategies, supportive classroom 

environments, and consistent reinforcement of language activities. 

7. Strategies for Teachers and Institutions 

To promote essential language habits, institutions and teachers can adopt the following 

strategies: 

   •   Language-rich environment: Use English in announcements, assemblies, and school 

events. 
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   •   Reading corners and book clubs: Establish reading spaces and discussion circles. 

   •   English conversation periods: Dedicate specific time slots for spoken English practice. 

   •   Technology integration: Encourage use of e-learning platforms and AI tools. 

   •   Recognition and rewards: Acknowledge progress through certificates or verbal 

appreciation. 

   •   Parent involvement: Motivate families to support English practice at home through TV 

programs or reading materials. 

These collective strategies create a sustainable ecosystem for habit-based language mastery. 

 

8. Findings and Discussion 

The review of existing literature and classroom experiences indicates that habit formation is 

central to English mastery among higher secondary learners. The more consistent the 

learner’s engagement, the higher the improvement in fluency and confidence. 

While cognitive understanding of grammar and vocabulary is necessary, it is habitual practice 

that transforms knowledge into skill. Moreover, learners who actively integrate technology, 

reflection, and self-directed learning outperform those relying solely on classroom teaching. 

Thus, the study emphasizes that mastery is not a product of memorization but of meaningful, 

habitual interaction with the language—through reading, writing, listening, and speaking 

every day. 

 

9. Conclusion 

Building English language mastery among higher secondary learners requires more than 

formal instruction—it demands sustained habits of engagement, curiosity, and reflection. By 

cultivating habits such as daily reading, active listening, regular writing, confident speaking, 

and reflective learning, students gradually internalize linguistic competence. 

Teachers serve as catalysts who inspire, guide, and model these habits, while institutions 

must provide supportive environments and resources. In the digital era, combining traditional 

habits with technology-enhanced learning ensures that English learning remains dynamic, 

relevant, and lifelong. 

Ultimately, habitual practice is the invisible bridge that connects theoretical knowledge to 

communicative mastery in English. 
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NEP-2020નાં સદંભὂ શાળામા ંઅḑયાસṀમ અન ેઅḌયાપનશાḚṏ આનંદમય અન ે
Ṕવૃિήમય હોવુ ંજોઈએ 
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Sanskar B.Ed. College, Pipaliya,  

Vadodara (Gujarat).  
----------------------------------------------------------------------------------------------------------------- 

 પિરચય (Introduction ) 

ભારતનો િશ	ણ	�ે સતત પિરવત�નશીલ છ.ે ૧૯૪૭ પછીથી અનકે િશ	ણ નીિતઓ ઘડી, 

પરંતુ ૨૧મી સદીમાં નવી પડકારો અન ેનવી તકો સામ ે િશ	ણન ેઆધુિનક બનાવવા માટ ેરા�� ીય 

િશ�ણ નીિત ૨૦૨૦ (NEP-2020) રજૂ કરવામાં આવી. આ નીિતમાં ખાસ ભાર એ બાબત પર 

મૂકવામાં આ+યો છ ેક ેિવ-ાથ.ઓમાં મા� શૈ	િણક 0ાન જ નહી,ં પરંતુ સજ�ના�કતા, તક�શિ�, 

સમ�યા હલ કરવાની �મતા, સામાિજક-ભાવના�ક બુિ� અને "વનકૌશ$યો િવકસ.ે 

પરંપરાગત િશ	ણમાં મોટાભાગ ેરટણ'ધાન (rote learning) પ3િતઓનો ઉપયોગ થતો 

આ+યો છ.ે આવા અિભગમથી િવ-ાથ.ઓ પરી	ામાં સારા ગુણ મળેવી શક ેછ,ે પરંતુ તમેના સવા6ગી 

િવકાસમાં ખામી રહ ેછ.ે બી7 તરફ, NEP-2020નંુ માનવંુ છ ેક ે િશ	ણ આનંદમય (Joyful) અન ે

'વૃિ-મય (Activity-based) હોવંુ જોઈએ. 

િવ-ાથ.ઓમાં આનંદ સાથ ે અ:યાસ કરવાથી તમેનંુ .ાન '/યેનું આકષ�ણ વધે છે, 

યાદશિ� મજબૂત બને છે, અને અ3યાસ4મ "વનમુખી બને છે. ;વૃિ=ઓ >ારા અ:યાસ?મમાં 

ભાગ લનેાર િવ-ાથ.ઓ મા� 0ાન ;ા@ જ નથી કરતા, પરંતુ ત ે0ાનન ે7વનની પિરિAથિતઓમાં 

લાગુ કરવાનંુ પણ શીખ ેછ.ે 

આ પપેર NEP-2020નાં સંદભ�માં શાળાના અ3યાસ4મ અને અ7યાપનશા8ને આનંદમય 

તથા 'વૃિ-મય બનાવવાની આવ:યકતાનંુ િવAતૃત િવBષેણ કર ેછ.ે સાથ ેજ સાિહDય સમી	ા, 

;વૃિ=મય િશ	ણના ફાયદા, તનેા પડકારો અન ેઉકલેો ઉપર ચચા� કર ેછ.ે 

 સાિહ/ય સમી�ા (Review of Literature) 

િશ	ણિવદો અન ે સંશોધકો લાંબા સમયથી િશ	ણન ે વધુ આનંદમય (joyful)  અન ે

'વૃિ-મય (activity-based) બનાવવાની જFિરયાત પર ભાર મૂકી રGા છ.ે વૈ0ાિનક અ:યાસો 
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દશા�વ ેછ ેક ેHાર ેિવ-ાથ.ઓ િશ	ણ;િ?યામાં સિ?ય ભાગ લ ેછ ેDયાર ેતઓેનંુ શીખવાનંુ ;માણ વધ ે

છ ેઅન ેત ેલાંબા સમય સુધી ટકીન ેરહ ેછ.ે 

Iયુઇ (Dewey, 1938)ના ;યોગાKક િશ	ણ (experiential learning) િસ3ાંત અનુસાર 

િશ	ણ Dયાર ે જ અથ�પૂણ� બન ે છ ે Hાર ે ત ે બાળકના અનુભવો સાથ ે જોડાય છ.ે િશ	ણ મા� 

પાLયપુAતક સુધી મયા�િદત ન રહ,ે પરંતુ ત ેિવ-ાથ.ઓન ે7વંત પિરિAથિતઓ સાથ ેસંકળ ેતો જ એ 

અસરકારક બન.ે 

િપયાઝ ે(Piaget, 1972) એ જણા+યું હતું ક ેબાળકો તમેના 0ાનનંુ િનમા�ણ પોતાની ;વૃિ=ઓ 

અન ે અનુભવોથી કર ે છ.ે તથેી િશ	ણ;િ?યા બાળકકિેNOત હોવી જોઈએ અન ે તમેન ે ;યોગ, 

શોધખોળ અન ેસંવાદ માટ ેતક આપવી જોઈએ. 

િવગોDAકી (Vygotsky, 1978)ના સામાિજક-સાંAકૃિતક િસ3ાંત અનુસાર શીખવાની ;િ?યા 

સામાિજક પિર;	ેમાં િવકસ ેછ.ે િશ	કની ભૂિમકા માગ�દશ�ક (facilitator) તરીક ેછ,ે જ ેિવ-ાથ.ઓન ે

;વૃિ=ઓ >ારા ‘Zone of Proximal Development’ સુધી પહોચંવામાં મદદ કર ેછ.ે 

ભારતીય પરંપરામાં પણ ગુ<-િશ=ય પરંપરામાં ;વૃિ=મય િશ	ણનંુ મહDવ હતું. 

િવ-ાથ.ઓન ેમા� 0ાન આપવાનંુ નહી ંપરંતુ 7વનકૌશQયો, સંAકાર અન ેકૌશQય આધાિરત તાલીમ 

આપવામાં આવતી હતી. આદશ� િશ	ણશાRી રિવ>?નાથ ટાગોર ે “શાંિતિનકતેન”માં કુદરતી 

પયા�વરણમાં આનંદમય અન ે;વૃિ=મય િશ	ણનો ;યોગ કયS હતો. 

તાજતેરના અ:યાસોમાં પણ ;વૃિ=મય અ:યાસ?મની અસરકારકતા સાિબત થઈ છ.ે 

ઉદાહરણFપ: 

 Singh (2019) ના અ:યાસ મુજબ, ;વૃિ=મય િશ	ણ લીધલેા િવ-ાથ.ઓની 

સમજશિT અન ેસજ�નાKકતા વધાર ેજોવા મળી. 

 Patel & Mehta (2020) એ બતા+યું ક ે;ાથિમક શાળામાં આનંદમય િશ	ણ પ3િત 

અપનાવવાથી િવ-ાથ.ઓમાં ભણતર ;Dયનેો રસ ૩૫% જટેલો વWયો. 

 UNESCO 2021ની િરપોટ�  મુજબ, ભિવXયનંુ િશ	ણ વધુ લવચીક, આનંદમય અન ે

;વૃિ=મય હશ.ે 
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આ રીત ે સાિહDય સમી	ાથી AપY થાય છ ે ક ે 'વૃિ-મય િશ�ણ મા@ શૈ�િણક 

પિરણામોને જ સુધાર ેછે નહી,ં પરંતુ બાળકના માનિસક, સામાિજક અને ભાવના�ક િવકાસ 

માટે પણ આવ:યક છે. NEP-2020માં આવંુ િશ	ણ કNેOAથાન ેમૂકવામાં આ+યું છ.ે 

 NEP-2020નો પિરચય અને અ3યાસ4મ સુધારા 

રા�� ીય િશ�ણ નીિત – 2020 ભારતની ૨૧મી સદીની સવ�Zાહી અન ે[િYવાળી નીિત છ.ે ૩૪ 

વષ� પછી આવલેી આ નીિતએ ભારતીય િશ	ણ +યવAથાન ે વૈિ\ક Aતર ે Aપધા�Kક અન ે સાથ ે જ 

ભારતીય પરંપરા સાથ ેજોડાયલેી બનાવવા િદશામાં મોટંુ પગલું ભયુ6 છ.ે 

NEP-2020નો શાળાિશ	ણમાં મુ]ય ભાર નીચ ેમુજબ છ:ે 

1. Foundational Literacy and Numeracy (FLN): દરકે બાળકમાં વાંચન, લખાણ 

અન ેગિણતની મજબૂત પાયો ઊભો કરવો. 

2. 5+3+3+4 માળખંુ: િશ	ણના વષSન ે િવકાસના તબ_ાઓ મુજબ િવભાિજત કરવંુ 

(Foundational, Preparatory, Middle, Secondary). 

3. આનંદમય અને 'વૃિ-મય િશ�ણ: બાળકકિેNOત, અનુભવાધાિરત, રમૂ7 અન ે

સજ�નાKક અ:યાસ?મ. 

4. બહુભાષાવાદ અને �થાિનક ભાષાનો 'યોગ: ;ાથિમક તબ_ામાં માતૃભાષા 

અથવા Aથાિનક ભાષા મારફત ેિશ	ણ. 

5. સજ�ના�કતા અને નવીનતા: િવ-ાથ.ઓમાં મા� પરી	ામુખી 0ાન નહી,ં પરંત ુ

તક�શિT, સમAયા હલ કરવાની કુશળતા અન ે7વનકૌશQય િવકસાવવાનો ઉ`ેશ. 

6. ટેBનોલો"નંુ એકીકરણ: િડિજટલ િશ	ણ, AI અન ેટaેનોલો7 >ારા અ:યાસ?મન ે

વધુ ;ાસંિગક બનાવવંુ. 

NEP-2020માં અ:યાસ?મ અન ેઅWયાપનશાR અંગ ેખાસ ઉQલખે કરવામાં આ+યો છ ેક ે

િશ	ણ Bલાસ<મથી બહાર પણ હોવંુ જોઈએ. િવ-ાથ.ઓન ેકલા, રમતગમત, સંગીત, નાD, 

'ોજEેટ આધાિરત કાય� જવેા ;વૃિ= આધાિરત અ:યાસમાં જોડવા જોઈએ. આ અિભગમથી 

િવ-ાથ.ઓમાં અ:યાસ ;Dય ેઆનંદ તથા આKિવ\ાસ િવકસ ેછ.ે 

આ:યાસ?મ સુધારાઓનો મુ]ય હતેુ એ છ ેક ેિવFાથGઓ મા@ “પરી�ા પાસ કરવા” માટે 

નહી,ં પરંતુ “"વન "વવા માટે” શીખે. 
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 અ7યાપનશા8માં આનંદમયતા અને 'વૃિ-મયતા: િસ�ાંત આધાર 

અWયાપનશાR (Pedagogy) એ મા� 0ાન પહોચંાડવાની પ3િત નથી, પરંતુ ત ે

િવ-ાથ.ઓના માનિસક, સામાિજક અને ભાવના�ક િવકાસ સાથ ેસીધો સંબંધ ધરાવ ેછ.ે NEP-

2020માં ખાસ ભાર મૂકવામાં આ+યો છ ે ક ે શાળાના અWયાપનશાRન ે આનંદમય અન ે ;વૃિ=મય 

બનાવવંુ જોઈએ. આ અિભગમના મજબૂત િસ3ાંત આધાર નીચ ેમુજબ છ:ે 

1. બાળકકેિ>?ત અિભગમ (Child-Centered Approach):- પરંપરાગત પ3િતમાં િશ	ક જ 

0ાનનો કNેO હતો. પરંતુ આધુિનક અWયાપનશાRમાં િવ-ાથ. જ કNેOAથાન ે છ.ે િપયાઝે 

(Piaget) અન ેિવગો/�કી (Vygotsky) જવેા મનોિચિકDસકોનંુ માનવંુ છ ેક ેબાળકો પોતાનાં 

અનુભવો >ારા 0ાનનંુ િનમા�ણ કર ેછ.ે આ માટ ે િશ	ણ આનંદદાયક અન ે;વૃિ= આધાિરત 

હોવંુ જFરી છ.ે 

2. 'યોગા�ક િશ�ણ (Experiential Learning):- Jયુઇ (Dewey) મુજબ, સાચંુ િશ	ણ 

7વનના અનુભવો સાથ ે સંકળાયલેું હોવંુ જોઈએ. Hાર ેબાળક ;યોગ કર ેછ,ે ;b પૂછ ેછ,ે 

શોધખોળ કર ે છ,ે Dયાર ે ત ે 0ાનન ે ઊંડાણપૂવ�ક સમજવા સ	મ બન ે છ.ે ;વૃિ= આધાિરત 

િશ	ણ એ જ િસ3ાંત પર આધાિરત છ.ે 

3. સામાિજક પિરિ�થિતમાં શીખવણ (Social Constructivism):- િવગો/�કીના Zone of 

Proximal Development (ZPD) મુજબ િશ	ક અન ેિમ�ો સાથનેી િ?યાશીલતા >ારા બાળક 

નવંુ શીખ ે છ.ે એટલ ે ક,ે સંવાદ, Zુપ વક�  અન ે સહભાગી ;વૃિ=ઓ >ારા િશ	ણ વધુ 

અસરકારક બન ેછ.ે 

4. સાંવેિગક બુિ� અને આનંદમય િશ�ણ:- આધુિનક િશ	ણશાRીઓનો મત છ ે ક ે

અ:યાસમાં આનંદનો તDવ જોડવાથી બાળકોની સાંવેિગક બુિ� (Emotional 

Intelligence) િવકસ ે છ.ે સંગીત, કલા, રમતો અન ે સજ�નાKક ;વૃિ=ઓ બાળકોન ે

તણાવમુT બનાવ ેછ.ે 

5. Lલૂમનંુ વગGકરણ (Bloom’s Taxonomy):- cલમૂ અનુસાર િશ	ણ મા� 0ાન Aતર ે

(Knowledge) ન અટક,ે પરંતુ સમજણ (Comprehension), ;યોગ (Application), િવBષેણ 

(Analysis), સંBષેણ (Synthesis) અન ે મૂQયાંકન (Evaluation) સુધી પહોંચવંુ જોઈએ. 

આનંદમય અન ે;વૃિ=મય િશ	ણ એ તમામ તબ_ાઓન ેઆવરીલ ેછ.ે 
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આ તમામ િસ3ાંત દશા�વ ેછ ેક ેિવFાથGઓ માટે આનંદમય અને 'વૃિ-મય િશ�ણ મા@ 

વૈકિ$પક નથી, પરંતુ તમેની સવાMગી 'ગિત માટે આવ:યક છે. NEP-2020 એ જ િસ3ાંતોન ે

આધાિરત અ:યાસ?મ ઘડ ેછ.ે 

 શાળાઓમાં લાગુ પડતી પ�િતઓ (Case Studies/Examples) 

ભારતમાં અન ેિવ\ભરમાં અનકે શાળાઓએ ;વૃિ=મય િશ	ણન ેસફળતાપૂવ�ક અપના+યું 

છ.ે ચાલો કટેલીક પ3િતઓ અન ેિકAસાઓ પર નજર કરીએ: 

1. 'ોજEેટ આધાિરત િશ�ણ (Project-Based Learning):- અમદાવાદની કટેલીક 

CBSE શાળાઓમાં િવ-ાથ.ઓન ે પાLયપુAતકની બહાર જઈન ે િવષય સંકળાયલેી 

;ોજdેટ તૈયાર કરવાની તક આપવામાં આવ ે છ.ે ઉદાહરણFપ, પયા�વરણ િવષય 

શીખવતી વખત ે િવ-ાથ.ઓએ “eલાિAટક િરસાયિaલંગ” ;ોજdેટ હાથ ધયS, જમેાં 

તમેણ ેકચરામાંથી ઉપયોગી વAતુઓ બનાવવાની ;યોગાKક રીતો શીખી. 

2. રમૂ" િશ�ણ (Play-Based Learning) :- ફાઉNડશેનલ Aટજે (વગ� ૧થી ૩)માં 

રમતો >ારા ગિણત અન ેભાષા શીખવવામાં આવ ેછ.ે ગુજરાતની Zાfય શાળાઓમાં 

“Math through Games” કાય�?મ અંતગ�ત બાળકોન ેસોપાનખલેી, પઝQસ અન ેકાડ�  

ગfેસ >ારા ગિણતના મૂળભૂત િસ3ાંતો સમgવવામાં આવ ેછ.ે 

3. કલા આધાિરત િશ�ણ (Art-Integrated Learning): - કNેOીય માWયિમક િશ	ણ 

બોડ�  (CBSE)એ કલા આધાિરત િશ	ણ ફરિજયાત બના+યું છ.ે ઉદાહરણ તરીક,ે 

ઇિતહાસનો પાઠ ભણાવતી વખત ે િવ-ાથ.ઓન ે િચ�કલા, નાટક ક ે પોAટર 

બનાવવાની ;વૃિ= આપવામાં આવ ેછ.ે આથી તઓે ઇિતહાસન ેમા� વાંચતા નથી, 

પણ તને ેઅનુભવી પણ શક ેછ.ે 

4. 'કૃિત સાથે શીખવણ (Learning with Nature): - શાંિતિનકતેન, આિદDય િબલા� 

પિcલક Aકૂલ જવેી સંAથાઓ કુદરતી વાતાવરણમાં બાળકોન ે ભણાવવાની પ3િત 

અપનાવ ેછ.ે િવ-ાથ.ઓ છોડ-વૃ	ો, પ	ીઓ અન ેપયા�વરણ સાથ ેસીધો સંપક�  કરી 

િવ0ાન શીખ ેછ.ે 

5. ટેBનોલો" આધાિરત 'વૃિ-ઓ:- અનકે શાળાઓએ Aમાટ�-aલાસ, AI આધાિરત 

િiઝ અન ેવjયુ�અલ લcેસનો ઉપયોગ શF કયS છ.ે ઉદાહરણ તરીક,ે િદQહી પિcલક 

Aકૂલમાં િવ0ાનના ;યોગો વjયુ�અલ લબેમાં કરાવવાથી િવ-ાથ.ઓન ે ;ાયોિગક 

અનુભવ મkયો. 
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આ િકAસાઓ દશા�વ ેછ ેક ેOાર ેિશ�ણમાં 'વૃિ-ઓ જોડાય છે /યાર ેિવFાથGઓ મા@ 

અ3યાસ4મ જ નહી,ં પરંતુ "વનકૌશ$યો પણ 'ાP કર ેછે. 

 આનંદમય અ3યાસ4મના લાભો 

િશ	ણમાં આનંદનો તDવ જોડવાથી િવ-ાથ. મા� 0ાન;ા@ જ નથી કરતા, પરંતુ તઓે સમZ 

િશ	ણ;િ?યા ;Dય ેસકારાKક OિYકોણ િવકસાવ ેછ.ે NEP-2020નો મુ]ય ઉ`ેશ એ છ ેક ે િશ	ણ 

બાળકો માટ ે“આનંદમય અનુભવ” બન.ે આનંદમય અ:યાસ?મના મુ]ય લાભો નીચ ેમુજબ છ:ે 

1. શીખવાની 'ેરણા (Motivation for Learning): - Hાર ેિશ	ણ આનંદદાયક હોય 

છ ે Dયાર ે િવ-ાથ.ઓમાં અ:યાસ માટ ે આંતિરક ;રેણા જNમ ે છ.ે તઓે અ:યાસન ે

ભારFપ નહી ંપરંતુ આનંદFપ માન ેછ.ે 

2. સજ�ના�કતા અને ક$પનાશિ�નો િવકાસ:- સંગીત, નૃDય, કલા અન ેનાl >ારા 

ભણતર કરવાથી િવ-ાથ.ઓની કQપનાશિT િવકસ ેછ.ે ઉદાહરણ તરીક,ે ગિણતના 

સૂ�ો ગીત અથવા કિવતા >ારા શીખવવામાં આવ ેતો બાળકો તને ેસરળતાથી યાદ 

રાખ ેછ.ે  

3. સંવેગા�ક િવકાસ:- આનંદમય અ:યાસ?મ િવ-ાથ.ઓન ેતણાવમુT બનાવ ેછ.ે 

પરી	ાનો ભય ઘટ ેછ ેઅન ેતઓે પોતાની લાગણીઓ +યT કરવામાં િનભ�ય બન ેછ.ે 

4. સામાિજક કૌશ$યોનો િવકાસ:- જૂથ ;વૃિ=ઓ >ારા બાળકો સહકાર, સંવાદ અન ે

સામાિજક જવાબદારી શીખ ેછ.ે આથી તઓેમાં ટીમવક�ની ભાવના િવકસ ેછ.ે 

5. યાદશિ� મજબૂત બને છે:- સંશોધનો દશા�વ ેછ ેક ેઆનંદ સાથ ેશીખલેી બાબતો 

લાંબા સમય સુધી યાદ રહ ેછ.ે રમૂ7 ;વૃિ=ઓ >ારા શીખવલેા િવષયો િવ-ાથ.ઓ 

સહલેાઈથી ભૂલતા નથી. 

6. બાળકકેિ>?ત િશ�ણની િસિ�:- આનંદમય અ:યાસ?મ િવ-ાથ.ના રસ, 	મતા 

અન ેવલણન ેઅનુFપ હોય છ.ે એટલ ેક,ે ત ેખરખેર િવ-ાથ.કિેNOત અિભગમ છ.ે 

7. "વનમુખી િશ�ણ:- આનંદ સાથ ે શીખલેો 0ાન 7વનની પિરિAથિતઓમાં 

સરળતાથી લાગુ પડ ે છ.ે ઉદાહરણ તરીક,ે િવ0ાનના િસ3ાંતોન ે ;યોગ >ારા 

શીખવવાથી બાળક 7વનમાં તનેો ઉપયોગ કરી શક ેછ.ે 

આ રીત,ે આનંદમય અ:યાસ?મ િવ-ાથ.ઓન ેમા� શૈ	િણક 0ાન જ નહી,ં પરંત ુ

આ�િવQાસ, સજ�ના�કતા અને "વનકૌશ$યો ;દાન કર ેછ.ે 
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 'વૃિ-મય િશ�ણના પડકારો અને ઉકેલો 

Hાર ે;વૃિ=મય િશ	ણન ેઆદશ� ગણવામાં આવ ેછ,ે Dયાર ેતને ેઅમલમાં મૂકવા માટ ેઅનકે 

પડકારો પણ આવ ેછ.ે ત ેપડકારો તથા તમેના ઉકલેો નીચ ેમુજબ છ:ે 

 પડકારો: 

1. સાધનો અને સુિવધાઓનો અભાવ:- Zાfય અન ે અધ�શહરેી શાળાઓમાં પૂરતી 

લબેોરટેરી, રમતના મદેાનો અન ેટaેનોલો7 સુિવધાઓ ઉપલcધ નથી. 

2. િશ�કોની તાલીમનો અભાવ:- ઘણી વાર િશ	કો પરંપરાગત પ3િતઓમાં પારંગત 

હોય છ,ે પરંતુ ;વૃિ=મય િશ	ણ માટ ેજFરી તાલીમ મળેવલેી નથી. 

3. િવFાથG-િશ�ક 'માણ (Teacher-Student Ratio) :- મોટા વગ�માં ;વૃિ=મય 

િશ	ણ અપનાવવંુ મુmકલે બની gય છ.ે 

4. પરી�ા કેિ>?ત અિભગમ:- હ7 પણ ઘણા માતા-િપતા અન ેશાળાઓ પરી	ામાં 

સારા ગુણન ેજ સફળતાનંુ માપદંડ ગણ ેછ.ે આથી ;વૃિ=મય િશ	ણન ેપૂરતો મહnવ 

મળતો નથી. 

5. સમય મયા�દા:- પાLયપુAતકનો અ:યાસ પૂણ� કરવા માટ ેિશ	કો પાસ ેપૂરતો સમય 

ન હોય, જથેી ;વૃિ=ઓ માટ ેજoયા રહતેી નથી. 

 ઉકેલો: 

1. સુિવધાઓનંુ િવ�તરણ:- સરકાર અન ે ખાનગી સંAથાઓએ શાળાઓમાં લબે, 

રમતોની સામZી અન ેિડિજટલ સાધનો ઉપલcધ કરાવવાના ;યાસો કરવા જોઈએ. 

2. િશ�ક તાલીમ:- ;વૃિ=મય પ3િતઓ માટ ે િશ	કોન ે સતત તાલીમ આપવામાં 

આવવી જોઈએ. િશ	ક તાલીમ કNેOોમાં Activity-Based Learning પર ખાસ 

મોIયુલ હોવંુ જોઈએ. 

3. િવFાથG-િશ�ક 'માણ સુધારવું:- દરકે વગ�માં િવ-ાથ. સં]યા મયા�િદત રાખવાથી 

િશ	ક દરકે બાળકન ે;વૃિ=માં જોડાવી શક.ે 

4. પરી�ા પ�િતમાં સુધારા:- પરી	ા મા� યાદશિT પર આધાિરત ન રહી, પરંત ુ

'ોજEેટ, 'ેઝ>ટેશન અને 'વૃિ-ઓ પર આધાિરત હોવી જોઈએ. 

5. પાSય4મનંુ સંતુલન:- અ:યાસ?મમાં આવmયક િવષયો સાથ ે સજ�નાKક અન ે

;વૃિ= આધાિરત સમયસૂિચ પણ િનધા�િરત કરવી જોઈએ. 



 

 

      Indian e-Journal on Teacher Education (IEJTE) 
Bi-Monthly e-Journal (Peer Reviewed) 

ISSN 

2320 –7566 

w w w . i e j t e . o r g                 V o l u m e - 1 2  I s s u e - 2  M a r ch - 2 0 2 4 
 

Page 21 

આ રીત,ે પડકારો હોવા છતાં યોoય આયોજન, તાલીમ અન ે નીિત આધારથી 

;વૃિ=મય િશ	ણ સફળતાપૂવ�ક અમલમાં મુકાઈ શક ેછ.ે 

 ભારતના શૈ�િણક પિરિ�થિતમાં NEP-2020નુ ંમહ/વ 

ભારત જવેા િવશાળ અન ે વૈિવWયસભર દેશમાં િશ	ણ +યવAથા અનકે પડકારોનો સામનો 

કરી રહી છ.ે Zાfય-શહરેી અંતર, સામાિજક-આિથ�ક અસમાનતા, ગુણવ=ાયુT િશ	ણનો અભાવ, 

પરી	ા કિેNOત અિભગમ, અન ેિવ-ાથ.માં વધતી િચંતા આ બધા મુ`ાઓ િશ	ણન ેમા� ;માણપ� 

મળેવવાનો સાધન બનાવતા હતા. આવી પિરિAથિતમાં રા�� ીય િશ�ણ નીિત ૨૦૨૦ (NEP-2020) 

એ નવા આશા િકરણ સમાન બની છ.ે 

NEP-2020નંુ મહ/વ નીચે મુજબ છે: 

1. સવ�Tાહી િવકાસ (Holistic Development):- આ નીિત િવ-ાથ.ઓમાં મા� 0ાન જ નહી,ં 

પરંતુ કલા, રમતગમત, સજ�ના�કતા, સામાિજક મૂ$યો અને "વનકૌશ$યો િવકસાવવાનંુ 

લp ધરાવ ેછ.ે 

2. 'વૃિ-મય અ3યાસ4મ:- નીિત AપY કહ ેછ ેક ે િશ	ણ મા� પાLયપુAતક સુધી મયા�િદત ન 

રહ.ે કલા આધાિરત િશ	ણ, ;ોજdેટ આધાિરત અ:યાસ અન ે;વૃિ= આધાિરત િશ	ણન ે

કNેOAથાન ેમૂકવામાં આ+યું છ.ે 

3. �થાિનક ભાષાનો 'ો/સાહન:- માતૃભાષામાં ;ાથિમક િશ	ણ આપવાથી બાળકોમાં 

શીખવાની સરળતા અન ેઆનંદ વધ ેછ.ે આથી તઓે અ:યાસ ;Dય ેવધુ જોડાયલેા રહ ેછ.ે 

4. લવચીક અ3યાસ4મ:- િવ-ાથ.ઓન ે િવષય પસંદગીમાં Aવતં�તા આપવામાં આવ ે છ.ે 

િવ0ાન સાથ ે કલા અથવા વાિણH સાથ ે સંગીત જવેી લવચીકતા અ:યાસન ે આનંદમય 

બનાવ ેછ.ે 

5. ટેBનોલો"નંુ એકીકરણ:- િડિજટલ લિન6ગ, AI, ઓનલાઈન લcેસ જવેા સાધનો િશ	ણન ે

આધુિનક અન ે રસ;દ બનાવ ેછ.ે Zાfય િવAતારો સુધી િડિજટલ સુિવધાઓ પહોચંાડવાનો 

પણ ;યq થાય છ.ે 

6. પિર�ા પ�િતમાં સુધારો:- NEP-2020 અનુસાર પરી	ા હવ ેમા� અંિતમ મૂQયાંકન સુધી 

મયા�િદત નથી. ફોમVિટવ એવ$યુએશન, ;ોજdેટ, ;ઝેNટશેન અન ે પોટ�ફોિલયો આધાિરત 

મૂQયાંકન >ારા િશ	ણમાં આનંદ અન ેિનભ�યતા િવકસ ેછ.ે 



 

 

      Indian e-Journal on Teacher Education (IEJTE) 
Bi-Monthly e-Journal (Peer Reviewed) 

ISSN 

2320 –7566 

w w w . i e j t e . o r g                 V o l u m e - 1 2  I s s u e - 2  M a r ch - 2 0 2 4 
 

Page 22 

7. સમાવેશી િશ�ણ:- NEP-2020 ખાસ કરીન ેSC, ST, OBC, િદWયાંગ અને આિથ�ક રીત ે

પછાત વગXના િવFાથGઓ માટ ેગુણવ=ાયુT અન ેઆનંદમય િશ	ણ ઉપલcધ કરાવવાનો 

Oઢ સંકQપ ધરાવ ેછ.ે 

આ રીત,ે NEP-2020 એ ભારતીય િશ	ણ પિરિAથિતમાં આનંદમય અને 'વૃિ-મય 

અ3યાસ4મ અમલમાં મુકીન,ે ભિવXયમાં િવ-ાથ.ઓન ેમા� સફળ +યાવસાિયક જ નહી,ં પરંત ુ

સંવદેનશીલ અન ેજવાબદાર નાગિરક બનાવવાનો ;યાસ કર ેછ.ે 

 ચચા� (Discussion) 

આપલે સાિહDય સમી	ા, િસ3ાંતો અન ેઉદાહરણો પરથી AપY થાય છ ેક ેઆનંદમય અને 'વૃિ-મય 

િશ�ણ NEP-2020નંુ મુ]ય કNેO છ.ે ચચા� નીચનેા મુ`ાઓ પર કિેNOત કરી શકાય છ:ે 

1. પરંપરાગત અને આધુિનક અિભગમ વYચેનો તફાવત:- પરંપરાગત િશ	ણમાં રટણ, 

પરી	ા અન ે ગુણ મહDવના હતા. પરંતુ આધુિનક અિભગમમાં બાળકની ઉ/સુકતા, 

'યોગશીલતા અને સજ�ના�કતા પર ભાર છ.ે 

2. આનંદ અને 'વૃિ-ઓનંુ સંકલન:- અ:યાસ?મમાં ગીત, નૃDય, િચ�કલા, નાટક, ;ોજdેટ, 

Zુપ વક�  જવેી ;વૃિ=ઓ ઉમરેવાથી િશ	ણ "વંત અનુભવ બન ે છ.ે આથી િવ-ાથ.નો 

અ:યાસ ;Dયનેો રસ વધ ેછ.ે 

3. િશ�કની ભૂિમકા:- ;વૃિ=મય િશ	ણમાં િશ	ક હવ ે મા� .ાન આપનાર નથી, પરંત ુ

માગ�દશ�ક (Facilitator)  અન ે 'ેરક (Motivator)  બન ે છ.ે િશ	કનંુ કાય� છ ે ક ે ત ે

િવ-ાથ.ઓન ેશોધખોળ અને અ3યાસની 'િ4યામાં આનંદ મેળવવા દોરી gય. 

4. ટેBનોલો"નો ઉપયોગ:- િડિજટલ સાધનો ;વૃિ= આધાિરત િશ	ણમાં ખૂબ મદદFપ બન ે

છ.ે વjયુ�અલ લcેસ, ઈ-લિન6ગ eલટેફોમ� અન ે AI આધાિરત અ:યાસ િવ-ાથ.ઓન ે નવી 

િદશામાં િવચારવા ;ોDસાિહત કર ેછ.ે 

5. પડકારોનો  ઉ$લેખ:- સુિવધાઓનો અભાવ, તાલીમ િવનાના િશ	કો, મોટી વગ� સં]યા, 

અન ેપરી	ા કિેNOત માનિસકતા – આ બધા પડકારો ;વૃિ=મય િશ	ણન ેસંપૂણ� રીત ેઅમલમાં 

મુકવામાં અવરોધ Fપ છ.ે 
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6. ભિવ=ય માટેના માગ�દશ�ન:- NEP-2020ન ે સફળ બનાવવા માટ ે જFરી છ ે ક ે સરકાર, 

િશ	કો, માતા-િપતા અન ે સમાજ સૌ સાથ ે મળીન ે કાય� કર.ે િશ	ણન ે "વન'ેરક, 

સજ�ના�ક અને આનંદમય બનાવવાનો ;યાસ સૌની સંયુT જવાબદારી છ.ે 

આ રીત ેચચા�થી AપY થાય છ ેક ેઆનંદમય અન ે;વૃિ=મય િશ	ણ મા� નીિત દAતાવજેમાં 

મયા�િદત ન રહ,ે પરંતુ ત ેશાળાના રોિજંદા અ3યાસ4મમાં વા�તિવક <પે અમલમાં મુકવું જ 

એ સૌથી મોટો પડકાર અને અવસર છે. 

 િન=કષ� (Conclusion) 

આ સંશોધન પપેરના અ:યાસ પરથી AપY થાય છ ે ક ે NEP-2020નાં સંદભ�માં શાળાનો 

અ3યાસ4મ અને અ7યાપનશા8 આનંદમય અને 'વૃિ-મય હોવું અ/યંત આવ:યક છે. 

પરંપરાગત રટણ આધાિરત પ3િતઓ િવ-ાથ.ઓમાં મા� યાદશિT િવકસાવ ેછ,ે પરંતુ 7વનમુખી 

કૌશQયોનો અભાવ રહ ે છ.ે બી7 તરફ, ;વૃિ= આધાિરત અન ે આનંદમય િશ	ણ િવ-ાથ.ઓન ે

િવચારશીલ, સજ�ના�ક અને આ�િવQાસી બનાવ ેછ.ે 

NEP-2020નો અિભગમ એ છ ે ક ે િશ	ણ મા� ;માણપ� મળેવવા પૂરતું ન રહ,ે પરંતુ ત ે

િવ-ાથ.ના સવાMગી િવકાસ તરફ દોરી gય. આ નીિતએ 'યોગશીલ િશ�ણ, કલા આધાિરત 

િશ�ણ, ટેBનોલો"નંુ એકીકરણ, લવચીક અ3યાસ4મ અને �થાિનક ભાષાનો ઉપયોગ જવેા 

મુ`ાઓ પર ભાર મૂsો છ,ે જ ેિશ	ણન ેવધુ 7વંત અન ેઆનંદમય બનાવ ેછ.ે 

પરંતુ સાથ ેસાથ ેપડકારો પણ છ,ેજમે ક ેસાધનોનો અભાવ, પરી	ા કિેNOત માનિસકતા અન ે

તાલીમ િવનાના િશ	કો. જો આ પડકારોન ેયોoય નીિત, સંકલન અન ે;યોગશીલ અિભગમથી હલ 

કરવામાં આવ ેતો િશ	ણ +યવAથામાં ?ાંિતકારી પિરવત�ન લાવી શકાય છ.ે 

આથી, િનXકષ� Fપ ેકહી શકાય ક ેઆનંદમય અને 'વૃિ-મય િશ�ણ NEP-2020નંુ Zદય 

છે, જ ેિવFાથGઓને મા@ .ાન'ાP નહી ંપરંતુ "વન માટે તૈયાર કર ેછે. 

 સૂચનો (Suggestions) 
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1. િશ�ક તાલીમ:- ;વૃિ=મય િશ	ણન ે સફળ બનાવવા માટ ે િશ	કોન ે Activity-Based 

Learning, Digital Pedagogy અન ે Emotional Intelligence િવષયક િવશષે તાલીમ 

આપવામાં આવ.ે 

2. પરી�ા પ�િતમાં સુધારો:- મૂQયાંકન મા� લખાણ આધાિરત પરી	ા સુધી મયા�િદત ન રહ.ે 

;ોજdેટ, ;વૃિ=, પોટ�ફોિલયો, ;ઝેNટશેન અન ે Zુપ વક�  આધાિરત મૂQયાંકન પ3િત 

અપનાવવી જોઈએ. 

3. ટેBનોલો"નો Wયાપક ઉપયોગ:- Zાfય અન ે શહરેી બંન ે ;કારની શાળાઓમાં Aમાટ�  

aલાસFમ, વjયુ�અલ લબે અન ેAI આધાિરત અ:યાસ સામZી ઉપલcધ કરાવવી જોઈએ. 

4. અ3યાસ4મમાં લવચીકતા:- િવ-ાથ.ઓન ે પોતાના રસ અન ે ;િતભા મુજબ િવષય 

પસંદગીની Aવતં�તા આપવામાં આવ.ે કલા, સંગીત અન ેરમતગમતન ેમુ]ય ;વાહમાં Aથાન 

અપાય. 

5. સમાજ અને માતા-િપતાની ભૂિમકા:- માતા-િપતાન ેસમgવવંુ જFરી છ ેક ેિશ	ણનો હતે ુ

મા� ગુણ મળેવવો નથી, પરંતુ બાળકના +યિTDવનો સવા6ગી િવકાસ કરવો છ.ે 

6. સુિવધાઓમાં વધારો:- સરકાર અન ેખાનગી સંAથાઓએ શાળાઓમાં લબે, લાઇtરેી, રમત 

મદેાનો, કલા ક	ાઓ જવેી સુિવધાઓ વધારવા માટ ેરોકાણ કરવંુ જોઈએ. 

7. સમાવેશી િશ�ણ:- િદ+યાંગ અન ેપછાત વગ�ના િવ-ાથ.ઓન ેપણ આનંદમય િશ	ણનો 

સમાન લાભ મળ ેત ેમાટ ેિવશષે કાય�?મો ઘડવા જોઈએ. 

આ સૂચનોના અમલથી NEP-2020નાં લpો હકીકતમાં Fપાંતિરત થઈ શક ેછ ેઅન ેભારતનંુ 

િશ	ણ વૈિ\ક Aતર ે;રેણાFપ બની શક ેછ.ે 
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------------------------------------------------------------------------------------------------------------------- 

Introduction  

Raising student achievement is a persistent objective in education systems around the world. 

Policymakers and educational leaders often focus on structural reforms — such as changes in 

curriculum standards, increases in school funding, or adjustments to testing and 

accountability frameworks. While these factors undoubtedly matter, growing attention has 

turned to the role of in-school dynamics, particularly the way teachers work and learn 

together. Among these dynamics, teacher collaboration has emerged as a promising yet 

complex factor in school improvement. 

Collaboration among educators can take many forms: from informal peer exchanges to more 

formalized structures like professional learning communities (PLCs), co-teaching 

arrangements, and joint curriculum planning. These collaborative practices are frequently 

associated with teacher professional development, enhanced instructional strategies, and 

more cohesive school cultures. The rationale is that when teachers share expertise, reflect 

collectively on student learning, and coordinate their approaches, the quality of instruction 

improves — thereby benefiting students. 

However, the empirical link between teacher collaboration and student academic 

performance has not always been straightforward. Some studies have shown modest or 

inconsistent direct effects on standardized test scores, leading scholars to explore the indirect 

pathways through which collaboration may influence student outcomes. Rather than 

functioning as a direct intervention, collaboration appears to shape key mediating variables: it 

strengthens instructional quality, fosters collective teacher efficacy, and enhances job 

satisfaction and motivation. These mediators, in turn, create the conditions for sustained 

instructional improvement and higher student performance. 

This study aims to clarify these relationships by examining how teacher collaboration 

operates as a system-level mechanism for school improvement. By analyzing empirical data 

from cross-national surveys, longitudinal studies, and structural equation models, we focus on 

the specific ways collaboration influences educational outcomes through instructional and 
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organizational change. In doing so, this research contributes to a more nuanced understanding 

of collaboration—not simply as a professional ideal, but as a strategic component of effective 

teaching and learning systems. 

This study draws on two foundational theories in educational psychology to explain the 

mechanisms by which teacher collaboration may influence student outcomes: Bandura’s 

(1997) theory of self-efficacy and Vygotsky’s (1978) social constructivist theory of learning. 

Bandura’s concept of self-efficacy refers to individuals’ beliefs in their capabilities to 

organize and execute the actions required to manage prospective situations. In the context of 

education, teacher self-efficacy is a key predictor of instructional quality, classroom 

management, and responsiveness to student needs. When teachers believe they can make a 

meaningful impact on student learning, they are more likely to engage in adaptive 

instructional strategies, persist in the face of challenges, and contribute to a positive 

classroom environment. Importantly, collective efficacy—a group's shared belief in its 

conjoint capability to produce desired results—has been linked to improved student 

achievement across school contexts. Teacher collaboration can serve as a powerful enabler of 

collective efficacy, as it allows educators to witness peer expertise, exchange feedback, and 

co-construct professional confidence. 

Complementing this, Vygotsky’s (1978) social constructivist theory emphasizes that 

learning occurs through social interaction and cultural tools. Applied to teacher development, 

this theory suggests that educators improve their practice not in isolation, but through guided 

participation, dialogue, and shared meaning-making within professional communities. 

Teacher collaboration provides a context in which these interactions can flourish—offering 

structured opportunities for co-reflection, modeling, and mutual support, which in turn 

facilitate the internalization of new knowledge and skills. 

Together, these theories support the premise that teacher collaboration is not just a logistical 

or administrative function but a developmental process. It fosters conditions—such as trust, 

shared responsibility, and reflective inquiry—that enhance both individual and collective 

capacity. This theoretical foundation underpins the study's central hypothesis: that teacher 

collaboration influences student outcomes indirectly by strengthening instructional quality 

and professional efficacy. 

 

Operational Definitions 

To ensure conceptual clarity and measurement consistency, the following key variables are 

operationally defined for the purposes of this study: 
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• Teacher Collaboration refers to the degree to which teachers engage in joint 

instructional planning, participate in peer observations, contribute to shared decision-

making processes, and actively participate in professional learning communities (PLCs). 

This construct will be measured using self-reported survey items adapted from the 

OECD’s TALIS collaboration index. 

• Instructional Quality  is defined as the perceived effectiveness of classroom instruction, 

based on student ratings of clarity, feedback, cognitive engagement, and coherence of 

lesson delivery. Data will be gathered through a validated student perception survey 

grounded in the Tripod 7Cs framework. 

• Teacher Efficacy denotes teachers’ beliefs in their own capabilities to influence student 

learning, manage classrooms effectively, and deliver differentiated instruction. This will 

be assessed using the Teacher Sense of Efficacy Scale developed by Tschannen-Moran 

and Woolfolk Hoy (2001). 

• Student Achievement is operationalized as performance scores on standardized reading 

and mathematics assessments administered by state or national educational authorities. 

These scores will serve as the primary outcome variable in the structural model. 

 

Research Questions   

1. Does teacher collaboration predict improvements in instructional quality, school climate, 

and teacher efficacy? 

2. Do instructional quality and teacher efficacy mediate the relationship between teacher 

collaboration and student achievement? 

 

Hypotheses:  

H1: Higher levels of teacher collaboration will positively predict instructional quality and 

teacher efficacy.  

H2: Instructional quality and teacher efficacy will mediate the relationship between 

collaboration and student achievement. 

 

Methodology 

Participants 

This study will involve a stratified random sample of approximately 100 public primary 

schools across diverse regions. The sampling will aim for balanced representation by 

geography (urban, suburban, and rural) and socioeconomic status. From these schools, an 
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estimated 500 teachers and 5,000 students will participate. Inclusion criteria will require that 

participating teachers have at least one year of teaching experience in the sampled school, 

and students must be enrolled in Grades 3 to 6. The diversity of the sample is intended to 

enhance the generalizability of findings across different educational contexts. 

 

Instruments 

• Teacher Collaboration Scale: A validated instrument adapted from the OECD’s 

TALIS (Teaching and Learning International Survey) 2018 framework will measure 

the frequency and depth of teacher collaboration. Items cover areas such as joint 

instructional planning, team teaching, and professional dialogue. 

• Instructional Quality Survey : This student-reported survey is based on the Tripod 

7Cs framework, which assesses dimensions such as clarity, challenge, classroom 

management, and feedback. Responses will be collected anonymously to encourage 

honest feedback. 

• Teacher Efficacy Scale: Teachers will complete the Teacher Sense of Efficacy Scale 

(Tschannen-Moran & Woolfolk Hoy, 2001), a widely used instrument assessing self-

efficacy across three domains: instructional strategies, classroom management, and 

student engagement. 

• Standardized Assessments: Student academic achievement will be measured using 

state- or nationally-administered standardized assessments in mathematics and 

reading. These assessments are aligned with curriculum standards and used as 

outcome variables in the analysis. 

 

Procedure 

Data will be collected across two academic years. In Year 1, baseline data on collaboration, 

instructional quality, and teacher efficacy will be collected. In Year 2, post-intervention data 

will be collected after implementing structured collaboration practices (e.g., PLC meetings, 

peer observations). 

 

Data Collection and Analysis 

Data will be analyzed using multilevel structural equation modeling (MSEM) to examine 

both direct and indirect paths. Latent change models will capture growth in key constructs. 

Mediation effects will be tested using bootstrapped confidence intervals. 
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Results (Hypothetical) 

Relationship Type of Effect Beta (β) p-value Significance 
Teacher 
Collaboration → 
Instructional 
Quality 

Direct 0.42 <0.01 Significant 

Teacher 
Collaboration → 
Teacher Efficacy 

Direct 0.35 <0.05 Significant 

Teacher 
Collaboration → 
Student 
Achievement 

Direct Non-significant - Non-significant 

Teacher 
Collaboration → 
Instructional 
Quality → 
Student 
Achievement 

Indirect 0.21 <0.05 Significant 

 

Discussion 

The findings from this study support the hypothesis that teacher collaboration contributes to 

improved student learning outcomes, albeit indirectly. Specifically, collaboration enhances 

teaching practices and reinforces teacher beliefs in their instructional capabilities—both of 

which are critical mediators in the pathway toward academic achievement. These results 

underscore the importance of structured, intentional collaboration that prioritizes pedagogical 

dialogue over routine administrative coordination. 

Effective collaboration is not merely about frequency of interaction, but the quality and 

focus of professional engagement. Practices such as joint lesson design, collaborative data 

analysis, and peer feedback sessions provide teachers with opportunities to reflect critically 

on their instruction and adapt it based on shared expertise. These collaborative actions are 

instrumental in developing coherent instructional approaches, improving responsiveness to 

student needs, and reinforcing a culture of collective efficacy. 

These findings align with a growing body of research that links teacher collaboration to 

improved instructional quality, professional growth, and organizational trust. When 

implemented with fidelity, collaboration can serve as a mechanism for building shared 

responsibility, promoting innovation, and sustaining high-performance teaching cultures. 

However, this study is subject to several limitations. First, it relies heavily on self-reported 

data, which may be affected by social desirability or perception bias. Second, the study 
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design is correlational and lacks random assignment, which limits the ability to make 

definitive causal inferences. Third, the absence of direct classroom observation restricts 

validation of reported instructional changes. 

Future research should incorporate mixed-method approaches, including qualitative 

classroom observations and experimental or quasi-experimental designs, to better capture the 

nuances of collaboration in action. Longitudinal studies would also be beneficial in assessing 

the sustainability of collaboration’s effects on teaching practice and student learning over 

time. 

 

Implications for Practice and Policy 

The findings of this study carry several important implications for both educational practice 

and policy. At the school level, administrators should prioritize the allocation of regular, 

protected time for teacher collaboration that is explicitly focused on instructional 

improvement. This time should not be consumed by operational logistics, but instead 

dedicated to meaningful professional dialogue, such as co-planning lessons, analyzing student 

work, and reflecting on instructional strategies. Without intentional scheduling and structural 

support, collaboration often becomes inconsistent or superficial. 

Effective collaboration also depends on strong instructional leadership. School leaders should 

receive training that equips them to facilitate high-quality professional interactions, foster a 

culture of psychological safety, and encourage shared leadership among teachers. 

Principals and instructional coaches play a key role in modeling collaborative norms and 

aligning professional learning efforts with school-wide goals. 

From a policy perspective, systems-level support is necessary to sustain these collaborative 

practices. Policymakers should embed collaborative inquiry cycles into the design of 

professional development frameworks and teacher evaluation systems. Funding models 

should account for the time and resources required to support ongoing professional 

collaboration, including release time, coaching, and access to evidence-based tools. 

Moreover, evaluation of school effectiveness should include measures of teacher 

collaboration as an indicator of organizational health and capacity for improvement. 

Together, these recommendations highlight the importance of treating collaboration not as an 

optional enhancement, but as a foundational element of instructional quality and student 

success. 
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Conclusion And Suggestions for Future Research 

Teacher collaboration is not a peripheral practice—it is a central driver of instructional 

improvement and, by extension, student achievement. This study reinforces the view that 

while collaboration may not directly influence test scores, it strengthens the essential 

conditions for learning: effective instruction, professional confidence, and collective 

responsibility. When teachers engage regularly in shared planning, inquiry, and reflection, 

they develop the instructional capacity and relational trust needed to adapt their teaching to 

diverse student needs. 

Schools that invest in building collaborative professional cultures, supported by time, 

leadership, and a shared focus on student learning, are more likely to achieve sustained 

improvement. Equally, systems that recognize and support the professional expertise of 

teachers—by embedding collaboration into training, evaluation, and development 

frameworks—position themselves to meet long-term educational goals. 

In conclusion, teacher collaboration should not be seen as a supplementary initiative but as a 

core strategy in any effort to enhance educational equity, instructional quality, and student 

outcomes. As this research shows, the power of collaboration lies not just in working 

together, but in growing together toward instructional excellence. 

While this study highlights the indirect impact of teacher collaboration on student 

achievement, several areas warrant further investigation. First, future studies should 

incorporate classroom observation and video analysis to validate self-reported 

improvements in instructional practice. This would provide more objective measures of 

teaching quality. Second, experimental or quasi-experimental research designs are needed 

to establish causal links between structured collaboration interventions and student outcomes. 

Randomized control trials or matched comparison studies would offer stronger evidence of 

impact. Third, there is a need to explore the differential effects of collaboration across 

school contexts—such as urban vs. rural settings, or high-performing vs. underperforming 

schools. Understanding the conditions under which collaboration is most effective could 

inform more targeted policy and practice. 

Finally, future research should investigate the long-term sustainability of collaborative 

practices. Longitudinal studies tracking schools over multiple years could reveal whether 

improvements in instructional quality and student performance persist, plateau, or decline 

over time. 

 


